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1. Introduction 

1.1 About the Project 

The project END GBV in VET – “Full service to increase capacity and awareness for disrupting 

gender-based violence in the VET sphere” focuses on piloting a full service in the form of support 

offices for VET providers in an effort to increase their capacity and awareness for addressing gender-

based violence in the VET sphere. This will be achieved through (a) the development of a capacity-

building and training program for students, their teachers/VET staff, and interested parents that will 

focus on addressing issues relevant to gender-based violence, and by (b) strengthening existing 

structures of the institutions through the operation of a full service in the campus that will provide 

information, training, support, and consultations.   

The project is divided in 5 Work Packages:  

1. The first (WP1) is dedicated to the proper project management, dealing with the overall 

Project Management, Quality Assurance and Evaluation, including 3 different horizontal 

tasks  

2. WP2 builds a comparative approach on disparities among and within participating countries 

related to GBV in VET, through desk research, primary data collection through focused 

discussions and questionnaires and selection of existing best practices on addressing 

incidents of GBV in educational institutes, aiming at establishing a needs assessment and 

policy recommendations that will feed the following activities, following 4 different tasks  

3. WP3, through 4 tasks, utilises the findings of WP2 for the development of the capacity-

building programme and structuring the guidelines to support cases of GBV in VET.  

4. WP4 capitalises further on the previous outputs by designing and piloting of the END-GBV 

operational offices, the full service for provision of information, consultation, training and 

support for any actions relevant to GBV in the VET premises through 3 different tasks  

5. WP5 involves all project related communication and dissemination (3 horizontal tasks), 

bringing the END-GBV in VET project to the general public and the relevant stakeholders and 

creating synergies through networking, dissemination and exploitation of the project results. 

Overall, the main activities and expected results of the END GBV in VET project will include: 250 

students that will be trained, and 150 educators and 50 parents that will be informed on relevant 

issues; as well as the implementation of 1 awareness-raising campaign, 8 national events with 30 

attendees each, and 1 final event with 100 attendees.  
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1.2 The Partnership 

END - GBV in VET comprises a vivid transnational partnership of 14 partners, of which six are 
associated partners, namely: 
 
Partners: 
 

● EVBB - Europäischer Verband Beruflicher Bildungsträger (GERMANY) 
● AKMI (GREECE) 
● IBIS ACAM - EMPOWERING PEOPLE (AUSTRIA) 
● CSV - CENTRO SAN VIATOR (SPAIN) 
● ENAIP NET - Impresa Sociale Societa Consortile Srl (ITALY) 
● ICCV - Institutul De Cercetare A Calitatii Vietii (ROMANIA) 
● NEWPORT (SLOVAKIA) 
● NOVEL GROUP (LUXEMBURG) 
● SYMPLEXIS (GREECE) 

 
Associate Partners: 
 

● Agentia Nationala pentru Egalitatea de Sanse intre Femei si Barbati (ROMANIA) 
● Asociacion de centros de formacion tecnico profesional de inciativa social de euskadi hetel 

heziketa teknikoko elkartea de durango - BIZKAIA (SPAIN) 
● Asociacion de centros de formacion profesional – FPEMPRESA (SPAIN) 
● Štátny Inštitút Odborného Vzdelávania (SLOVAKIA) 
● Ústredie práce, sociálnych vecí a rodiny (SLOVAKIA) 

 

1.3 Indicators 

During the period of planning the project and drafting the proposal, the authors carried out a 
thorough analysis of the indicators and evaluation methodology using a set of performance SMART 
indicators (quantitative and qualitative), to monitor and verify the outreach and coverage of the 
activities and results. 

 Activities / 

Results covered 
Indicator 

Qualitative / 

Quantitative 
Target 

 

  

Comparative 

approach on 

disparities 

among and 

within 

Number of interviews conducted Quantitative 48 (8 per 

country) 

 

Number of Focus Groups organised Quantitative  8  

Number of people reached during 

needs assessment face 

Quantitative >96  
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participating 

countries (WP2) 

Number of best practices collected Quantitative 16 (2 per 

country) 

 

Needs assessment reports Quantitative 1  

   

 

 

 

 

 

 

 

Guidelines to 

Support Cases of 

GBV in VET 

(WP3) 

Number of students trained Quantitative 250  

 Number of educators trained Quantitative 150  

 Number of parents trained Quantitative 50  

 Increased knowledge on addressing 

GBV through the training activities 

Qualitative <70%  

 Increased knowledge on equality 

standards and procedures 

Qualitative <70%  

 Increased knowledge on available 

tools 

Qualitative <70%  

 Learners’ satisfaction from the 

training activities 

Qualitative <70%  

 Positive change reported by the 

parents attending the training 

activities 

Qualitative <70%  

 Design and Pilot 

of the END - GBV 

Office as a 

support office 

full of service 

(WP4)  

