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1 Executive summary 

As gender-based violence (GBV) is a widespread phenomenon in the European Union and beyond, with 

significant estimated costs (approximately EUR 366 billion EU 27 in 2019 according to EIGE), the concern for 

preventing and combating this phenomenon has intensified. Disproportionately affecting women, GBV has 

not only negative effects on victims, but also associated social and economic costs (e.g., costs of medical 

care, specialized services, justice system etc.). GBV can happen anywhere: in homes, workplaces, schools, 

and communities, face-to-face or online. There is a rich literature referring to gender-based violence in 

society, in the workplace, and in the cases of schools, but less specific to vocational and technical education.  

In this context, and acknowledging the importance of identifying, preventing, and combating GBV, as well as 

the potential role of the educational institutions to address gender inequality and prevent GBV, the END GBV 

in VET focuses on increasing the capacity and awareness for disrupting gender-based violence in the VET 

sphere. To do this, the project builds on a study on GBV in VET sphere in six European countries: Austria, 

Spain, Greece, Italy, Luxembourg, Slovakia. This study starts from several main research questions, referring 

to gender-based violence (GBV) within the VET systems in Europe, grouped within three major categories: 

the representations upon the roots of GBV in VET, to the experiences of the individuals of the VET world, and 

to the observed needs and gaps.  

Three types of sources were considered to gather information about GBV in VET: focus groups with VET 

learners (8 focus groups with 61 participants in total), Group interviews with VET experts from EU countries 

(2 group interviews with 6 participants) and in-depth interviews with other stakeholders (50 interviews). The 

main categories of stakeholders selected for the study were: 1) people with specific responsibilities in 

reinforcing prevention of gender-based violence and dealing with its consequences, 2) trainers, teachers, 

educators; 3) direct beneficiaries of the VET process, and 4) decision makers and local community. Finally, as 

additional information, two group interviews were carried out by EVBB, being focused on specific experiences 

of VET practitioners.  

Roots of the GBV in the VET system 

In terms of the roots of the problem, our study shows that in most of the countries included in the project 

gender inequalities and stereotypes exists due to the presence of traditional values associated with women’s 

role in society. However, the proportion of these gender inequalities and stereotypes varies from country to 

country. The narratives of people we interviewed show that they see GBV as inherent to nowadays societies, 

despite trends to reduce it. Gender-inequality is the background that fosters GBV. Most interviewees 

converged towards seeing gender-equality as essential for society and being already in the making for 

decades. However, despite gender-equality represents the accepted standard, GBV is an important issue that 

is rarely discussed, in some countries (such as Greece and Austria) almost missing from the public debates. 

In Spain and Italy, the “macho culture” and, correspondingly, “machismo”, are invoked as societal context, 

bearing constructed stereotypes of masculinity and femininity. 

Respondents from all countries participating in the study are aware of GBV cases in VET, although they do 

not always manage to identify them when asked directly, but rather as GBV features appear in the discussion, 

which is normal for countries where the phenomenon is less present in the public discourse. Verbal violence 

is the form on GBV most frequently mentioned by the respondents, occurring most often among learners, 

although cases of learners – educators violence was also mentioned. It was also reported that most incidents 
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involve male perpetrators and that cases against homosexuals or non-binary people have increased (e.g. the 

case of Slovakia). 

Experience of the target groups 

Recent dynamics of the phenomena were not easy to be grasped by the interviewees, neither in 

spontaneous interventions, nor when specifically asked for changes in most recent five years. The cases of 

GBV between trainers were reported to decrease in recent years in Austria. There was no clear 

representation upon dynamics of the phenomena in Luxembourg and Greece. In Spain, the main challenge 

is given by the increase of the VET sector in the past five years, with roughly 25% higher numbers of enrolled 

learners, which also led to increasing number of females in once masculinized fields, and of male learners in 

once feminized areas of training. The Spanish VET learners that were interviewed, all aged 18-21, stressed 

that use of social media enables easier ways to perpetrate GBV, therefore one can find a source for recent 

trends in the generalization of using electronic communication everywhere. 

A variety of factors are invoked as triggering GBV in VET: a type of corporate culture that can prevent or 

facilitate GBV, a general culture persisting at the level of entire society, the origin of the VET learners, seen 

as coming from lower strata of society – a hypothesis that was repeated by various stakeholders in Italy, 

Spain, Slovakia. Underachieving as pathway to VET enrolment (instead of following the academic route) was 

also invoked as contextual factor that triggers GBV by interviewees in Slovakia, Spain, and Greece, being 

connected to the socio-cultural backgrounds of the typical VET learners. Furthermore, in such context, good 

performance in school may act as a factor to attract GBV, as observed in Luxembourg. Trainers as role models 

are also considered as potential catalysts of VET GBV. 

In terms of discussing GBV cases in public spaces the situation varies from country to country. In Austria, 

most GBV cases are examined in-house and sometimes are discussed at regional level. In Greece, discussion 

is rather missing, and some of the interviewees stressed the need for it. In Luxembourg, even when the 

subject is approached, the discussion is still impregned with taboos and avoidance. In Italy and Spain 

discussions are reported more frequently, but still with a mist of avoidance in Italy, that also governs the 

issue in Slovakia. 

Examples show that GBV incidents happen both inside VET environments (in class, laboratories, etc.) and 

outside of them. However, the dominant view is that GBV may easily occur and is more frequent outside the 

premises of the VET unit, in the less controlled space of companies, during forms of work-based-learning, 

such as apprentice, practice stages, etc. It may be inflicted by co-workers and beneficiaries of the service, 

since the trainee is often the last one in hierarchy defined by power-relations. 

GBV cases show that gender is important. The typical victim is woman, irrespective if she is a learner or a 

teacher/trainer and the typical perpetrator is male. But we were also provided with examples of non-binary 

and homosexual minorities being victims. However, gender is a multi-sense variable. We do not always talk 

about men-against-women violence, but on various types of incidents, in which all categories of gender are 

involved either as victim, or as perpetrator, either as learner, or as educator, or even as a third part. 

Migrant background adds as aggravating factor, in many societies. For instance, in Austria, Muslim women 

were reported by Austrian interviewees as subject to triple risk: on one hand as women, on the other as 

refugees or immigrants, on the third as subject of abuse from their Muslim male peers. Similar stances are 

expressed by the interviewees in Luxembourg. In other societies, such as Greece, GBV acts triggered by race 

or ethnicity are not observed by the interviewees, one of them explaining that nowadays diversity became 
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normal, and tolerance is often encountered. Italian stakeholders, in turn, bring into attention cases where 

female teachers lose credibility in front of specific immigrant families, allegedly due to a concept of women 

inferiority in the culture specific to the communities of origin of these families. Furthermore, language 

barriers may intervene when explaining migrant learners what is wrong with verbal violence.  

Youth that follows reintegration programs, for instance during probation, are said to be more difficult, 

tending to transfer practices of verbal abuse from their social background to the VET unit. Such cases occur 

mainly during last years of compulsory education.  

Training sectors may also behave differently. In male-dominated professions, girls are reported to not be 

taken seriously, and there is a higher likelihood that GBV will occur. In such sectors, a rough tone seems to 

be widespread, providing a framework in which the tiny border to verbal GBV is easy to be crossed over. 

However, this is also subject to the specificity of the sector since such incidents are considered by some as 

being less likely to occur during ICT training. 

Needs and gaps 

Reactions to GBV cases seem to be more in the direction of non-reporting. Austrian interviewed stakeholders 

incline to believe that learners subject to GBV try rather to solve by themselves the incidents, that are 

reported to existing institutional bodies only after they reach a certain gravity. Greek interviewees are 

hesitant with respect to what one should do if is a victim or witnesses a GBV incident. Luxembourgish 

interlocutors converge to the need to report an incident as soon as it is observed, despite most are hesitant 

to directly intervene when the victim does not require explicit help. However, from supporting the idea of 

reporting to putting it into practice, there is some distance: none of the interviewees reported an incident, 

despite half witnessed such unfortunate events. Slovakian learners in the group discussions were quite 

consensual in depicting a non-intervention and non-reporting behaviour.  

Main recommendations 

In terms of measures needed to prevent and address GBV in VET, there is little evidence that different 

approaches are needed, but many representations converge towards a specificity of VET as contrasted to 

academic education, residing in combining education with early presence in the labour market, and on a level 

that is endowed with lower prestige.  

The awareness and training measures were considered necessary both for the prevention and for addressing 

the already identified GBV cases. They target both trainers, learners and other stakeholders and concern GBV 

both within VET units and at the workplace. Open and wide discussions within the VET units are said to be 

useful for preventing appearance of new GBV incidents. Coherent and consistent intervention is efficient in 

dealing with GBV cases. This requires all VET staff to be aware of the incident and to act as a team, both with 

curative and preventive purposes. 

Thematic days devoted to ethical issues were proposed to be held during the schoolyear. Unusual topics can 

also be addressed with impact on increasing awareness to the overall situation. Some of them may seem 

innocent – such as whether a male kindergarten educator can assist a girl scholar when going to toilet, but 

the debate that they raise is of nature to cover many GBV-related aspects and to increase the capacity of 

both VET staff and learners to understand where the border between violence and normality is. Combining 

education specific GBV prevention and curative tools with the instruments developed at workplace sounds 

also as a good strategy to address specificities of VET. 
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In many countries, one can observe a lot of suspicion related to how ethnic and migrant minorities boost 

GBV. Such countries should be addressed with anti-discrimination policies, not directed to GBV, but in 

general, to ease the impact on GBV. Countries that do not experiment high migration can also consider such 

action to act pre-emptively against a foreseeable risk. Full recommendations for action are discussed in the 

recommendation report.  
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2 Introduction 
 

2.1 Conceptual framework 

Gender-based violence (GBV) is the most extreme expression of unequal gender relations in society and one 

of the most widespread violations of human rights. While GBV disproportionally affects women and girls, it 

also affects men and boys, as well as non-binary people. These abuses take place all over the world in homes, 

schools, workplaces, and communities. But GBV is preventable and educational institutions are important 

sites for normative change and have the potential to address gender inequalities and prevent GBV.  

There is a rich literature referring to gender-based violence in society (Ahmad, 2020; Crouch, 2009; 

Goncharenko, 2022; Latcheva, 2017; Russo, N. F., & Pirlott, A., 2006; Tarzia, Wellington, Marino, & Hegarty, 

2019; Tembon & Fort, 2008) and workplace (Bimrose, 2004) (Jonsdottir et al., 2022; Knights & Clarke, 2019; 

Papantoniou, 2021; Vera-Gray & Kelly, 2020). One of the forms of GBV, sexual harassment, is most often 

defined in relation to the workplace or the academic environment, a series of studies define the phenomenon 

more broadly, as something that can happen anywhere, anytime (Crouch, 2009). Consequently, the narrower 

definition of sexual harassment is also usually found in the legislative framework, which primarily includes 

measures to prevent GBV at work.  

This literature on gender based violence is also particularized for the case of what happens with teenagers 

and young adults (Bolduc, Martin‐Storey, & Paquette, 2022; Mitchell & Štulhofer, 2021; Skoog, Lunde, & 

Gattario, 2023) (Choirunnisa, Nirwana, & Syahniar, 2020; Lamb, Vanner, Raissadat, Nyariro, & Sadati, 2020) 

(Tembon & Fort, 2008), often referring the cases of schools, either in the preuniversity sector (Arya & Arya, 

2019; Brubaker, Keegan, Guadalupe‐Diaz, & Beasley, 2017; Vanner, Holloway, & Almanssori, 2022; Wamoyi, 

Ranganathan, Mugunga, & Stöckl, 2023), or in the higher-education (Agardh et al., 2022; Bondestam & 

Lundqvist, 2020; Emmanuel et al., 2020; H. Forbes-Mewett & J. McCulloch, 2016; Kafonek & Richards, 2017; 

Täuber, Loyens, Oertelt-Prigione, & Kubbe, 2022) (Ferfolja, Asquith, Hanckel, & Brady, 2020; Helen Forbes-

Mewett & Jude McCulloch, 2016; Makhene, 2022; Richards, Branch, Fleury‐Steiner, & Kafonek, 2017; 

Richards, Gillespie, & Branscum, 2021; Täuber, Oliveri, Kostakopoulou, & Mahmoudi, 2022; Todorova, 2018; 

Tredinnick, 2022).  

Ethnic minorities, marginal groups, gender minorities, alterities are also addressed in the literature on gender 

based violence (Delbridge, Jovanovski, Skues, & Belski, 2022; Helen Forbes-Mewett & Jude McCulloch, 2016; 

Kaltiala-Heino, Lindberg, Fröjd, Haravuori, & Marttunen, 2019; Kaltiala & Ellonen, 2022; Martin-Storey, 

Paquette, Bergeron, Castonguay-Khounsombath, & Prévost, 2022; Tarzia, Douglas, & Sheeran, 2022; 

Unterhalter, 2020; Brubaker, Keegan, Guadalupe‐Diaz, & Beasley, 2017; Ferfolja, Asquith, Hanckel, & Brady, 

2020). For instance, in the US the awareness of the problem and the interest in sexual assault on campus 

have intensified, but the responses are based rather on a narrow view of the experience of privileged groups, 

and less on the experience of racial and ethnic minorities, sexual minorities or even international students. 

The latter face specific challenges regarding acts of violence on campus and their reporting, such as 

communication barriers, lack of knowledge regarding the legal system or university policies, the fear of losing 

the visa etc. (Brubaker, Keegan, Guadalupe‐Diaz, & Beasley, 2017). Another study, this time conducted in 

Australia, indicates the exclusion of sexually and gender diverse people across the university, with impact on 

their health and well-being (Ferfolja, Asquith, Hanckel, & Brady, 2020). 
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While most of the literature is devoted to GBV perpetrated by males against females, or to GBV that involves 

non-binary persons, sometimes it also discusses the GBV suffered by men from women (Erentzen, Salerno‐

Ferraro, & Schuller, 2022; Hehman, Salmon, Pulford, Ramirez, & Jonason, 2022). As for women, an impressive 

number in the European Union have experienced sexual harasment or other forsms of violence. According 

to the study of the European Union Agency for Fundamental Rights on violence against women, 

approximately 33% of women in the EU28 have suffered at least one form of physical, sexual or psychological 

violence since the age of 151.  

At the same time, studies show that men are also victims of unwanted sexual attention from female 

perpetrators, both face-to-face and online, starting from such a young age as 9-12 years. The authors pointed 

out that this phenomenon can be accompanied by uncertainty regarding the expectations of gender roles, 

when the expectations are that men enjoy sexual attention, but they consider it disturbing. (Erentzen, 

Salerno‐Ferraro, & Schuller, 2022).  Studies also show there are differences between men and women in how 

they perceive sexually ambiguous situations. Although women are more likely than man to perceive a sexual 

ambiguous comment as sexual harassment, both men and women tend to view such a comment as sexual 

harassment when the speaker is a man and the target is a woman (Hehman, Salmon, Pulford, Ramirez, & 

Jonason, 2022).  

Experienced differently by women and men,  GBV can take various forms and have long-term effects on the 

victims and their families, but also on societal level through social and economic costs (e.g. increased 

violence, medical care costs) (Russo, N. F., & Pirlott, A., 2006).  

The literature is rarely particularized for the case of VET, with some papers approaching it over the past 3-

4 decades (Bridges, Wulff, Krivokapic-Skoko, & Bamberry, 2022; Meri Crespo, Navas Saurin, & Abiétar López, 

2021; Robbin, 1992; Sukhera, Goez, Brown, Haddara, & Razack, 2022; Bogart & Stein, 1987; Bray-Collins, 

Andrade, & Wanjiru, 2022; Erwinda, Nirwana, & Afdal, 2020; Fernández-Darraz, Díaz, & Mora-Guerrero, 

2020; Fitzgerald & Hesson-McInnis, 1989; Lee, Croninger, Linn, & Chen, 1996; Omar, 2019; Sevilla & Paola, 

2021; Stein & Taylor, 2022; Strauss, 1993; Williams, Becky, & Theophilus, 2018). Among the topics addressed 

in the literature regarding VET we mention the attitude towards women in this field, considered traditionally 

male (Seremba, 2022; Iro-Idoro &Jimoh, 2020; Ledman, Nylund, Rönnlund, & Rosvall, 2021), the effects of 

the sexual harassment on women’s efficiency in the workplace (Iro-Idoro &Jimoh, 2020), the perception of 

teachers in VET institutions regarding sexual violence among students (Kurniawan et al., 2019) and the power 

relations experienced by VET students during their workplace learning periods (Rönnlund & Rosvall, 2021). 

The above selection may seem rich, but in fact is reduced as compared to the number of publications focusing 

on other education sectors. However, since VET is still a system of education and training, general rules that 

define GBV in education also apply to this sector. 

In many cases, the literature on gender based violence develops discussion on existing policy and policy 

recommendations (Chege, 2007; Fnais et al., 2014; Kurniawan et al., 2019; Lombardo & Bustelo, 2022; 

Parkes, 2016; Parkes, Heslop, Ross, Westerveld, & Unterhalter, 2016; Perkins & Warner, 2017; WHO, 2019; 

Richards et al., 2021; Tembon & Fort, 2008; Vanner et al., 2022). 

 

1  https://fra.europa.eu/en/publications-and-resources/data-and-maps/survey-data-explorer-violence-against-women-
survey  

https://fra.europa.eu/en/publications-and-resources/data-and-maps/survey-data-explorer-violence-against-women-survey
https://fra.europa.eu/en/publications-and-resources/data-and-maps/survey-data-explorer-violence-against-women-survey


P
ag

e 
1

7 

   

 

“Full service to increase capacity and awareness for disrupting 
gender-based violence in the VET sphere” 

Project 101049592 — CERV-2021-DAPHNE 

Based on preliminary review of existing literature, the mechanisms that underline the occurrence of gender-

based violence (GBV) are depicted in Chart 12.  

This section undertakes this task and provides a very brief review of potential mechanisms to be observed in 

VET, based on the ones that exist elsewhere. Testing for the presence of such mechanisms is the task of the 

subsequent sections. 

 

CHART 1. MECHANISMS OF GENDER-BASED VIOLENCE (GBV) 

 

According to existing literature, gender stereotypes and existing violence within society create a general 

context. Exposure to such behaviours and attitudes creates a specific culture that may tend to reproduce 

itself. Intervention is therefore required both at the level of providing insights that boost rejection of GBV (as 

preventive method) and curative with respect to already existing manifestations. 

Several groups are at risk, and a few have known propensity for becoming abusers. 

The VET-related GBV can be inflicted by learners, teachers/trainers, or other members of the educational 

community such as coaches and so on and can affect each of these categories. 

GBV may happen in different spaces: within school/workshop/etc., on the way to school/workshop/etc., 

during extracurricular activities (including online). 

Forms of GBV include:  

• verbal violence: in classroom, school, workshop, outside school or workshop environment 

• stalking/other harassment/bullying 

• dating violence 

 

2 Chart 1 and the subsequent explanatory paragraphs are taken from our previous internal report on methodological 
specifications. 
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• sexual violence 

• domestic violence 

• online violence/harassment 

Policy can address various levels of intervention, from agents of GBV to their context (including policy and 

communities in which they are placed). Chart 2 reviews the levels where policy can intervene. It also provides 

typical examples of topics of GBV to be addressed. Let note that intervention on each level can address one, 

some, or all target areas. 

Level of intervention  Targeted areas (examples) 

Work with learners  
Sexual violence, gender norms, 
inequality 

Work with families and communities  Bullying & peer violence 

Work with teachers/trainers  Gangs & youth violence 

Work with local government and 
intermediate agencies 

 Effects of conflicts at community level 

Work with national legislation & 
policy frameworks 

 Effects of conflicts at society level 

CHART 2 A REVIEW OF POLICIES TO ADDRESS VET GBV, ADAPTED FROM PARKES ET AL. (2016) 

2.2 Research questions 

Within the above conceptual framework, this study starts from several main research questions, referring to 

gender-based violence (GBV) within the VET systems in Europe. These research questions are depicted in the 

following and structure our approach. They are grouped within three major categories, referring to the 

representations upon the roots of GBV in VET, to the experiences of the individuals of the VET world, and to 

the observed needs and gaps. 

 

TABLE 1. SYNOPSYS OF MAIN RESEARCH QUESTIONS 

ROOTS OF THE PROBLEM 

➔ Is there actually GBV in the VET Sector? 

➔ Are VET Staff (i.e. teachers-trainers, tutors) aware of GBV in VET? 

➔ Are learners aware of GBV in VET? 

➔ What are the types of GBV most present in VET and how did they evolve in the last 5 years? 

➔ Is the GBV phenomenon different in VET than in other educational sectors (Primary / Secondary / 

Universities) that have been already reviewed in detail in research / publications? 

➔ What are the factors that determine the GBV in VET? 

EXPERIENCES OF THE TARGET GROUPS 



P
ag

e 
1

9 

   

 

“Full service to increase capacity and awareness for disrupting 
gender-based violence in the VET sphere” 

Project 101049592 — CERV-2021-DAPHNE 

➔ Do VET staff and learners know personal incidents of gender-based violence among their 

acquaintances? 

➔ What types of GBV are present in VET? 

➔ How did the types of GBV in VET evolve in the last 5 years? 

➔ Are such incidents discussed in relevant public spaces (school, class, informal group, etc.)? 

➔ Is GBV more present inside VET environments (in-class, laboratories etc.) or outside of them (i.e in 

companies during WBL / apprenticeship etc.)? 

➔ Are there any differences in types of GBV in relation to EQF levels/ age groups/ VET sectors (e.g., 

health, nursing, technical professions, etc.)/ VET sectors with more men/ women / disability / race? 

NEEDS AND GAPS 

➔ Are there specific mechanisms in place to prevent and address gender-based violence? Which ones 

are known to students and stakeholders? They can be at national level, at local/regional level, school 

level… 

➔ What would students and stakeholders do if you observe that conditions for gender-based violence 

are met? If they observe or find out about such incidence, what would they normally do? 

➔ Do VET schools need a different approach to gender-based violence as compared to other schools? 

➔ Which factors may lead to gender-based violence in VET? 

➔ Which are the main needs to be addressed? 

 

 

 

2.3 Structure of the report 

In the following, we start by briefly introducing the methodological approach, insisting on data collection 

specifications. Then, we present the findings, structured by research question (as in Table 1). We present the 

findings with verbatim extracted from the interviews and focus groups carried out in the six countries of 

interest to the project (Slovakia, Spain, Italy, Greece, Luxembourg, Austria). In the end, we sketch the main 

conclusions. Action recommendations are to be made in the dedicated report resulting from the END GBV-

VET project. 
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3 Methodology 

 

3.1 Basic principles 

Two types of sources were considered to gather information about GBV in VET. On one hand, we have 

designed focus groups with VET learners. On the other, we have planned in-depth interviews with other 

stakeholders. Finally, as additional information, two group interviews were carried out by EVBB, being 

focused on specific experiences of VET practitioners in two distinct set ups: one addressed three VET staff 

from Don Bosco International; the other gathered three discussant from three different VET organisations. 

In the following, we first depict the basic methodological principles for each method and its specifications. 

Then, we introduce the resulted samples, firstly through an overview, and secondly commenting on 

specificities in each country. 

3.2 Selection of participants for the group discussions3 

Typical provisions for qualitative research were considered, in their form depicted in the existing literature 

on qualitative methodology (Agar, 1996; Allan, 2020; Aspers & Corte, 2019; Darlington & Scott, 2020; Lewis, 

2008; Mohajan, 2018), with a special attention paid to works on group interviewing (Adler, Salanterä, & 

Zumstein-Shaha, 2019; Carey & Asbury, 2016; Hennink, Kaiser, & Weber, 2019; Sim & Waterfield, 2019). 

The application proposed one or two focus group discussion/s (FGD) per country as follows: 

• Newport Group – 2 FGDs  

• AKMI – 2 FGDs  

• BFI Upper Austria – 1 FGD 

• Novel group – 1 FGD 

• Centro San Viator – 1 FGD 

• ENAIP – 1 FGD 

The resulting number of group interviews (8 FGDs in total) is adequate to the specificity of this research, as 

argued in the following.  

Existing literature on qualitative research shows that the optimal number of interviews is determined by the 

well-known criterion of saturation (Baker & Edwards, 2017, pp. 5-7). Even more, since qualitative research is 

not “representative”, it aims to produce ranges of issues related to the themes that are studied, and not 

indicators of central tendency or distributions of frequencies. Therefore, the interest is to have enough 

interviews to be sure that the structure code is saturated. Experimental designs showed that saturation 

occurs quite early. Trying to answer the question how many interviews are enough, Guest, Bunce, & Johnson, 

(2006) showed that “basic elements for meta themes were present as early as six interviews.” (p. 59). 

Hennink, Kaiser, & Marconi (2017) indicate that saturation is reached after 9 interviews for a shorter code 

structure, and 16-24 for more complicated designs, while Hagaman & Wutich (2017) pointed out that 4-6 

interviews can be sufficient for grasping the range of issues targeted in the usual qualitative research. 

Considering all these accounts with respect to qualitative research, the project is on the safe side for the 

amount of proposed data to be collected during the group interviews. 

 

3 This subchapter reproduces a subchapter from our Internal report on methodology. 
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Based on existing literature (Adler et al., 2019; Carey & Asbury, 2016; Hennink et al., 2019; Sim & Waterfield, 

2019), we considered to have 4-8 participants per focus group. The maximum number (8) is given by number 

of confirmed invitations to participate as respondent. Given potential dropouts, any number of participants 

between 4 and 8 was considered useful for the specifications of the project. However, given the constraints 

imposed by the application, a minimum of 8 participants was imposed for each group.  

To sum up this section, we consider: 

• One or two group discussion(s) per country 

• 6 to 8 participants per FGD. 

• Participants are selected in the VET units of partners. 

3.3 Selection of relevant stakeholders for in-depth interviews4 

As in the case of group interviews, we have considered relevant literature on qualitative research (Agar, 1996; 

Allan, 2020; Aspers & Corte, 2019; Darlington & Scott, 2020; Lewis, 2008; Mohajan, 2018), in particular with 

a focus on in-dept interviews (Ayres, 2008; Berg, 2003; Brinkmann, 2008; Ritchie, 2008; Roulston, 2008; Rubin 

& Rubin, 2011). 

Same considerations as in the previous section (see Baker & Edwards, 2017; Guest et al., 2006; Hagaman & 

Wutich, 2017; Hennink et al., 2017) led to choosing 8 interviews per country, with participants selected 

mainly in the VET partners. This leads to an overall sample of 48 interviews, adequate for cross-cultural 

multi-sited research. 

The main categories of stakeholders proposed were: 1) people with specific responsibilities in reinforcing 

prevention of gender-based violence and dealing with its consequences, 2) trainers, educators; 3) direct 

beneficiaries of the VET process; 4) decision makers and local community. 

TABLE 2. TYPES OF STAKEHOLDERS (OTHER THAN LEARNERS) AND EXAMPLES FOR EACH BROAD CATEGORY OF INTEREST 

Type of stakeholder Examples 

People with specific responsibilities in 

reinforcing prevention of gender-based violence 

and dealing with its consequences 

➢ student support staff,  
➢ police officers, security staff 

Trainers, teachers, educators, etc. 

➢ teachers/trainers 
➢ Representatives of labour unions in the VET 

school/workshop/etc. 
➢ employers that organize practical stages 

(WBL/apprenticeship/internship) 

Direct beneficiaries of the VET process 
➢ representatives of learners’ associations 
➢ parents/tutors 

Decision makers 

Local community 

➢ legal and government representatives,  
➢ decision makers in the VET area, 
➢ CSOs in local community 

 

 

4 This subchapter partly reproduces a subchapter from our Internal report on methodology. 
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At least one representative from each broad category was supposed to be considered for interviewing by 

each partner. Gender balance was also recommended to be sought to the highest possible extent. 

3.4 Additional sources 

In addition to the above sources, two group interviews were organized by EVBB.  

The first included 3 participants that are affiliated to Don Bosco International, an international network, with 

branches in a global variety of countries, offering educational services that include VET. The three 

participants from the Italian branch of Don Bosco included two project managers and a HR specialist. 

The second discussing gathered an assistant project manager from Berufspädagogisches Institut of the 

Österreichische JungArbeiterBewegung in Wien (the institute for professional pedagogy of the Austrian 

young worker movement), a professor with management experience from Universum College (A Kosovar 

higher-education institution that also offers VET programs), and a middle-management staff from 

Folkuniversitetet Uppsala (an adult educational association that offers various programs, including VET). 

3.5 Resulting samples 

Resulting samples are depicted in Table 3 and Table 4. 

The pooled sample of participants in group discussions includes XXX learners, almost equally male and 

female, with the most being between 18 and 20 years old. They are on all VET levels (ISCED 351, 353, 354, 

454, 554). 