Support offices to END - GBV Quantitative 1  

Gender Action Plans Quantitative 1  

Dissemination 

and Outreach  

(WP 5) 

Awareness raising campaign Quantitative 1  

National events organised Quantitative 8  

  Final event organised Quantitative 1  

  People reached through 

promotional events 

Quantitative <340  
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The initial set of Performance Indicators in the table above is a very good and comprehensive 
contribution to the evaluation of the project. The evaluation of the END-GBV in VET Project consists 
mainly of collecting data from the measured results of the activities' deliverables and evaluating the 
project's implementation by analysing the WP's implementation through performance indicators. 
In this context, the evaluator will enrich the existing indicators in areas that the evaluator considers 
to be insufficiently covered.  

In the Chapter Evaluation Methodology and Tools are the indicators with which the evaluator 
enriches the process, divided by Work Package and into Qualitative/Quantitative, they also include 
the targets to be achieved by the end of the project implementation. 

 

1.4 Purpose of Document 

This document is the Final Evaluation Report. This report shall include the evaluation methodology 

used to draw its conclusions, which shall be summarised in the evaluator's notes. This document 

will use data collected and recorded by the project partners will identify the strengths and 

weaknesses of the project, as well as Key Findings, Lessons Learned, and recommendations. The 

present deliverable aims to provide a comprehensive evaluation of the inputs, activities, outputs 

and outcomes, of the project concerning the indicators set in the project proposal and it is going to 

cover the following subjects: 

• Definition of the content of evaluation; 

• Identification of evaluation criteria and tools; 

• Identification of data evaluation methods; 

• Evaluation of the roles and responsibilities of the partners about the deliverables of the project; 
(input) 

• Evaluation of the Communication Mechanisms that have been foreseen and entered into force 
(quality, frequency, differentiation of communication channels, etc.); (input) 

• Evaluation of the target groups and their approach tools based on the criteria set; (activities) 

• Evaluation of the outcomes/outputs of the project; (outcomes/outputs) 

• Evaluation of the Training activities (training material, modes of delivery, satisfaction level of 
trainees and trainers, etc); (outcomes/outputs) 

• The quality of the produced project results; (outcomes/outputs) 

• Evaluation of the financial management of the project; (input) 
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2. Evaluation Framework 

2.1 Definition 

“Evaluation is the systematic and objective assessment of an ongoing or 
completed project, program, or policy, and its design, implementation and 
results. The aim is to determine the relevance and fulfillment of objectives, 
development efficiency, effectiveness, impact, and sustainability. An 
evaluation should provide information that is credible and useful, enabling the 
incorporation of lessons learned into the decision-making process of both 

recipients and donors” (World Bank Small Grants Program, 2007). 

Another definition for evaluation is defined as follows (Chen, 2015, p. 6):  

Program evaluation is the process of systematically gathering empirical data 
and contextual information about an intervention program – specifically 
answering what, who, how, whether, and why questions that will assist in 
assessing a program’s planning, implementation and/or effectiveness. (Chen, 
2015, p. 6) 

Although there are various definitions of evaluation, the consensus recognises three primary 
purposes: 

I. To assess the achievement of objectives. 

II. Evaluation of the project's results. 
III. Learning from successes and mistakes. 

In addition, several key principles guide effective project evaluation: a) continuous evaluation, not 
just at project completion; b) inclusion of all stakeholders for relevance; and c) integration into a 
culture of learning, sharing successes and lessons learned. Evaluation is not only a retrospective 
analysis but also a compass for constructive adjustments throughout the implementation. 

Here we apply a systems approach to project evaluation as shown below (Adapted from Andersen, 
2010; Chen, 2015; Dahler-Larsen, 2013; Laursen & Svejvig, 2016). 
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2.2 Subjects 

The subjects of the evaluation of a project concern the main aspects of its implementation 
throughout its duration. These subjects relate to the aim of this document and will form the basis 
for the establishment of the key areas. 

• Defining the content of the evaluation: Clarify the scope and limit of what is being 
evaluated, ensuring a clear understanding of the aspects of the project being evaluated to 
effectively design the evaluation. 

• Identify the evaluation criteria and tools: Defining the standards and reference points used 
to evaluate project performance, and the specific tools and methods used to ensure accurate 
and consistent evaluation. 

• Identification of data evaluation methods: Define the methods and sources for collecting, 

analyzing and interpreting data, ensuring a systematic and reliable approach to gathering 
relevant information for evaluation purposes. 

• Assess the roles and responsibilities of project partners: Assess the effectiveness and 
responsiveness of project partners in achieving project outcomes, ensuring alignment with 
assigned roles and responsibilities for successful collaboration. 

• Evaluation of communication mechanisms: Examine the quality, innovation and diversity of 

communication channels used, ensuring that project communication strategies effectively 
transmit information to stakeholders. 