TABLE 3. RESULTING SAMPLE: GROUP INTERVIEWS WITH VET LEARNERS 
 

AT ES GR IT LU SK Total 

Number of groups 1 1 2 1 1 2 8 

Participants 7 8 14 8 8 16 61 

Female 3 4 10 4 5 8 34 

Male 4 4 4 4 3 8 27 

 

The overall sample of stakeholders (other than learners) includes virtually all categories of people involved 

in the VET sector, as explained in more detail in the next section, as well as in the Appendix. Considering the 

distribution of types of interviewed stakeholders across countries depicted in Table 4, we end up with a 

wealth of information that allows assessing the situation in the six considered countries, as a whole. Limited 

generalization is also possible for each country, with the amendment that, in some countries, it might be 

based on a too specific selection of stakeholders. 
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TABLE 4. RESULTING SAMPLE: IN-DEPTH INTERVIEWS WITH STAKEHOLDERS 

Type of stakeholder AT ES GR IT LU SK Total 

People with specific responsibilities in reinforcing 
prevention of gender-based violence and dealing with 

its consequences 
8 1 5 1 0 1 16 

Trainers, educators, etc. 2 2 1 3 3 3 14 

Direct beneficiaries of the VET process 1 4 0 2 4 2 13 

Decision makers 
Local community 

0 1 1 2 1 2 7 

Total 11 8 7 8 8 8 50 

 

3.6 Specific notes for each country 

3.6.1 Austria 

In Austria, data collection was carried out within the Berufsförderunginstitut Oberösterreich (BFIOÖ). Two 

sociopsychologists carried out interviews. Both work inside the BFIOÖ. The group discussion was jointly 

moderated, while the in-depth interviews were carried out separately. 

TABLE 5. STRUCTURE OF THE SAMPLE OF STAKEHOLDERS (OTHER THAN LEARNERS) IN CASE OF AUSTRIA 

Type of stakeholder  

People with specific responsibilities in reinforcing 
prevention of gender-based violence and dealing 
with its consequences 

➢ student support staff: 5 

➢ heads of units/department: 3 

Trainers, teachers, educators, etc. ➢ teachers/trainers: 2 

Direct beneficiaries of the VET process ➢ parents/tutors: 1 

Decision makers 
Local community 

➢ no 

* Total number of cases: 11. 

Learners and all the stakeholders were also recruited within the BFIOÖ. 

The seven participants in the group discussion were former apprentices, who are currently taking the BFIOÖ 

training in order to either change their career, either upgrade their certificates (three of them were already 

lower qualification nurses). 

Recruitment of stakeholders for the in-depth interviews focused on persons with responsibilities in the area. 

Four interviews were carried out with counsellors, one with a youth coach (psychologist, psychotherapist) 

active for many years in advising VET students, three with heads of VET units (one devoted to disabled, one 

to migrants, one to health professions). Two experienced trainers, and one parent (mother of two adolescent 

VET students) complete the sample. 

3.6.2 Spain 

In Spain, data collection was organized and implemented by the Centro San Viator. One group discussion was 

carried out with learners aged 18-21 in Sopuerta (Provincia de Vizcaya, la Comunidad autónoma del País 
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Vasco), in the North of the country. As compared to other locations where the focus group discussion took 

place, Sopuerta is a small municipality, with less than 3000 inhabitants. Sopuerta is located in the nearby of 

Bilbao, but not on a major road. It takes 30 minutes to Bilbao by car (despite the geographical distance is only 

20 km) and 15 minutes to the Bay of Biscay. 

TABLE 6. STRUCTURE OF THE SAMPLE OF STAKEHOLDERS (OTHER THAN LEARNERS) IN CASE OF SPAIN 

Type of stakeholder  

People with specific responsibilities in reinforcing 
prevention of gender-based violence and dealing 
with its consequences 

➢ student support staff: 1  

Trainers, teachers, educators, etc. ➢ teachers/trainers: 2 (+1, from above) 

Direct beneficiaries of the VET process 
➢ representatives of learners’ associations: 2 
➢ parents/tutors: 2 

Decision makers 
Local community 

➢ decision makers in the VET area: 1 

* Total number of cases: 8. 

The eight participants in the group discussion were selected from students in the local VET school, part of 

the San Viator network. Eight in-depth interviews with stakeholders were organized, mainly related to the 

same VET unit, but also with a decision maker in the Basque Country. 

 

TABLE 7.COMPOSITION OF THE GROUP FOR THE GROUP DISCUSSION IN SPAIN: SECTORS OF LEARNING, GENDER, AGE 

Focus Group Interview at Centro San Viator in Sopuerta  

Automotive 1 female (18) 

Early Child Care  3 male (18) (18) (19) 2 female (20) (19) 

Health care for people with ID 1 male 1 female (20) (21) 

* The table was reproduced as such from the Spanish National Needs Assessment report (END GBV-VET). 

 

3.6.3 Greece 

The interviews in the case of Greece were carried out by AKMI. 

The two group-discussions included 8 participants in the first focus group and 6 in the second one. One group 

discussion brought together participants from areas of ICT, Tourism, Early Childhood Education. The other 

group included learners from ICT, Tourism, Technical Professions. In each group, two participants had 

immigrant origins. 

With one exception (the CSO representative), all stakeholders listed in Table 8 were recruited from inside 

AKMI. 
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TABLE 8. STRUCTURE OF THE SAMPLE OF STAKEHOLDERS (OTHER THAN LEARNERS) IN CASE OF GREECE 

Type of stakeholder  

People with specific responsibilities in reinforcing 
prevention of gender-based violence and dealing 
with its consequences 

➢ student support staff: 1 

➢ heads of units/department: 4 

Trainers, teachers, educators, etc. ➢ teachers/trainers: 1 (+4) 

Direct beneficiaries of the VET process  

Decision makers 
Local community 

➢ CSOs in local community: 1 

* Total number of cases: 7.  

3.6.4 Italy 

ENAIP (Ente Nazionale ACLI Istruzione Professionale) organized a 2-hour focus group discussion with 8 

participants: 4 male, 4 female. All participants were enrolled in the 4th year of study in different streams of 

ENAIP Verona, comprising Tourism, Electric, and IT Area. Participants were aged 18-20. They were invited to 

participate by their teachers and accepted voluntarily. Selection of the group was done in such a way that it 

reflects equal gender balance. Participants were informed of the interview grid, which was provided to them 

in written form, prior to the interview. Caution is therefore needed in interpreting the results, both due to 

the selection biases and the prior information that was provided to the group. 

Eight in-depth interviews were organized with stakeholders close to ENAIP, including employees, parents of 

VET learners, unionists.  

All interviews were conducted by two ENAIP staff (not always the same), in each interview one acting as main 

investigator and the other providing assistance. 

TABLE 9. STRUCTURE OF THE SAMPLE OF STAKEHOLDERS (OTHER THAN LEARNERS) IN CASE OF ITALY 

Type of stakeholder  

People with specific responsibilities in reinforcing 
prevention of gender-based violence and dealing 
with its consequences 

➢ heads of units/department: 1 

Trainers, educators, etc. 
➢ teachers/trainers: 2 (+1 also in think tank) 
➢ Representatives of labour unions in the 

VET school/workshop/etc.: 1 

Direct beneficiaries of the VET process ➢ parents/tutors: 2 

Decision makers 
Local community 

➢ CSOs in local community: 2 

* Total number of cases: 8.  

3.6.5 Luxembourg 

Novel Group collected the data in Luxembourg. 

8 participants were gathered in the focus group discussion with learners. They were recruited from four 

training fields, namely management, informatics, tourism, and agricultural studies. Five participants were 

aged 19-22, two 23-30, and one participant was 43 years old. All were learners from the 1st and 2nd year of 

training. 
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Personal contacts were used as main source to recruit the eight stakeholders, including three parents, one 

former VET student (graduate), one volunteer in a women’s counselling centre that offers support to victims 

of violence, and three educators. 

TABLE 10. STRUCTURE OF THE SAMPLE OF STAKEHOLDERS (OTHER THAN LEARNERS) IN CASE OF LUXEMBOURG 

Type of stakeholder  

People with specific responsibilities in reinforcing 
prevention of gender-based violence and dealing 
with its consequences 

➢ no 

Trainers, educators, etc. ➢ teachers/trainers: 3 

Direct beneficiaries of the VET process 
➢ representatives of learners’ associations: 1 
➢ parents/tutors: 3 

Decision makers 
Local community 

➢ CSOs in local community: 1 

* Total number of cases: 8.  

3.6.6 Slovakia 

Newport Group was in charge with the interviews in Slovakia. Two group discussions with learners from the 

last schoolyear of the upper secondary VET were organized, one in Nitra and the other in Trnava, in two of 

the partner schools of the group. Both schools are in the private sector. 

TABLE 11.COMPOSITION OF THE GROUPS FOR THE GROUP DISCUSSIONS IN SLOVAKIA: SECTORS OF LEARNING, GENDER, 
AGE, MIGRATION BACKGROUND 

FGD at Private vocational high school DSA in Trnava 

Mechatronics in automotive industry 2 male (18, 19), 1 female (18) 

Logistics 1 male (19), 1 female (18) 

Carpentry 2 male (18) (one of them Ukrainian refugee) 

Warehouse management 1 female (18) 

FGD at Private vocational high school DSA in Nitra 

Operator of CNC machinery 1 male (18,19), 1 female (19) 

Electrotechnics 2 male (18) 

Accounting and Book-keeping 3 female (18) 

* The table was reproduced as such from the Slovak National Needs Assessment report (END GBV-VET). 

The two group-discussions included 7 participants each. One group discussion brought together participants 

from areas of ICT, Tourism, Early Childhood Education. The other group included learners from ICT, Tourism, 

Technical Professions. In each group, two participants had immigrant origins. Recruitment was done on 

volunteering base, and approximatively 5% of the students that were invited to participate accepted to join 

the group discussions. Keeping a certain gender equality in the number of participants also filtered the 

selection of participants. In both groups, the moderator was previously unknown to participants, despite 

being part of the Newport Group. 
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TABLE 12. STRUCTURE OF THE SAMPLE OF STAKEHOLDERS (OTHER THAN LEARNERS) IN CASE OF SLOVAKIA 

Type of stakeholder  

People with specific responsibilities in 
reinforcing prevention of gender-based 
violence and dealing with its consequences 

➢ student support staff: 1 

Trainers, educators, etc. 

➢ teachers/trainers: 1  
➢ Representatives of labour unions in the VET 

school/workshop/etc.: 1 
➢ employers that organize practical stages 

(WBL/apprenticeship/internship): 1 

Direct beneficiaries of the VET process ➢ parents/tutors: 2 

Decision makers 
Local community 

➢ legal and government representatives: 2 
➢ decision makers in the VET area: (the above 2) 

* Total number of cases: 8.  

 

The eight participants in the in-depth interviews have pre-existing collaboration with the Newport group. 

However, they did not know previously the interviewer. The selection includes people with longer or shorter 

experience in the VET system, but all have at least a few years of working with VET units. While the appendix 

includes more extensive details, let note that the interviewees were parents, VET staff, decision makers at 

national and regional level, representatives of unions and employers. 13 persons were contacted in order to 

participate, but 5 declined for lack of time.  

3.7 Strategy for analysis 

The national teams collected data by carrying out the interviews. They reported following a brief guide. 

Transcripts were available for the two group discussions organized by EVBB. For a few other interviews, 

partial transcripts, including the passages considered as most relevant by the national teams, were also 

available. This is the case of all interviews in Luxembourg and in Italy. 

The authors that compiled this report worked with this secondary information, that is the national reports, 

without access to original interviews. 
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4 Findings 

 

4.1 Representations upon the roots of the problem 

This chapter deals with general representations upon GBV in VET. They are not necessarily related to personal 

experiences, but in fact most interviewees end up discussing their own experiences. 

To identify the roots of the gender based violence in VET system, the research proposes to analyse: 1)  the 

level of awareness of GBV in society and VET system among learners, staff and other stakeholders; 2) the 

most present types of GBV in VET; 3) the communalities and differences in GBV manifestation in various VET 

environments (in school or outside it); and 4) the factors that determine GBV in VET either social or individual 

ones. All these issues could vary from one country to another, or from one region to another within the same 

country, due to the national or local contexts, values present in the society, cultural factors, legal and 

institutional framework. At the same time, several common aspects could be identified in the research in all 

six countries, such as the presence of GBV in society and in the VET system, the existence of GBV especially 

in classes involving practical training or outside the VET unit, where the learning environment is less 

structured, the higher incidence of verbal GBV or bullying, and the prevalence among the factors triggering 

GBV of the cultural factors and learner’s background.  

The awareness of a phenomenon is an important element in the process of identifying solutions to it. In the 

case of GBV, we can speak of awareness-raising at a general level, at the level of society as a whole or within 

specific areas (education, health, social protection, culture, research, industry etc.) or sub-sectors of these 

(vocational education and training, tertiary education, social services, etc.). In the context of the research, 

awareness means knowing the concept of GBV, recognizing cases of GBV in the VET system by learners and 

staff, the types of GBV and the measures that tackle these GBV cases. Without this awareness, it is difficult 

to adopt any measures to address the phenomenon of GBV in VET.  

The VET system is a complex one and can involve several learning environments: in school (in-class, 

laboratories etc.) or outside school (in companies during work-based learning, apprenticeship, internship 

etc.). GBV may be present in every VET environment and due to the specificities of each, the intensity and 

type of GBV may vary. To design a proper training package for VET students to recognize, identify and address 

forms of GBV in VET (WP3) and to pilot the support office full service (WP4), it is important to know in which 

VET environment id the GBV more present. Each VET environment will require specific measures to address 

GBV. Schools, from primary to higher education, vocational training, and non-formal education institutions, 

are important sites for normative change and have the potential to address gender inequalities and prevent 

GBV. Schools can also be a site of GBV, as incidents involving not only the community of students/learners 

but also teachers, administrative staff and parents are reported. Direct exposure to school- and VET- related 

GBV includes sexualized bullying, sexual harassment, forced sexual acts in exchange for good grades or male 

dominance or aggressions within the VET environment. GBV in VET also includes harassment and physical or 

sexual assault while walking to and from school. 

Most studies on GBV in the education sectors examine the GBV in schools. GBV in VET system is less studied 

and more analysis is needed. In each educational sector, GBV has specificities related to types of GBV, 

environments where GBV is more present, age groups, gender, mechanism to prevent and address the 
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phenomenon. Considering all these aspects, each educational sector requires specific measures to address 

GBV and it is important to identify them. 

To better understand GBV in VET it is important to identify the roots of this phenomenon. The causes that 

determine the presence of GBV and the factors that enable it are extremely important to design solutions to 

address this problem. Identifying and understanding the roots of GBV in VET are important to inform 

pathways for improved response at VET level to reduce the phenomenon. Factors that determine and enable 

the GBV in VET are socio-economic learner’s context (family context, poverty etc.), in-school or out-of-school 

networks, shared values, psychological factors, mental health, stereotypes etc. 

4.1.1 Contextualization: GBV in society 

To understand GBV in VET, one needs first to grasp representations of VET stakeholders (both learners, 

educators/trainers, and others) with respect to gender-equality and GBV in society as a whole. In most of the 

countries included in the project (1) Southern Mediterranean countries – Italy, Greece, Spain; 2) central 

European countries – Austria, 3) Western countries – Luxemburg, or 4) Central European countries - 

Slovakia), gender inequalities and stereotypes exists due to the presence of traditional values associated with 

women’s role in society. The proportion of these gender inequalities and stereotypes vary from country to 

country.  

BOX 1. REPRESENTATIONS UPON INEQUALITY AND GBV IN SOCIETY: EXTRACTS FROM INTERVIEWS (1) 

"We are still far from where we should be in terms of gender equality in Austria" 

(AT, VET stakeholder, female). 

"Women are also still spinning their wheels. They are socialised that way. Children see from an early age 

that the man goes to work and brings the money home. In the first 10 years, the mother is the role model 

for the children and is responsible for school, education, household, and care.”  

(AT, VET stakeholder, female). 

“…on the issue of gender equality and inequality we have a long way to go. Certainly, a lot of progress has 

been made, and I think we owe a lot of that to the feminist movement, which is struggling, despite the fact 

that we often hear regressive views that feminism is no longer needed.” 

(GR, VET stakeholder, male) 

“It is very, very difficult to reach 100% (equality). There will always be inequality because everywhere there 

will be people who will not have the (proper) understanding. I believe that never, no matter how hard the 

female gender tries, we can never reach 100% equality.” 

(GR, VET student, female, FGD2) 

“Sexist views that are still evident in some parts of the Luxembourgish society and that lead men’s feelings 

of superiority and dominance to grow, can be a definitive factor that is behind most GBV and gender 

discrimination cases”.  

(LU, VET stakeholder, female) 

(About the established rules that govern male-female relations in society) ‘I see the inequality in those 

rules, and I have decided to break away from them’.  

(IT, VET learner, female of migrant origin) 
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The whole picture indicates a pervasive GBV at societal level, due to a still unharnessed inequality. Box 1 and 

Erreur ! Référence non valide pour un signet. introduce a few of the perceptions of our interviewees. They 

see GBV as inherent to nowadays societies, despite trends to reduce it, and explain the presence of GBV in 

VET through the embeddedness of VET into society. Gender-inequality is the background that foster GBV. 

For instance, one Italian interviewee (IT, VET stakeholder, female) observes that there is a high gender 

inequality in society, and it is perpetuated by political allocation of jobs, being reflected in companies. As 

companies began to include gender equality in their indicators and make it an important part of their 

sustainability policy, the debate was taken to other levels of society and the issue began to be more widely 

recognised.  

Even though in many European countries progress has been made in addressing gender inequality and 

gender-based violence, there are still manifestations of the phenomenon and new forms have been 

identified. Between the new forms of GBV that were identify in the society in the last years can be mentioned 

bullying or sexualised bullying, cyberbullying, online sexual harassment and so on. At the same time, it is 

sometimes difficult to identify and acknowledge these behaviours that can be categorised as gender-based 

violence, as they are often considered acceptable in certain groups or contexts and are part of the informal 

local culture.  

BOX 2. REPRESENTATIONS UPON INEQUALITY AND GBV IN SOCIETY: EXTRACTS FROM INTERVIEWS (2) 

“Gender doesn’t define me. And thankfully, our country has made progress on that. But issues are far from 

being solved, of course. I too have received an unwanted embrace or touched by someone without my 

consent. I have felt uncomfortable in situations where a man can’t take no for an answer. Such behaviours 

still exist, no matter the amount of awareness raised.” 

(LU, VET stakeholder, female) 

"Often women are not aware that they are being bullied, that it offends them, that they are not just 

imagining it, that there are also criminal acts, that they can and must defend themselves. Unfortunately, 

it has to be said that women have an infinite capacity for suffering. Otherwise, they would hopefully defend 

themselves earlier." 

(AT, VET stakeholder, female). 

‘I always have that thought running through my head, passing in front of a bar, you hear comments from 

the customers of a bar. Even in the home area, not well-lit, I'm small in stature, if a man appears in front 

of me, I know I can't do much. I was dressed as a waitress. 

(IT, VET learner, female) 

‘It is an indicator used by companies that have projects to support our initiatives. It represents an indicator 

for their CSR. It is certainly a topic in vogue, but although there are many debates and discussions, the 

common goal has yet to be achieved. In everyday life, the same stereotypes are always found:  barriers, 

Limits, roles linked to gender, and patriarchal culture, even in environments that one would not expect.’ 

(IT, VET stakeholder, Female) 

 

”And often they are not aware actually that's what they are doing, what they are saying is violence and 

because it's so normalized. It's so normalized. For example, to call someone hey, you are gay or you pussy 

or you woman or, you know.” 

(VET expert, EVBB focus Group) 
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In countries where there has been more debate on gender equality and gender-based violence (Sweden), it 

is sometimes difficult to identify which behaviours or words may be considered inappropriate and in the 

sphere of gender-based violence by others. 

“So it depends on the victim how he or she feels. If they feel that is an abuse, then it's an abuse. This is 

something which has made all the special all the men is we need to be very, very careful how they behave, 

otherwise they will be reported to the police as an abuser. So this is very, very important. For example, 

making a joke. It can be considered uh, even though it's not directed to a special person. But it can be 

considered as abuse. And it can be reported. So you have to be very careful what kind of jokes you're telling 

that they are with within what is acceptable in the society, in the Swedish society.” 

(VET expert, EVBB focus group) 

The example for Luxembourg is relevant: most interviewees converged towards seeing gender-equality as 

essential for society and being already in the making for decades. However, despite gender-equality 

represents the accepted standard, GBV is an important issue that is rarely discussed. To compare with, 

domestic violence is also important, but it is more frequently discussed in public and private spaces. 

In Greece and Austria, gender equality is said to be still lagging behind, while GBV is also almost missing from 

the public debates, irrespective whether formal or informal. In Spain and Italy, the “macho culture” and, 

correspondingly, “machismo”, are invoked as societal context, bearing constructed stereotypes of 

masculinity and femininity. 

In Spain, the issue was quite hot on the public agenda, with no less than 13 women being killed in a four-

week interval in December 2022, and a further case being under investigation by police5. It is noticeable that 

six cases occurred despite complaints against aggressor have been filled.  

The Italian FDG brings information upon a culture in which GBV issues are not a topic in the families of origin, 

while communication is rather lacking, in particular with the parents (Box 3).  

 

BOX 3. VERBATIM FROM THE ITALIAN GROUP DISCUSSION, REFERRING TO WHETHER THE LEARNERS HAD DISCUSSED 

GBV IN THEIR FAMILIES 

‘no… not with my father, … then it becomes too outrageous. I can talk to my mother. They are stuck on 

some creeds and won't budge. I spoke to my grandmother, who also listens to me because women 

understand more and have a more open vision’ 

(IT, VET learner, male, with migrant origins) 

‘ never talked to my father, he is the boss, my mother is more open, but with him you cannot touch or 

discuss some rules, but I can free myself being in a different country. My mom agrees with me in removing 

sexist differences.’ 

(IT, VET learner, female, migrant origins) 

 

5  EuroNews. (2022, December 31). Spain records highest number of women murdered in two decades. 
Retrieved January 23, 2023, from euronews website: https://www.euronews.com/2022/12/31/a-dark-
month-murder-of-women-reaches-20-year-high-in-spain 

https://www.euronews.com/2022/12/31/a-dark-month-murder-of-women-reaches-20-year-high-in-spain
https://www.euronews.com/2022/12/31/a-dark-month-murder-of-women-reaches-20-year-high-in-spain
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‘ there are differences and it depends, Italian culture is not a guarantee. They are rather backward, not like 

my grandparents, but not much better, their attitude is of closure towards change, including the issues 

linked to immigrants too’  

(IT, VET learner, male, no migrant background) 

 

‘The greatest difficulty is with the family; there is too little interest in the family to get adequate 

information’. 

(IT, VET stakeholder, Female) 

4.1.2 Is there actually GBV in the VET Sector?  

As in society in general and in different types of education, gender-based violence is also present in VET 

system in a higher or less extent and in various forms across the countries included in the study. Even though 

the research was conducted in private VET institutions in the six countries, gender-based violence is present 

in various forms in these institutions. Austrian stakeholders indicate that there is always a certain degree of 

verbal violence in the classroom, also not always defined as violence, but considered as part of normality. In 

addition, a power-relations set up is depicted by one of the Austrian interviewees. A VET stakeholder 

indicates that "In terms of power, apprentices are the last link in the company. And this concerns girls above 

all." The consequence is that apprentices, especially girls, are likely to become subject of abuse, mainly 

verbal, that sometimes they do not even realize it is bullying. A youth coach indicates that society generally 

avoids dealing with GBV cases, and when confronted to reclaims from victims, often superiors in all strata of 

society tend to minimize the incident: “It is not such a big fuss!” Another Austrian stakeholder is less 

dramatical and indicates that GBV is “not a daily fact, but it happens once or twice a year” (AU, VET 

stakeholder, female).  

Consequently, the right question refers rather to awareness of what GBV means, than to detecting it. 

Greek stakeholders show little knowledge upon GBV when directly inquired. However, with the discussion 

advancing, various recalling of GBV incidents rose, showing a lack of debate with the VET units. 

In Luxembourg, knowledge of GBV in VET is reported by half of respondents. 

In Slovakia, almost everybody knows cases of GBV, either from personal experience, or from stories that 

circulate within the system, but it is not easy to assess the degree to which GBV affects the entire VET process. 

BOX 4. REPRESENTATIONS UPON THE GBV IN VET 

“I can’t say with certainty what is the status in our VET institute, let alone the whole VET system, but I do 

believe that GBV is happening in VET, we just don’t hear about it. According to the domestic violence 

statistics for example, most victims do not report incidents or speak about them. So, we can imagine 

something similar happening in VET as well, since most victims might not speak up and/or most cases never 

found out. At least that’s what I think... I’d be shocked if there were no GBV cases in our sector.” 

(LU, VET stakeholder, male). 

“Luxembourg might be a progressive and advanced country, but we’re far from having solved all of our 

problems. Except from my own personal experience, I haven’t witnessed any other cases, but the thing is, 

you can never know for sure, because people don’t really talk about it when it happens.” 

(LU, VET stakeholder, Female) 
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Examples provided in Italy reveal a different side of the problem, leading to an even close embeddedness of 

VET-GBV into societal GBV. One of the respondents (IT, VET stakeholders, Female), describe the case of a girl 

student, that became victim of domestic violence from her father. The girl had confessed to her teacher, who 

referred to social services, the later were reluctant to intervene, so the teacher assumed once more agency 

and reported the case to the police. The outcome was the removal of the girl from the family and entrusting 

her to a foster family. The case illustrates an apparently non-VET GBV that affects the VET process on one 

hand, and on the other activates the VET role as educator. 

4.1.3 Are VET Stakeholders aware of GBV in VET?  

The level of awareness of the phenomenon in society influences the level of awareness in the VET system, 

which is different in the countries studied.  The interviewed stakeholders in Austria displayed high awareness 

of GBV in VET. Most of them report various events, they provide details, and show a certain exposure to the 

general discussion on GBV, particularized to VET incidents. 

In Greece, the stakeholders sometimes suggest that GBV is rather loosely defined: “We don’t understand 

exactly what GBV means!” (GR07, Female, VET stakeholder). As already mentioned in the previous section, 

they usually start by saying that were not aware of any incident, but with the discussion advancing, they 

switch to relating GBV occurrences, showing that in fact confusion persist and the awareness is rather low, 

due to the topic being only marginally approached in the public spaces that define VET. 

In Luxembourg, about half of all interviewees in the stakeholder in-depth interviews and in the group 

discussions mention at least one case of incidents of bullying that they have witnessed.  

 

4.1.4 Are learners aware of GBV in VET? 

Various narratives of VET experiences were offered by VET learners, that prove their previous encounters, 

personal or mediated through friends. Most of them refer to verbal abuse, bullying and online harassment. 

Box 5 documents a few such examples, but many others may be found in chapter 4.2.2 - What types of GBV 

are present in VET? (starting page 41). 

BOX 5. REPRESENTATIONS OF LEARNERS UPON GBV IN VET 

“Women who tend to know a lot of things, study a lot, and have an overall good performance in class, 

seem to get the attention of other male learners who are competitive and jealous. And that’s why they 

become the target of inappropriate behaviour, which consists of male students mostly making fun of their 

competencies and undermining them when they do well in tests”.  

(LU,  VET learner, Female) 

“I have never before considered that these could be problematic, but now when you explained it, I 

understand that it happens. I have many friends in our school and I can say that I have heard or seen all of 

the situations you have just described. Usually, no one got hurt or we did not say anyone and sometimes it 

seemed and was meant like fun, so we do not consider it to be so bad.”  

(SK, VET-learner, male)  



P
ag

e 
3

6 

   

 

“Full service to increase capacity and awareness for disrupting 
gender-based violence in the VET sphere” 

Project 101049592 — CERV-2021-DAPHNE 

Asked whether “is there any GBV in VET?”, the interviewee replied that he hasn’t noticed any incident. “At 

least not inside the classroom, so I can be aware of it. I don’t know what happens when they leave class. 

We do everything in our power to detect and prevent such harmful behaviours, but sadly we cannot control 

what happens outside of the classroom, nor do we find out about it”. (…) “Gender shouldn’t be an issue in 

2022, yet in some cases, either because someone is having their own issues or is simply close-minded, 

discrimination based on gender can happen. I think VET schools are overall trying to cultivate an 

environment of equality of all kinds, but damaging behaviours can still slip through.” 

(LU, VET stakeholder, Male) 

 

4.1.5 Overview of typical GBV in VET and recent trends 

In the statements of Austrian interviewees, but also in their examples, rather verbal GBV is reported. It covers 

both inter-student violence, but also learners to educators, with the first being perpetrators, and third 

persons inflicting GBV to learners (specifically to nurse students that are aggressed by patients during 

practical stages). 