• Evaluation of target groups and outreach tools: Evaluate the adequacy and effectiveness of 
the strategies used to engage and interact with target groups and stakeholders, ensuring 
alignment with the defined criteria for achieving the project's objectives. 

• Evaluation of project results/outputs: Evaluate the achieved project outputs and 
deliverables based on the objectives, measuring the success and effectiveness of project 
activities. 

• Evaluation of the success and effectiveness of the project activities and the results of the 

training activities: Review of training materials, training activities, delivery methods and 
participant satisfaction levels to assess the overall effectiveness and quality of the 
educational aspects of the project. 

• Quality of the project outputs produced: To assess the overall effectiveness of the project 
outputs and outcomes, ensuring that the delivered outputs meet the Quality standards and 
contribute to the success of the project. 

• Evaluation of financial management: Assessment of the project's financial absorption and 

implementation, ensuring effective use of the budget. 

• Evaluation of the dissemination of results: Evaluate the effectiveness and reach of the 
strategies used to communicate the results of the project throughout its duration, ensuring 
that information is communicated widely and promptly. 

 

2.3 Evaluation Criteria 

A set of criteria covering all aspects of the project implementation and the consortium's activities in 
relation to it were defined at the beginning of the evaluation process. The criteria attempt to cover 
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inputs/outputs, all types of activities, procedures, cooperation and all aspects of management. They 
are also a stepping stone to the development of evaluation questions and performance indicators.  

There are 7 criteria and they are as follows: 

• Effectiveness: Effective use of assets to achieve project objectives within time and budget 
constraints, minimising challenges and improving the performance of the consortium. 

• Efficiency: The level to which project objectives are achieved, indicating successful 

implementation and delivery of expected results in measurable terms. 

• Impact: The impact the project generates, reflects its positive effect on beneficiaries and the 
public beyond the direct activities and outcomes. 

• Sustainability: The capacity of the project to sustain positive results over time, taking into 
account long-term synergies, and outcomes that will be influential after the end of funding. 

• Relevance: The adequacy of the project to the identified needs and priorities, ensuring that 

the objectives remain relevant and meet the evolving context and stakeholder expectations. 

• Internal Coherence: The cohesion and coordination of all the consortium participants, 
ensure that all assets work in synergy to contribute cohesively to the overall success of the 

project. 

• Resilience: The capacity of the consortium to adapt, recover and maintain its smooth 

cooperation in the face of challenges or unforeseen changes, reflects its ability to endure 
and overcome adversity. 

 

2.4 Key Evaluation Questions (KEQs) 

The Key Evaluation Questions (KEQs) are a set of high-level questions that set the basis for the key 
objectives and subjects of the evaluation process. Through them, the evaluator will be able to 
implement a holistic evaluation of a project and not be limited to the analysis of outcomes and 
activities, for this reason, the questions are deliberately generic. The questions are as follows: 

1. To what extent are the project objectives achieved within the established time and budget 
constraints, reflecting the efficient use of means and successful implementation? (Efficiency 
and Effectiveness) 

2. What positive effects does the project achieve beyond the current activities and how well is 
it positioned to sustain beneficial effects over time, taking into account long-term synergies? 
(Impact and Sustainability) 

3. How adequately does the project respond to identified needs and priorities, ensuring 

continued relevance and responsiveness to evolving context and stakeholder expectations? 
(Relevance) 

4. How effectively are the objectives of the project achieved, indicating successful 
implementation and the achievement of measurable results, while complying with quality 
standards? (Effectiveness) 

5. To what extent does the consortium display coherence and coordination among 
participants, ensuring that all assets work together synergistically to contribute coherently 
to the overall success of the project? (Internal Coherence) 

6. To what extent does the consortium display agility, and recovery and maintain smooth 
cooperation in the face of challenges or unforeseen changes, reflecting resilience? 
(Resilience) 
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At the end of each question, in parentheses, the evaluation criterion to which it is linked and 
which it seeks to reach is presented. 
 

2.5 Quality of Evaluation  

The main elements that make the evaluation structurally sound, with effective use of data and 

beneficial in providing recommendations for improvement, are the following:  

1. Clear objectives: Well-defined objectives from the beginning provide a baseline on which 
the performance of the project can be assessed. These objectives should be specific, 
measurable, achievable, relevant and time-bound (SMART). 

2. Evaluation criteria: These criteria are the cornerstone of the evaluation process. They 
include efficiency, effectiveness, impact, sustainability and relevance of the project. 

3. Data collection: A sound evaluation process is data-driven, so a solid data collection 
mechanism is essential for accurate project evaluation. It involves collecting qualitative and 
quantitative data from verifiable and reliable sources to provide a comprehensive overview 
of the project. 