In Greece, the stakeholders define GBV as initiated mainly between learners, with rare occurrences of 

students as perpetrators and educators as victims, while teacher-student cases were systematically excluded 

as being present. Verbal violence and bullying are also the most frequent GBV manifestations, along with 

domestic and dating violence, with the sidenote that the latter are not considered as direct part of VET, 

despite being reckon as influencing the dynamics in the VET process. 

In Luxembourg, learners mention that it is quite usual for the boys to pick on girls on the way they look, 

including personal traits, such as pimples, freckles, various body parts, etc. However, most refer to primary 

school, but cannot be sure upon the VET, where it seems that topic is less discussed. They can however tell 

that VET violence is rather verbal and psychological. Nobody mentions cases of sexual violence. 

Verbal violence, also coming together with online harassment, is also the main culprit in the assessments by 

Slovakian interviewees. The accounts of such incidents typically involve male initiators, irrespective whether 

the victim is a student or a teacher, while the perpetrator in most stories is a student. In more recent years, 

cases directed against homosexuals and non-binary started being observed. 

Italian interviews also discuss mainly about verbal violence, sometimes with online manifestations. One of 

the interviewees coins verbal violence as ‘silent violence’ (IT06, Trainer & Researcher in GBV, Male). 

The participants in the EVBB focus groups also mentioned verbal violence as the most frequent form of GBV, 

without excluding other forms which, according to them, were not reported in their work environments.  

BOX 6. REPRESENTATIONS UPON TRENDS IN RECENT YEARS 

“a good percentage of face-to-face bullying might have moved online, since it’s less evident in a class and 

much easier for the perpetrator to undertake, due to its accessibility” 

(LU, VET stakeholder, Female) 

“They might even bully each other online for all we know of” 

(LU, VET stakeholder, male). 
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“Back when I was attending VET, I only ever experienced face-to-face bullying. But now, I can imagine that 

most of it might have moved online.” 

(LU, VET stakeholder, Female) 

 

Recent dynamics of the phenomena were not easy to be grasped by the interviewees, neither in 

spontaneous interventions, nor when specifically asked for changes in most recent five years. The cases of 

GBV between trainers were reported to decrease in recent years in Austria. There was no clear 

representation upon dynamics of the phenomena in Luxembourg and Greece. In Spain, the main challenge 

is given by the increase of the VET sector importance in the past five years, with roughly 25% higher numbers 

of enrolled learners, which also led to increasing number of females in once masculinized fields, and of male 

learners in once feminized areas of training. The Spanish VET learners that were interviewed, all aged 18-21, 

stressed that use of social media enables easier ways to perpetrate GBV, therefore one can find a source for 

recent trends in the generalization of using electronic communication everywhere. 

4.1.6 Is GBV different in VET as compared to in other education sectors?  

In classes that involve practical training, outside the VET unit, where the learning environment is less 

structured, GBV finds more chances to be present. As already mentioned, it may be inflicted by co-workers 

and beneficiaries of the service, since the trainee is often the last one in hierarchy defined by power-relations. 

BOX 7. REPRESENTATIONS UPON DIFFERENCES BETWEEN VET AND OTHER SECTORS 

“There are incidents of GBV that have occurred during the apprenticeship, usually harassment from 

employers towards female students. These incidents do not happen within the VET school…” 

(GR, VET stakeholder, female) 

“…already the kids are coming (to the VET School) loaded with the label of a loser and that may lead to 

anger and aggressive tendencies” 

(GR, VET Stakeholder, male) 

“In VET, I’ve noticed some cases that can be considered GBV, for example male students mocking female 

students about their good academic performance, making them feel bad because they know many things”. 

(…) “I think this is mostly out of envy because they might not be as good. And they don’t like a girl besting 

them”.  

(LU, VET stakeholder, male) 

“VET, as any other school and educational institution, gives the freedom to students to act and think 

however they like, they’re not in primary school anymore. They’re adults, and that offers another level of 

freedom. So, this sense of freedom, might cultivate some questionable behaviours by the students. That 

should be taken into account.” 

(LU, VET stakeholder, female) 

“There is a need to lay the ground for combatting GBV, by first addressing this issue. But we should keep 

in mind that VET needs a specific approach that meets the specific needs and characteristics of this sector. 

We are talking about adult learners, not kids, so we have to adjust guidelines and support tools 

accordingly. Not all types of schools and sectors can have one uniform approach. We need specifics.” 

(LU, VET stakeholder, female) 
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An Austrian stakeholder (AT02, teacher, male) hypothesizes that GBV in VET is subject to two distinct 

influences. On one hand, VET is closer to the labour market as compared to academic education. Therefore, 

a penalty for GBV during VET is more likely to leave its imprint over the future career, costing job losses, and 

therefore the potential perpetrators should be more carefully and avoid initiating acts of gender-based 

violence. However, if GBV has already occurred, the victim is less likely to report it, due to shame and the 

same risk to lose job. 

Greek stakeholders formulate the opinion that GBV is more salient in other educational sectors, in particular 

in the university sector. They advance the idea that HEIs professors have more secure jobs, which can be 

barely challenged, and can take the risk to initiate GBV. Lack of reporting mechanisms, and more dynamic 

student-professor relationships in HEI are also considered as argumentation. 

From a different perspective, still in the Greek interviews, we find the hypothesis that VET learners enter 

earlier in the realm of professional work (through stages of practice and/or apprenticeship), where they are 

less protected as compared to being in schools on the academic route.  

The Luxembourgish interviewees compared GBV rather to preuniversity education and concluded that GBV 

in lower cycles is more physical and immature.  

Greek and Luxembourgish stakeholders also noted that VET is represented as underachieving as compared 

to the academic route. The representation is to be found out in all systems (Allincks, Monico, & Remy, 2018; 

Doroftei, da Silva, & Araújo; Guerreiro & Abrantes, 2005; Guerreiro, Abrantes, & Pereira, 2007; Kereselidze 

& Voirol-Rubido, 2021; Nießen, Wicht, & Lechner, 2021). It allegedly leads to negative stereotypes related to 

more basic instincts that are manifest among VET learners, and that may also express through GBV. In 

addition, in particular for attracting underachieving students, VET creates the context for potential bullying 

towards the good performers, as indicated by the Luxembourgish stakeholders (see for instance the opinion 

of LU03, in Box 7). 

 

BOX 8. PERSONAL EXPERIENCES WITH GBV INCIDENTS IN OTHER EDUCATIONAL CYCLES 

“I once saw a boy kick another boy and push him to the ground. I reported the incident to the school, where 

I learned that the boy was making fun of almost every student in the class and the teacher was already 

aware of this, but there was only so much that she (the teacher) could do.”  

(LU, VET stakeholder, Female) 

“All of my children have gone through such experiences (violent ones) in school. Just in front of the school, 

one of my sons was attacked. Neither the police nor the school responded. I could only teach my kids to 

avoid conflict and defend themselves. It's unfortunate because there is a widespread misconception that 

Luxembourg is morally upright and a secure place. But sometimes this is not the case.”  

(LU, VET stakeholder, Male)  

 

Slovakians also found very little differentiation, provided mainly by the feminization of same sectors 

(caregiving, for instance), respectively by the predominance of male learners in others (technical fields, for 

instance). 
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4.1.7 What are the factors that determine the GBV in VET? 

A variety of factors are invoked as triggering GBV in VET. During the interviews, there were hypotheses 

referring to a certain corporate culture that could prevent or facilitate GBV (AT, VET stakeholder, female), to 

a general culture persisting at the level of entire society (GR, VET stakeholder, male; IT, VET stakeholder, 

Female), to the origin of the VET learners, seen as coming from lower strata of society – a hypothesis that 

was repeated by various stakeholders in Italy, Spain, Slovakia. Underachieving as pathway to VET enrolment 

(instead of following the academic route) was also invoked as contextual factor that triggers GBV by 

interviewees in Slovakia, Spain, and Greece, being in particular connected to the socio-cultural backgrounds 

of the typical VET learners. Furthermore, in such context, good performance in school may act as a factor to 

attract GBV, as observed in Luxembourg during the FDG with learners (Box 5, at page 35) and in interviews 

with stakeholders (see LU, inBox 9 Box 7, on page 37). Trainers as role models (LU, VET stakeholder, female) 

or as agents that lack time to act (LU, VET stakeholder, female) are also considered as potential catalysts of 

VET GBV. 

BOX 9. REPRESENTATIONS UPON FACTORS TO DETERMINE VET GBV (1): LEARNERS 

“The young people bring out an aggression. I don't know what really drives them to violence. Possibly it's 

psychological retaliation to what they've been subjected to; they feel more powerful, and the psychology 

of the person says they do. They will take it out on the weakest in a male dominated society. Yes, there are 

steps forward in not being male dominated, but it is still male dominated. Sadly, a male dominated society 

potentially targets weak men, women or "third options", as we were talking about before in our discussion, 

they target them just for the laugh, just for the teasing, just for the fun …”. 

(GR, VET stakeholder, male) 

“We don't want to give labels, but VET Students are usually from social strata where the level of formal 

education is lower and usually is combined with other pre-existing weaknesses.”  

(IT, VET stakeholder, Female) 

BOX 10. REPRESENTATIONS UPON FACTORS TO DETERMINE VET GBV (2): SOCIETY AND CULTURE 

’This is only my opinion: cultural factor is relevant, but machismo is transversal to all contexts. For Italian 

families, it is more out of ignorance.’  

(IT, VET stakeholder, Female) 

“sexist views that are still evident in some parts of the Luxembourgish society and that lead men’s feelings 

of superiority and dominance to grow, can be a definitive factor that is behind most GBV and gender 

discrimination cases” 

(LU, VET stakeholder, Female) 

“It really depends on the person and if their mindset allows them to take advantage of some situations, 

e.g., a young inexperienced girl. At the end of the day, it’s all about the values each of us carries and how 

society has influenced us.” 

(LU, VET stakeholder, male). 

“Yes, I’ve never seen problems about violence or something related, but I can say that is very difficult to 

place girls in little enterprises. Because that is a cultural issue in the mechanical sector. So, if you want to, 

if you want to place the women technician inside a great company, that is no problem, because we are 

equal environment, but in a small enterprise, even in 2022 is not easy” 
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(VET expert, EVBB focus group) 

“I see in companies, there is much more discrimination on this. When I ask a company to take up an 

apprenticeship, a girl and etcetera in mechanics for example they say they are not much convinced about 

it.” 

(VET expert, EVBB focus group) 

 

BOX 11. REPRESENTATIONS UPON FACTORS TO DETERMINE VET GBV (3): EDUCATORS 

“Sometimes damaging behaviours are born through/are mirroring the educational staff’s standards. If the 

trainers themselves discriminate their students, for example if their behaviour towards a student depends 

on whether a student has a good performance or not or fit them into categories, even if they don’t explicitly 

show it, even if it’s just subtle commentary, as a form of latent discrimination, then they cultivate an 

environment that accepts and motivates such harmful behaviours. The educational staff is the key that 

determines GBV or any other harmful behaviour, in my opinion. Of course, the way a student is raised and 

the values they hold also determines how they behave and if they’re capable of committing violence of any 

kind.” 

(LU, VET stakeholder, female). 

“Jealousy could be considered a driver of GBV, but also bad values. It all comes down to the family and 

what standards kids will take on. But also, it’s important what kind of values and behaviours the trainers 

themselves are conveying to the students, which will give them the green light to act in a certain way. You 

reap what you sow.” (…) “I want to believe that VET teachers are doing everything in their power to identify 

and prevent GBV behaviours. Nevertheless, it’s really difficult to detect such behaviours in class while they 

are in the process of teaching, and also to be aware of what happens outside of the institution. The 

responsibility shouldn’t be only on their backs.” 

(LU, VET stakeholder, Female) 

4.2 Experiences of the target groups 

The previous chapter sketched the general overview of the stakeholders (learners and others) upon GBV in 

VET. This chapter deals with the personal experiences of the interviewees. However, as already mentioned, 

the two (representations and personal experiences) roughly overlap. Therefore, we address very quickly most 

sub-chapters, but focus on the typology of GBV manifestations, that we document in detail, with the purpose 

to provide a list of potential situations that one should prevent and cure, in the unhappy case that they occur. 

During last 10 years, the types of GBV evolve and diversify, including in educational system and in VET also. 

It is important to identify the main changes in GBV types in last 5 years for an efficient training and support 

services design. Considering the diversity of VET system (3 EQF levels, many age groups from 14 to 30 years 

old, more sectors of activity) is important to identify the differences and commonalities of GBV types. The 

interest element are EQF levels/ age groups/ VET sectors (e.g., health, nursing, technical professions, etc.)/ 

VET sectors with more men/ women. 

Also, the VET system diversity could determine differences in the intensity and manifestation of GBV. It is 

important to identify all these specificities of GBV intensity and manifestation in relation to EQF levels/ age 

groups/ VET sectors (e.g., health, nursing, technical professions, etc.)/ VET sectors with more men/ women. 
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Each of these layers could represent a differentiation factor for GBV and provide information useful for a 

proper design of training and support services.  

 

4.2.1 Do VET staff and learners know personal incidents of gender-based violence among their 

acquaintances? 

Personal experiences and incidents are exemplified all over this report. Many of the interviewers related 

incidents in which they were victims, witnesses, or about which they have learnt from third sources. We 

systematize them in the next section, also providing a list of cases of GBV narrated by the interviewees. 

4.2.2 What types of GBV are present in VET? 

Table 13 enlists the number of mentions of GVB incidents by main types of GBV. We do not actually count 

the number of interviewees that mentioned each type of incident, but we count the number of countries in 

which each cell or the table was mentioned at least once. It is easy to grasp that verbal learner-learner 

violence, irrespective whether occurring in classroom, VET unit, outside the VET unit, or online. 

TABLE 13. GENERAL INCIDENCE OF REPORTED TYPES OF GBV: IN EACH CELL WE INDICATE IN WHICH COUNTRIES WE 

HAVE OBSERVED THE RESPECTIVE TYPE OF GBV 

Type of GBV 

Perpetrator - Victim 

Learner-Learner Trainer-Learner Learner-Trainer 

verbal violence: classroom AT GR ES IT SK LU  AT IT   SK  AT IT SK  

verbal violence: school AT GR ES IT SK LU AT SK  AT GR ES IT SK  

verbal violence: outside school AT GR ES IT SK LU AT IT  IT SK 

Stalking/other harassment/bullying AT GR ES IT SK LU AT IT  AT 

dating violence AT GR ES IT SK  
  

sexual violence AT GR ES  AT AT 

domestic violence GR ES IT SK  
  

Online violence/harassment AT GR IT SK LU AT IT  AT IT 

 

Verbal violence also dominates the frequency of incidents that involve trainers and learners, irrespective of 

which one is the perpetrator. Overall, however, the incidents that involve violence between learners are 

much more present in the informal contexts as compared to the ones in which educators play a role. 

Apart from the types displayed in Table 13, in case of Austria, there are sufficient examples of trainer-trainer 

GBV, including bullying and harassing, to conclude that their frequency is comparable to the GBV involving 

learners. They were not reported in other countries, maybe because in Austria they are better identified, and 

the level of awareness is higher. The presence of a phenomenon in society and in a specific sector is better 

known and identified if there are debates about it, if the institutional and regulatory framework is developed, 

if there are information, education, and awareness actions/campaigns. 

While such incidents need clear illustration, in the following we introduce various examples, grouped by 

country. They add to those already scattered across this entire report. One can observe the repetition of 

some types. Let note that this list of illustrative examples is not exhaustive, does not rank in any way among 
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incidents (neither by gravity, nor by frequency) and it is aimed to provide a guideline for how GBV can look 

in VET schools. 

Examples of GBV in VET, in Austria include: 

• AT10 (male, VET stakeholder) explains that when discussing gender equality in class, students with 

migrant background are often surprised, as they have to face a completely different reality compared 

to what they experience at home. Some of the native learners are surprised as well. 

• AT01 (VET stakeholder, female) explains that three decades ago, having doctors physically assaulted, 

it "was a sad and misunderstood distinction to be groped" and complaints were not accepted. 

Nowadays, "A lot has changed," and such behaviour is not acceptable anymore in the health care 

and associated VET. 

• Repeatedly severe racist verbal assaults between the students are observed, mainly during 

apprenticeship periods. 

• Female teachers are verbally and sexual harassed, in a sort of vicious circle, according to AT08 (VET 

stakeholder, female). She argues that filing a complaint leads to being referred by the police to the 

school directors, for settling the issues internally. Directors avoid decisions, parents claim innocence 

of their sons and threaten the respective teachers. The tools available for the police in case of 

domestic violence do not work when GBV occurs in schools, claims the interviewee.  

• A10 (VET stakeholder, male) tells how, during one course, a boy was in love with a girl. The girl 

rejected him. Facing rejection, the boy became verbally and physically abusive towards the girl. The 

girl asked the trainer for help. The teacher worked hard to explain the boy what is wrong, where the 

boundaries should be and why. However, there was no success in convincing the perpetrator, no 

improvement had been noticeable in his behaviour, and eventually the school expelled the boy. 

• A10 (Vet stakeholder, male) reports how a female student repeatedly tried to be alone with him 

before class. The student tried to establish physical closeness, and started to discuss about more 

intimate things, such as her own going to the toilet. The teacher refused to engage in the direction 

suggested by the student. He also informed a colleague about the incidents. The refusal determined 

the student to stop her attempts. In another case, another female student touched A10’s thigh on 

purpose, during a face-to-face conversation, when nobody else was around. The teacher says that 

he immediately jumped up and rejected the act and asked the pupil to leave the room. 

• AT01 (VET stakeholder, female) states that "Teachers bullying each other certainly happens".  

• AT05 (VET stakeholder, male) also reckons that teachers assaulting colleagues is quite frequent. The 

highest incidence is among colleagues aged 30-50. 

• AT04 (VET stakeholder, female) gives examples of race as basis for GBV, directed mainly against dark-

skin immigrants. 

• AT11 (VET stakeholder, female) tells the story of a girl's mobile phone being hacked at school. The 

school’s quick reaction was to hold a lesson on sharing private data on social media and the 

associated risks. In another case, several students conspired and indiscriminately bullied other 

students by spreading digital lies. School proceeded in a very similar way. 
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• Using GBV accuses can be sometimes an actual weapon for harassment: AT10 (VET stakeholder, 

male) experienced a case in which a girl had accused a boy of rape. Since the girl had been persuasive 

by vividly and credibly depicting the incident, in tears, the involved teachers developed the conviction 

that she was telling the truth. The boy was threatened with school-expulsion. However, shortly after 

it turned out that the entire story was just a lie, and the boy was cleared of charges. 

Students in one of the Slovakian focus-groups depicted a case of repeated verbal abuse from a teacher 

towards the students. In particular, ‘improper remarks’ were allegedly made towards the girls during classes, 

and the verbal sexual abuse continued over a longer period of time. School management tried to solve the 

problem internally, by discussions with the teacher. The solution worked partially, since the teacher 

continued with his behaviour, ending up by being fired. However, the case was never labelled as GBV, sexual 

harassment or anything alike, and other motives were invoked for ending the contract. A similar case was 

related by a non-student stakeholder: the perpetrator was informally reclaimed by parents, and the 

headmaster ended up firing him, also for … administrative reasons. Other stories from Slovakia are included 

in Box 12. 

 

BOX 12. DESCRIPTION OF GBV EVENTS IN SLOVAKIAN VET 

“I experienced inappropriate behaviour from one of my male classmates, who liked me. I did not like him 

back, however. When I understood what is going on I explained to him that I do not like him that way. He 

did not want to accept that and afterward he was very pushy. It was unpleasant to me because at first it 

happened only with messages online, but after some time also within our group of friends outside of the 

school and also in school. I was embarrassed before others, so when one of the teachers noticed I had to 

tell my parents and then the school dealt with the situation.”  

(SK, VET learner, Female, FGD) 

“When I started teaching after my university, I was only 24. While many of the students were 18-19. They 

were shy to say anything in-person in school. However, on the internet they had more courage, and they 

often wrote that they found me physically attractive.”  

(SK, VET stakeholder, Female) 

 

BOX 13. DESCRIPTION OF GBV EVENTS IN SPANISH AND ITALIAN VET 

(depicting the case of a friend, one of the female interviewee states that): “her ex-boyfriend was super 

jealous and wouldn´t like let her dress with miniskirts or meet her friends because they were a bad example, 

and he asked for all the passwords for the social accounts” 

(ES, VET learner, Female, FDG) 

“my best friend likes to paint his nails and is somehow <<swishy, you know>> and they have called him a 

faggot and some guys in the class did not want to share the locker room you know, because they said he 

was going to look at them and stuff”.  

(ES, VET learner, Female, FDG) 
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The interviewee, female, gives the example of Muslims or people with rural backgrounds that despise her 

position as headmaster of a VET unit, based on gendered arguments: ‘They have problems with me as the 

principal, there are episodes of lack of respect towards me, I had to bring in a male colleague to facilitate 

communication, I have always been the one who takes decisions, but the message was mediated’.  

(IT, VET stakeholder, Female) 

Spanish accounts coming from VET students indicate a world in which, sometimes, the unshared romantic 

relations lead to GBV, typically verbal abuse (Box 13). In addition to the stories depicting female experience, 

one male learner, aged 20, explains that he had been harassed and bullied in the classroom due to openly 

stating his sexual orientation. 

Table 14 displays examples from Greece, while Box 14 does the same for Luxembourg. 

 

TABLE 14. A SYNOPTIC VIEW OVER GBV MANIFESTATIONS IN GREECE AS REFLECTED IN THE EXAMPLES TAKEN FROM 

INTERVIEWS* 

Verbal violence 
• Male student verbally harassing a female professor over the phone.  

• Stereotypes, insults or bullying towards women, which are dismissed as jokes  

Bullying in and 
outside the 
classroom 

• Female student was bullied by male students due to unreciprocated sexual 
advances.  

• A student who identified as non-heteronormative was the subject of negative 
comments and discussions by their peers in the classroom, mainly focusing on their 
appearance and stylistic choices.  

Harassment in 
the workplace 

• Female Teachers reported incidents that took place during a previous employment, 
where a HEI professor made unwanted sexual advances.  

• Female VET teacher explained the discrimination and contempt she experienced 
from male colleagues in a male-dominated sector.  

• Female Student working in the tourism sector was targeted by male colleagues and 
was verbally abused because she was considered inadequate for her role as 
manager even though she already had years of experience in the sector.  

Dating violence 

• A female student wanted to stop taking classes because as she claimed her 
boyfriend had problems with her attending school. The role of the parents was also 
central in this situation, and it was evident that the situation was treated as a taboo 
and that there was no real communication between parents and students with the 
VET teacher being in the middle of it all.  

Incident of 
Domestic violence 

• A female VET teacher witnessed a situation resembling domestic violence involving 
one of the female students that were taking the class and her father. The student 
quickly closed the camera in that situation.  

• The VET teacher explained that this experience highlighted her lack of knowledge 
on how to handle such a scenario effectively. 

*Adapted with minor changes with respect to substantive content from the Greek report on needs assessment within 

END GBV-VET. 
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BOX 14. EXAMPLES OF PERSONAL EXPERIENCES IN LUXEMBOURG 

“There were 2-3 specific boys that were constantly picking on me about studying a lot and being the 

teachers’ favourite student, while constantly asking me to give them the answers to quizzes. Even when I 

reported this to the teacher and it stopped, I knew they were thinking about it”.  

(LU, VET stakeholder, Female) 

“She told me about a few undermining comments that some boys were making towards other girls in her 

class, defining it as “silly mockery”. But as far as I know and as far as she’s told me, nothing more serious 

went on.” 

(LU, VET stakeholder, female). 

“over my work experience as a trainer, I have noticed some incidents of bullying, if that can be considered 

GBV. Mostly male students making fun of their female colleagues, because of their looks or because, 

according to their standards, they study too much and are top of their class. There’s a tendency to 

undermine girls who act smart, mostly out of male jealousy and competitiveness.” (…) “I think bullying is 

easily noticed, since it can happen when we (trainers) are around too and inside the classroom. And it’s a 

common thing to happen in schools in general, unfortunately. And it could possibly lead to an early drop 

out if the incident is extreme and repetitive, although it’s not something that I’m aware that has 

happened.” 

(LU, VET stakeholder, female) 

“This guy was kind of a loner, and he wasn’t really sociable with the rest of the class. We knew he was 

more conservative than others and he made offensive comments here and there, but then we found out he 

was bullying one of the girls from another class on Instagram, because she was wearing revealing clothes. 

As far as I know, they rarely talked, yet he felt like doing this.”  

(VET learner, FDG LU) 

(About a girl being harassed by other female classmates over hey bodyweight): “After a few months of 

trying to endure this harassment, she finally talked about it with her parents and then one of her teachers, 

which later led to a group discussion with the perpetrator girls, their parents, the teacher, the headmaster, 

the victim, and the victim’s parents. There were some penalties for the perpetrator girls, and they had to 

apologize in the end, so after that they never bothered her again.” 

(VET learner, FDG LU) 

4.2.3 Are such incidents discussed in relevant public spaces (school, class, informal group, etc.) 

In Austria, most GBV cases are examined in-house. Verbal incidents led to discussions between supervisors, 

trainers, and learners, and may end up with warnings to the offenders. Recidivism ends up in expulsions. 

More violent cases led immediately to expelling the perpetrator, despite leading to financial loss, given the 

client of VET services ceases to pay after the expulsion. The cases are also sometimes discussed at regional 

level, among branches of the BFIOÖ.  

Discussions between educators and between educators and learners regarding GBV are also mentioned by 

the participants in the EVBB focus group. In some units, there are specialists (e.g., psychotherapists) to whom 

the trainers refer the learners who report cases of violence, harassment etc.  

In Greece, discussion is rather missing, and some of the interviewees stressed the need for it. 
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In Luxembourg, even when the subject is approached, some interviewees noted that the discussion is still 

impregned with taboos and avoidance. 

BOX 15. DISCUSSING THE GBV INCIDENTS 

“As a trainer, I’m trying to engage students to such conversations, whenever I feel like something needs to 

be discussed, but I can imagine that there is a general fear of students reporting these incidents, as they 

might feel ashamed. This mindset needs to come to an end though. These issues definitely need to be more 

discussed, but we trainers need back up on that. Most of us don’t know how to handle these situations or 

where to turn when we notice cases of e.g., bullying happening. Most of us are not equipped to handle 

that. And there is no institutional support for this.” 

(LU, VET stakeholder, female) 

 

“I don't know how to manage this, but luckily, we have like, um, two colleagues of us that are 

psychotherapist, and they are specialized in adolescent problems, let’s say troubles, So what I always say, 

tell them is to go and pick up an appointment with the expert with our therapist that help us like teachers 

and also student and he's there on purpose. And luckily, we have this kind of expert that can help us on 

this.” 

(VET expert, EVBB focus group) 

 

”for example when a pupil trusts me and she tells me something like in confidence and in secret like hey 

this happened. And please, please don't tell it further. Then it's sometimes really hard. It's like, OK, then 

you know, the pupil said please don't tell anyone, but on the other side I'm here and I know like the official 

way what I should do and which is the contrary, what she wants.” 

(VET expert, EVBB focus group) 

 

In Italy and Spain discussions are reported more frequently, but still with a mist of avoidance in Italy, that 

also governs the issue in Slovakia. 

4.2.4 Is GBV more present inside VET environments (in-class, laboratories etc.) or outside of them (i.e in 

companies during WBL / apprenticeship etc.)? 

Examples are scattered along all the report and show that both types and spaces are reported to host GBV 

incidents. However, the dominant view is that GBV may easily occur and is more frequent outside the 

premises of the VET unit, in particular in the less controlled space of companies, during forms of work-based-

learning, such as apprentice, practice stages, etc. 

 

 

4.2.5 Are any differences in types of GBV in relation to EQF levels/ age groups/ VET sectors (e.g., health, 

nursing, technical professions, etc.)/ VET sectors with more men/ women / disability / race? 

Gender is important. The typical victim is woman, irrespective if she is a learner or a teacher/trainer. The 

typical perpetrator is male. There are many examples that previous sections have offered in this respect.  
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But we were also provided with examples of non-binary and homosexual minorities being victims. An 

Austrian stakeholder (A10, VET stakeholder, male) tells the story of a gay being discriminated by the male 

peers, but accepted by the female ones, despite initial curiosity. The same interviewee reports on a similar 

case, but involving a homosexual girl, that was smoothly accepted as such by all peers, irrespective whether 

they were male or female.  

Furthermore, in Luxembourg, many of the interviewees mentioned cases of male learners being harassed, 

but at lower intensity, and in smaller numbers as compared to female learners. Also, details on such 

harassments are missing from the sayings of the interviewees. 

This makes gender a multi-sense variable. We do not always talk about men-against-women violence, but on 

various types of incidents, in which all categories of gender are involved either as victim, or as perpetrator, 

either as learner, or as educator, or even as a third part. 

BOX 16. REPRESENTATIONS UPON VET GBV AND NON-BINARY GENDER OR HOMOSEXUALITY 

“In comparison with how it used to be 10 – 15 years ago, when there were no openly homosexual students, 

there is no taboo these days that there are openly homosexual students, which can still cause difficult 

situations among some students or teachers.”  

(SK, VET stakeholder, male) 

BOX 17. OPPOSITE REPRESENTATIONS UPON VET GBV AND ETHNIC OR MIGRANT BACKGROUND 

“There are so many VET students that have origins from foreign countries and that makes it completely 

normal.” 

(GR, VET stakeholder, female) 

On dealing with Muslim families that do not accept a female as school headmaster or teacher/trainer: 

‘Other cases are always related to female teachers particularly learners form immigrant families or families 

with rural backgrounds who could be disrespectful by making some comments. In such cases We ask the 

[male] tutor to intervene with ad-hoc sessions on what means respect o roles and rules.’ 

(IT, VET stakeholder, Female) 

“we should take into account the multicultural nature of Luxembourg, because every religion and every 

ethnicity has their own standards, which don’t necessarily go hand in hand with governmental guidelines. 

There are still prejudices present, not only regarding gender but also race as well. And if you put these two 

together, then surely the position of these women is worsened, as they’re more exposed to discriminatory 

behaviour.” 

(LU, VET stakeholder, female). 

 

Migrant background adds as aggravating factor, in many societies. For instance, in Austria, Muslim women 

were reported by Austrian interviewees as subject to triple risk: on one hand as women, on the other as 

refugees or immigrants, on the third as subject of abuse from their Muslim male peers. Similar stances are 

expressed by the interviewees in Luxembourg. In other societies, such as Greece, GBV acts triggered by race 

or ethnicity are not observed by the interviewees, one of them explaining that nowadays diversity became 

normal, and tolerance is often encountered. Italian stakeholders, in turn, bring into attention cases where 

female teachers lose credibility in front of specific immigrant families, allegedly due to a concept of women 

inferiority in the culture specific to the communities of origin of these families. Furthermore, language 
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barriers may intervene when explaining migrant learners what is wrong with verbal violence, in particularly 

‘when using vulgar language against women’ (IT, VET stakeholder, Female). 

BOX 18. AVOIDANCE BEHAVIOURS OF FEMALE VICTIMS WITH MIGRANT BACKGROUND 

“Many women who are of other ethnic groups or religions, e.g., Portuguese or Muslims, according to my 

experience, report less or withdraw reports, due to fear of being exposed and not believed. Stereotypes, 

although far less nowadays, are still evident in some parts of society, thus they should be taken into account 

in all countries/societies, not just Luxembourg”. 

(LU, VET stakeholder, Female) 

“A little less than half of the population in Luxembourg is not Luxembourgish, therefore the cultural 

variable needs to be taken into account when talking about GBV in Luxembourgish VET. Despite the legal 

framework and all gender equality initiatives held in place, the different cultural background of half of the 

population, may lead to behaviours not following the Luxembourgish standards. For example, women of 

immigrant background may be more afraid to report an act of violence, than a white Luxembourgish 

woman who might feel more confident and entitled to do so. I have friends that come from Portugal and 

their treatment in this country has not been the same as mine. And when you’re an immigrant woman, this 

complicates things, as in my experience, immigrant women tend to get discriminated much more often 

than immigrant men, because they’re women.” 

(LU, Vet stakeholder, Female) 

 

Youth from socially disadvantaged environments and that don’t finish elementary school education tend to 

transfer practices of verbal abuse or violence from their social background to the VET unit. These cases 

require more attention and support services from VET units to overcome situations of vulnerability.  

 

BOX 19. REPRESENTATIONS UPON DIFFICULTIES TO INTEGRATE STUDENTS THAT FAILED THE ACADEMIC ROUTE  

“According to the empirical evidence within our institution there is the highest number and gravest 

incidents of violence including GBV among the students in 2 years study programmes. These are in principle 

the least achieving students, who did not finish the 9th year of elementary school education. They usually 

come from the socially disadvantaged environment and as a group they require most of the focus of our 

consultants. During last 5 years we found out that the targeted work with these students had a positive 

effect on incidence of violent behaviour, therefore we try to work with them regularly from the very 

beginning as they start at upper-secondary school. This has positive effect, because when we draw their 

attention to the problem, they usually cause less problems and behave generally better. Which is easier for 

schools, individual teachers as well as for performance of school collectives.”  

(SK, VET stakeholder, male) 

Short-term programs sometimes prove to be the most complicated, given their valence to recuperate youth 

that was unable to achieve better results on the academic route. Underachievement is often related to 

frustration, and needs a proper preventive intervention, from the very beginning (see Box 19 as well as Box 

7 – on page 37). 

Training sectors may also behave differently. One of the Austrian stakeholders (AT09, Career counsellor, 

female) note that female learners are more exposed when they train in three service sectors, namely 
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catering, cleaning, and care. Young people are allegedly poorly protected there, and sexual assaults may 

often happen. The reversed assault may also occur, with young trainees in nursing afflicting GBV towards 

patients in care. 

In male-dominated professions, girls are reported to not be taken seriously, and there is a higher likelihood 

that GBV will occur. In such sectors, a rough tone seems to be widespread, providing a framework in which 

the tiny border to verbal GBV is easy to be crossed over. However, this is also subject to the specificity of the 

sector since such incidents are considered by some as being less likely to occur during ICT training. 

BOX 20. REPRESENTATIONS UPON THE DIFFERENCES IN GBV ACROSS VET SECTORS 

“Students may encounter GBV incidents in the workplace but in the ITC sector I believe they are less 

frequent than in other sectors” 

(GR, VET stakeholder, male) 

“There are more incidents of contempt rather than evident violent behaviour. Women are often treated as 

less competent in a sector such as technical professions that is dominated by men. These types of 

behaviours are especially evident among older men” 

(GR, VET stakeholder, female) 

“As a girl I have chosen a bizarre profession for a girl because it's considered a "male" profession to be an 

automation electrician, anything technical, and I know that it will be very difficult to get a job, because it's 

a male dominated profession.” 

(GR, VET learner, Female, FGD2) 

“In first and second schoolyear there were no female classmates in our class, nor there were in other 

classes. However, in third year 2 female students started visiting the school and were enrolled in our class. 

I did not do anything, but some of my friends liked the girls a lot and were very pushy towards them. 

Teachers did not notice, but it appeared to me, that the two new female classmates did not appreciate the 

behaviour of some of these boys.” 

 (SK, VET-learner, Male, FGD) 

We did not observe intersectionalities between disabilities and GBV. 

4.3 Needs and gaps 

Many VET teachers, VET school leaders and VET staff feel at a loss when it comes to addressing GBV matters. 

There is no sufficient training, while the policy framework and referral system to provide them with guidance 

has not been developed to cover the in-class training and the VET environment. As a result, VET learners may 

not find a sufficient safe and supportive space in VET school where GBV may occur, while on the other hand 

the daily interaction between VET learners and VET teachers/staff, provides the ground for an early alert 

mechanism where GBV will be identified and reduced. The existence of mechanisms/ tools/ instruments to 

prevent and address GBV in VET is very important for reducing the phenomenon. The mechanisms/ tools/ 

instruments to prevent and address GBV in VET could include alert mechanism, awareness campaigns, 

training for staff and for learners, counselling, reporting mechanisms etc. 
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4.3.1 What would students and stakeholders do if you observe that conditions for gender-based violence 

are met? If they observe or find out about such incidence, what would they normally do? 

Austrian interviewed stakeholders incline to believe that learners subject to GBV try rather to solve by 

themselves the incidents, that are reported to existing institutional bodies only after they reach a certain 

gravity. Such bodies include, but are not restrained to, the Ombud for Equal Treatment, the Autonomous 

Women's Centre, the trade union, the Chamber of Labour, the Women's House, the career counsellor, the 

Youth Ombudsman's Office and the apprenticeship trainers. Au contraire, the anecdotical examples that we 

were already related, involving VET staff show that when an educator is the victim, the case is quite quickly 

reported and leads to expelling the perpetrator from the VET unit. 

BOX 21. REPORTS ON HOW GBV INCIDENTS ARE TREATED IN VARIOUS VET UNITS 

(Regarding a GBV incident that happened to her) “I had my doubts about whether I should call the police 

or not, because I happened to be in a place where there wasn't a security camera and there was a security 

guard, but I didn't report it. I was afraid." 

(GR, VET stakeholder, Female) 

“Yes, it (stalking and verbal violence) happened to my friend. However, she nor anyone else did not tell to 

anyone, because she was embarrassed. Furthermore, we did not tell the teachers or parents because we 

did not know, what they would do and it could make it worse. Moreover, the worst thing was, that that 

friend who did it thought it was cool because he saw some series about some stalker, and he also told 

proudly to some of his close friends who thought it was fun.”  

(SK, VET-learner, Male, FGD) 

“I had a colleague some years ago, who had inappropriate behaviour towards female students. It went on 

for some time and the parents started to complain to the headmaster of that school and also the gossip 

started to circulate around the school, but also around the town. The headmaster was afraid, so he fired 

him, but he found some other administrative problem to avoid this problematic topic.”  

(SK, VET stakeholder, female) 

“Sadly, there’s still the stigma of reporting – the fear that, once reported and known to the world, this 

incident will take control of their lives and define them, it will become true.” 

(LU, VET stakeholder, Female) 

“It only happened once or twice and then I got really mad and told them (male students) to cut it off, so 

they did. The teacher wasn’t present at that moment, and I don’t know if they’ve noticed. After that they 

stopped bothering me. But still, sometimes I can feel a subtle undermining when it comes to girls’ 

competences. Not generally, but from specific people. We’re in 2022, thankfully there is progress and there 

is respect, and most men are now careful of what they say and how they say it”. 

(female, VET learner, FDG LU) 

 

Greek interviewees are hesitant with respect to what one should do if is a victim or witnesses a GBV incident. 

Luxembourgish interlocutors converge to the need to report an incident as soon as it is observed, despite 

most are hesitant to directly intervene when the victim does not require explicit help. However, from 

supporting the idea of reporting to putting it into practice, there is some distance: none of the interviewees 

reported an incident, despite half witnessed such unfortunate events. 
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Slovakian learners in the group discussions were quite consensual in depicting a non-intervention and non-

reporting behaviour. This equally applies to victims and witnesses, the former being driven by both shame, 

fear of perpetrators, and institutional distrust. Solving the cases remains in the power of informal groups 

and/or in the victim leaving the school unit for a different destination. Even when the cases are raised into 

attention of some bodies, this also happens informally, and the case is not publicly discussed. Verbal abuses 

from teachers to students are reported to lead to termination of contracts of the teachers, by without 

mentioning the reason or labelling the act as GBV, sexual harassment, sexual abuse, verbal abuse, or any 

other term in the same family. Typically, the official solution to a non-reported incident is to invoke 

“administrative reasons” for firing the perpetrator. However, it remains highly unclear whether the ‘friendly’ 

method to cool down the initiator through private discussions within the organization works in some 

instances or whether it produces no other outcome than firing. 

Ad-hoc solution were also reported in case of verbal abuse, in class, online, outside school, initiated by 

students towards a young female teacher (SK02). The age difference was low, which instigated the male 

students. The victim tried to solve by herself the case, kept the information form others, and simply was 

coercing the perpetrators during class. 

 

 

4.3.2 Are there specific mechanisms in place to prevent and address gender-based violence? Which ones 

are known to students and stakeholders? They can be at national level, at local/regional level, school 

level… 

Fast reaction is reported in case of Austria, with interventions during orientation classes, organized at school 

level, complementary to discussions among perpetrators, educators, and supervisors. Preventive actions are 

less often mentioned, the focusing remaining on curative ones, but they also may be seen as preventive when 

extending the focus from a specific event to an entire class of GBV acts. More violent incidents tend to be 

reported immediately to police, and expulsion often follows, with negative effects on the life of perpetrator, 

in particular when the expulsion is an overreaction. 

In some countries, such as the case of Sweden, in all workplaces, including schools, there are employees 

responsible for complying with the legal provisions regarding workplace security (including harassment, 

sexual abuse etc.) and managers are also trained in this respect. Other respondents mention that in recent 

years the discussions about GBV have intensified within their organization both between educators and 

between educators and learners in order to increase awareness of the phenomenon and prevent it.  

The stories from Greece, show a completely different picture, where GBV is not discussed in any educational 

contexts, but only privately. As in the case of Austria, learners confront with educators and headmasters, but 

the story does no go public.  
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BOX 22. REPORTS ON HOW GBV INCIDENTS ARE TREATED IN VARIOUS VET UNITS 

“… the whole thing (the GBV incident) was resolved in my office, without what they call any publication of 

this incident so as not to embarrass anyone. After I assured her (the female student that was a victim of 

verbal harassment and bullying) that everything will be resolved discreetly, I informed her that if she 

wished to change class (so as not to coincide with the male students that were bullying her), she could go 

to whichever one she wanted… ” 

(GR, VET stakeholder, male) 

“Harmful behaviours are usually discussed in class, for example in such cases, I try talking to students inside 

the class, but it’s mostly a short “one-time thing” discussion and not an open-ended one. These discussions 

are still considered a taboo in most cases.” (….) “One problem is, I think, that students might not feel 

comfortable to share such experiences with us (trainers). And the second problem is that we (trainers) are 

not sure we know how to help. We don’t know what else we can do beyond talking to both parts and 

keeping an eye on them afterwards. There is no one responsible to take action for this, to prevent and 

punish in cases of violence in schools in general, not just VET. Even if we find out about an incident, what 

do we do with it? That’s the real question that should be answered.” 

(LU, VET stakeholder, male). 

“I once saw a boy kick another boy and push him to the ground. I reported the incident to the school, where 

I learned that the boy was making fun of almost every student in the class and the teacher was already 

aware of this, but there was only so much that she (the teacher) could do.” 

(LU, VET stakeholder, female). 

“I’m not sure I would report it somewhere, because I feel like this is the victim’s job, but I would stand up 

for those harmed and try everything in my power to set things right. Basically, I would want to do my part 

and not stand idle.” 

(LU, VET stakeholder, Female) 

‘It is easier to handle cases of cyberbullying because there is a specific law that explains what to do; 

sometimes forms of GBV can be captured within the Cyberbullying phenomena. All first classes carry out 2 

hours of in-house training on the threats and dangers of the web. The school keeps track of the cases of 

cyberbullying, they are not many, but they are constantly monitored, including all the issues raised on the 

cyberbullying’. 

(IT, VET stakeholder, Female) 

“Yes, in the latest two, two or three years we start talking with colleagues, with the teachers of the gender-

based violence with two focus. One focus is between the relation from trainer to trainer, so between 

colleagues. And the other focus is the relation between trainer and trainee. So, uh, we know that in our 

Don Bosco family, the teacher, the trainer is very close to the student. But we have, we have always to 

remind and recap that we are teachers, we are trainers, we are not only friends, OK? 

(VET expert, EVBB focus group) 

“What we have in Sweden nowadays is zero tolerance. It means that the minimum of suspicion of abuse 

has to be investigated. Could be by the teacher, it could be by another student, it could be by some school 

staff which are not direct teachers. SO they call it zero tolerance for abuse. So even if it’s a little bit vague, 

normally the principle or the school as the entity is obliged to make a police report.” 

(VET expert, EVBB focus group) 
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“Generally, in Sweden, not only for schools, but for all working places, there is always one person who is 

dealing with job security and secure environment. And in that secure environment policy is also a different 

kind of abuse described among them sexual abuse, bullying or all these things and this person who is 

elected by the group in the department of the faculty, is responsible to follow these policies, and those 

policies are decided by the National Authority for Job Security. And they are very clear in regarding sexual 

abuse, for example. So actually, I went for such training. All the managers have to go to such training. It’s 

compulsory in Sweden.” 

(VET expert, EVBB focus group)  

Slovakian case illustrates a culture in which informality prevails in finding solutions to GBV, despite some 

mechanisms are available at national level, being generated by laws and regulations in the area6. As in the 

case of Greece, the cases are not publicly discussed, and the subject is covered up quickly by headmasters. 

The GBV solutions depicted in the previous chapter were always publicly unknown, but many people knew 

about them.  

Luxembourg shows a story of more equalitarian smaller-size society. The interviewees were aware that the 

Ministry for Gender Equality organizes regular awareness campaigns related to GBV, has an online tool for 

reporting incidents. There is no VET-specific mechanism since VET is integrated in the general mechanisms 

for preventing GBV. Openly discussing the topics in class are generally invoked, but sometimes they may face 

reticence of learners to communicate with adults on such topics. 

The appeal to judgement of peers instead of institutionalized measures is somehow explained by a 

representation that was clearly contoured in case of Spanish learners that were interviewed. They stressed 

the comfort that they find in their peers, which are more tolerant and understanding as contrasted to older 

generations. Institutional mechanisms in Spain include the usual national level mechanisms for general GBV, 

comprising among others a dedicated phone number that provides support in 53 different languages, along 

with other dedicated numbers, websites, etc. However, these tools are not focused on VET, being devoted 

to cases of GBV in the society, including VET. 

Beyond all institutionalized mechanisms to prevent and cure GBV, individual responsibilities cannot be 

avoided. One stakeholder advances the idea of behaviours that are observed and used as triggers for GBV by 

the learners: “If teachers let small comments and seemingly “minor” incidents slide and do not pay attention 

to them, then the male students will take that as a hint to continue saying these comments and, why not, 

develop this behaviour into something more. It depends on the environment that is built in class and the 

relationship between the teachers and the students, and how this environment gives way to harmful 

behaviours”. (LU01, VET stakeholder, Female) 

One Italian interviewee (IT02, VET stakeholder, female) notes that sexual harassment is clearly indicated in 

the existing legislation and denounced as toxic, being part of risk assessments at every workplace, therefore 

covering the VET. 

 

6 They are depicted by Michal Poliak and Lucia Bezegová in the Need Assessment report for Slovakia, part of the END 
GBV VET project. 
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4.3.3 Do VET schools need a different approach to gender-based violence as compared to other? 

There is little evidence that different approaches are needed, but many representations converge towards a 

specificity of VET as contrasted to academic education, residing in combining education with early presence 

in the labour market, and in particular on a level that is endowed with lower prestige.  

Sometimes, the interviews are rather hesitant in searching for a different mechanism for VET schools, 

otherwise than acknowledging the age difference as contrasted to primary schools, which implies potentiality 

of sexual violence which requires different forms of prevention and reaction as contrasted to other GBV 

forms that can occur in primary school, for instance. 

BOX 23. REPRESENTATIONS ON WHETHER SOLUTIONS FOR VET GBV SHOULD BE TAILORED 

“We can’t treat VET adult students, who can be of different ages varying from 18 to 65 or so, like we treat 

underaged students in other levels or like we treat other sectors unrelated to education. VET schools should 

have their own specific approach to GBV. Whatever that may be.” 

(LU, VET stakeholder, male). 

 

4.3.4 Which are the main needs to be addressed? 

One of the Austrian stakeholders mentions the need to empower trainers in such a way that they learn 

methods through which they can protect themselves against GBV initiated by learners. Mixed workshops – 

learners and educators – are mentioned as a good method to reach such goal. 

While the GBV can be retrieve as topic in the curricula for young learners, there is no work done with 

parents/tutors, except for extreme cases of violence. 

Curative instruments are required to be in place, in order to deal with multiple traumas suffered by GBV 

victims. 

BOX 24. REPORTS ON HOW GBV INCIDENTS ARE TREATED IN VARIOUS VET UNITS AND WHICH ARE THE GAPS TO BE 

FILLED IN 

“We often say that it is only a joke and that way we don’t have to do anything about it”  

(GR, VET stakeholder, female) 

"If we understand (an incident of gender-based violence) we should not keep it for ourselves, we should 

talk about it, discuss it and report it to the relevant authorities. Now who are the relevant authorities, I am 

waiting for you to tell me. We are looking forward to finally understanding what we should do." 

(GR, VET stakeholder, male) 

“A drafted response protocol (for GBV incidents) is very important for any educational institute. Teachers 

and students should have step-by-step guidelines of how to respond to such incidents and the roles of the 

teachers and the management should be clearly defined” 

(GR, Vet stakeholder, male) 

“I believe that there should be open discussions about incidents of violence in any environment because 

this is the only way they can get resolved. Society is much more open now and there are many ways that 

perpetrators can get punished, at least when it comes to domestic violence”. 

(LU, Vet stakeholder, Male) 
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“I don’t think such incidents get discussed much in public spaces. Maybe informally, but still, I don’t think 

it’s enough. More open discussions for violence should be held in schools. Only when we make it known 

that violence is here and it won’t be tolerated, we can talk about free-violence schools.” 

(LU, VET stakeholder, Female) 

“I’d have to make sure that the victim feels safe and is comfortable with this. It’s a very delicate situation. 

I can’t just take the initiative.” 

(LU, VET stakeholder, female) 

Knowledge and awareness are seen as key to the entire process of preventive GBV and dealing with it. 

However, different levels of needs are to be found. Austrians are requesting guidelines in form of best 

practices to deal with GBV. Luxembourgish sees the need for training or educators with respect to GBV. 

Greeks require knowledge about the existing reporting mechanisms and support instruments, that are 

basically unknown within the VET system. 

An isolated view across the interviews comes from a psychologist that argues in favour of complementing 

normative policies (that is, policies that apply to all cases), by tailored intervention for each type of GBV case: 

‘All interventions are effective up to a certain level; it is necessary to go one step further and go beyond 

regulatory intervention to arrive at the group's beliefs - their beliefs, or rather be able to convince the subject 

on the effectiveness of the intervention and not just a façade’ (…) ‘Normative aspects exist within the 

institution while in antithesis, outside the school, we have existing paradigms for all the more sensitive topics. 

It is urgently necessary to have synchrony between the two dimensions.’ (IT, VET stakeholder, male). 
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5 Conclusions 

This report provides a plethora of GBV examples. Reading them, one might have the impression that GBV 

happens every single minute and VET is a chaotic system were people harm each other every moment. 

However, these examples are rather a less frequent reality in the VET units. They do not define the normal, 

in fact are less spread that apparent, but they cannot be ignored, since they are part of normality. 

Probably the best depiction of the story of GBV in VET is given by a parent of a VET student, interviewed in 

Luxembourg: “GBV is still a taboo in Luxembourg, like in most countries I imagine, because there is this 

“stigma” of this thing happening to you, that everyone will think about when they see you. The 

embarrassment of people knowing, the guilt that the victim feels because of an act happening to them is 

something that exists. Awareness of such cases happening is important in order for such cases to stop 

happening. It’s important that the feeling of “you’re not alone” and “this could happen to anyone” to be 

conveyed to victims.” (LU06, VET stakeholder, female) 

Open and wide discussions within the VET units are said to be useful for preventing appearance of new GBV 

incidents.  

Coherent and consistent intervention is efficient in dealing with GBV cases. This requires all VET staff to be 

aware of the incident and to act as a team, both with curative and preventive purposes. 

Thematic days devoted to ethical issues were proposed to be held during the schoolyear. Unusual topics can 

also be addressed with impact on increasing awareness to the overall situation. Some of them may seem 

innocent – such as whether a male kindergarten educator can assist a girl scholar when going to toilet, but 

the debate that they raise is of nature to cover many GBV-related aspects and to increase the capacity of 

both VET staff and learners to understand where the border between violence and normality is. 

Combining education specific GBV prevention and curative tools with the instruments developed at 

workplace sounds also as a good strategy to address specificities of VET. 

In many countries, one can observe a lot of suspicion related to how ethnic and migrant minorities boost 

GBV. Such countries should be addressed with anti-discrimination policies, not directed to GBV, but in 

general, to ease the impact on GBV. Countries that do not experiment high migration can also consider such 

action in order to act pre-emptively against a foreseeable risk. 

Full action recommendations will be produced in the report devoted to recommendations. 
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7 Appendix. Detailed information on interviewees 

7.1.1 Austria 

7.1 Stakeholders 

 

7.1.1 Austria 

AT01 Teacher and Head of Educational Department female 

AT02 Teacher male 

AT03 Head of Educational Department female 

AT04 CEO of Educational Institute female 

AT05 Career counsellor male 

AT06 Head of Educational Department female 

AT07 Head and operator of Anti-violence Centre female 

AT08 Teacher and Youth coach female 

AT09 Career counsellor female 

AT10 Teacher male 

AT11 Parent of two VET learners female 

 

7.1.2 Spain 

ES01 Decision maker in the field of GBV In the Basque Country male 

ES02 
Teacher, responsible of GBV related issues in the VET centres she belongs 
to 

female 

ES03 VET trainer male 

ES04 Parent from a student in VET male 

ES05 VET learner female 

ES06 Parent from a student in VET female 

ES07 VET trainer female 

ES08 VET learner male 

 

7.1.3 Greece 

GR01 Teacher (Head of Educational Department) Female 

GR02 Student Support Staff (Educational Consultant) Female 

GR03 Teacher (Head of Educational Department) Male 

GR04 Teacher (Head of Educational Department) Male 

GR05 CSO representative Male 
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GR06 Teacher Female 

GR07 Head of Apprenticeships office Female 

 

7.1.4 Italy 

IT01 The headmaster of a VET centre Female 

IT02 Union activist; social worker that provides support to the victims of violence Female 

IT03 VET tutor Female 

IT04 External Trainer; University professor and organizational psychologist Male 

IT05 CSO activist – An anti-violence centre operator Female 

IT06 Trainer & Researcher in GBV (university level, psychology) Male 

IT07 Parent of VET learner (Tourism) Female 

IT08 Parent of a Male student with mild disabilities Male 

 

7.1.5 Luxembourg 

LU01 Volunteer in women’s counselling centre, experienced with VET sector Female 

LU02 Trainer of Management Male 

LU03 Trainer of Informatics Male 

LU04 VET graduate (Tourism) Female 

LU05 Parent of VET learner (Management) Female 

LU06 Parent of former VET learner (Management) Female 

LU07 Trainer of Agricultural studies Female 

LU08 Parent of VET learner Female 

 

7.1.6 Slovakia 

SK01 

Administrative support in Student Department at Vocational Upper Secondary 
School, 30 years of experience working in the vocational education field, point of 
first contact for students with regards to any administrative, organizational and 
legal issues. 

Woman 

SK02 
Trainer of practical vocational trainings at Vocational Upper Secondary School, 5 
years of experience in VET, Prior knowledge of experience with GBV 

Woman 

SK03 
Regional representative of Teachers´ union in the regional school administration 
council, 33 years of experience in VET field 

Woman 

SK04 
Company representative of Company in Dual Education System, Supervisor for 
students during the practical training in Company for students in Dual education 

Man 

SK05 Parent of 2 students currently studying in VET schools Woman 

SK06 Parent of a VET student Man 

SK07 
Member of the top management of a national regulatory body for Vocational 
Education in Slovakia 

Man 
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SK08 Member of the top management of Education Man 

*Actual ages were masked to maintain anonymity 
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7.2 Learners 

Group FDG AT FDG ES FDG GR 01 FDG GR 02 FDG LU FDG IT FDG SK 01 FDG SK 02 

Number of 
participants 

7 8 7 7 8 8 8 8 

Gender: M/F 3 / 7 4 / 4 2 / 5 2 / 5 3 / 5 4 / 4 5 / 3 3 / 5 

Ages 
19-22 y.o.: 3 
23-29 y.o.: 3 

over 45: 1 

18 y.o.: 3 
19 y.o.: 2 
20 y.o.: 2 
21 y.o.: 1 

  
19-22 y.o.:  5 
23-29 y.o.: 2 

43 y.o.: 1 
18-20 

18 y.o.: 6 
19 y.o.: 2 

18 y.o.: 6 
19 y.o.: 2 

Type / Level 
3rd year of 
health care 

school 

advanced specific 
vocational training 
and intermediate 

vocational training 

  
1st/2nd year  
of training 

4th year of study 
Last year of upper 

secondary 
Last year of upper 

secondary 

Sectors 
Health care 

nursing school 

Automotive (1F) 
Early Child Care 

(2F+3M) 
Health care for 
people with ID 

(1M+1F) 

ICT,  
Tourism,  

Early Childhood 
Education 

ICT,  
Tourism,  
Technical 

professions 

management, 
 ICT,  

tourism,  
agricultural 

studies 

Tourism (3F) 
Electric (3M) 
ITC (1M+1F) 

Mechatronics in 
automotive industry 

(2M+1F) 
Logistics (1M+1F) 
Carpentry (2M) 

Warehouse 
management (1F) 

Operator of CNC 
machinery (2M+1F) 
Electrotechnics (2M) 

Accounting and 
Book-keeping (3F) 

Other info. 
1 immigrant 

(female) 
 

Two participants 
with migrant 
background 

Two participants 
with migrant 
background 

 
Two participants with 
migrant background 

One Ukrainian refugee 
(male) 

 

Location Linz Sopuerta    Verona Trnava Nitra 

 