4. Data analysis: The analysis of the collected data to extract constructive conclusions. The 
analysis must be objective, systematic and capable of addressing the evaluation criteria. 

5. Relevant Actors involvement: Including all relevant actors - from every partner’s project 
staff to beneficiaries - in the evaluation process improves its integrity and ensures that 
different perspectives are taken into account. 

6. Reporting: The findings of the evaluation should be summarised in a comprehensive report, 
highlighting the key findings, lessons learned and recommendations for the continuation of 
the implementation and future initiatives.  

7. Feedback and improvement: The project evaluation aims to identify challenges and 
recommendations. Therefore, constructive feedback mechanisms and a focus on learning 
and improvement are key aspects of this process.  

Due to the innovative characteristics of many of the project tasks and deliverables, certain methods, 
tools and indicators may need to be modified to allow for a better and more comprehensive 
evaluation. 

 

2.6 Key Areas 

The key areas in evaluation are all aspects of a project being implemented, including results, 
strategies, activities and deliverables. These Areas were created based on all of the above 
subcategories (Criteria, Subjects and KEQs). The Key Areas form the core of the main evaluation 
methodology.  In addition, the Indicators in the next sub-chapter will be based on the Key Areas. 
The Key Areas are as follows: 

• Project Management: It includes all the key aspects of effective project management, such 
as coordination and communication between partners, satisfaction of consortium members 
and financial management. 
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• Visibility - Outreach: Visibility and Outreach strategies enhance the impact of the project by 
ensuring broader stakeholder engagement. Effective communication enhances project 
visibility, promoting wider acknowledgement and support. 

• Sustainability: Sustainability measures the ability of the project to sustain beneficial results 

beyond its funding period. It involves strategic planning, resource allocation and stakeholder 
engagement to ensure a lasting impact on the stakeholders and the public. 

• RISC Management: Integrated risk management involves identifying, analyzing and mitigating 
potential challenges. Proactive risk management strategies ensure project resilience by 
minimizing disruptions and maximizing success in the face of unforeseen uncertainties. 

• Ethics: Ethical considerations support project integrity. Ethical practices guide decision-
making, ensuring fairness, transparency and respect for all partners, contributing to the 

accountability and positive impact of the project. 

• Delivery of Training: Using the Kirkpatrick methodology, the effectiveness of training is 

assessed at four levels: reaction, learning, behaviour and results. This approach ensures a 
comprehensive evaluation, enhancing the quality and impact of training activities. 

• Intellectual Outputs: Intellectual outputs include various research elements such as desk/field 
research, protocols of research, needs analysis reports, national reports, occupational 
profiles, best practices, policy recommendations, etc. These outputs contribute to informed 
decision-making and project success. 

• Educational content: This content includes well-structured outlines, curricula, LOUTs, delivery 

modes, templates and standards. A variety of delivery modes enrich the learning experience, 
promoting engagement and ensuring the effectiveness of the training elements. 

• Workshops: Workshops facilitate interactive learning environments. Well-designed 

workshops promote participant engagement, knowledge transfer and skills development, 
contributing to the overall success of the project. 

 

2.7 Kirkpatrick’s Methodology  

One of the important aspects of the evaluation framework is the Kirkpatrick model. This 
methodology is used for any initiative, project, etc. with the main objective of education. In this 
project, it will be used in more than one Key Area. Perhaps is the best-known model for analysing 
and evaluating the results of training and education programmes. Developed by Donald L. 
Kirkpatrick (15 March 1924 - 9 May 2014) was a Professor Emeritus at the University of Wisconsin 
in the United States and former President of the American Society for Training and Development 

(ASTD).  
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His highly effective 'four-level' model for evaluating training courses was the subject of his doctoral 
thesis in 1954. Kirkpatrick's ideas were published to a wider audience in 1959 in a series of articles 
in the American Training and Development Journal, but he is best known for his 1994 book 
Evaluating Training Programs. 

Based on the above 

theoretical framework, a 

methodology for how to 

measure and evaluate the 

four Kirkpatrick levels was 

constructed. These are as 

follows:  

How do we measure 

Reaction? 

• Using feedback forms: 
we will design and 
share post-training feedback forms with participants. 

• We will design and plan feedback forms: we will design a short interview with participants 
both after each of the trainings and after a certain period for comparison purposes. Selection 
criteria will be applied. 

• Observation: We will participate in any of the training should be synchronous or classroom-
based.  

• Online measurements: For the online training we will work together to gather additional 
data such as completion rates, time spent on the various modules, and interaction with the 
online elements (such as discussion boards). 

How will we measure learning? 

• Pre- and post-training tests: measuring participants' knowledge or skills before and after the 
training. The difference in scores represents the learning that has taken place. 

• Quizzes and exercises during the training: Include quizzes or exercises during the training to 
measure participants' understanding of the material. 

• Self-assessments: Participants assess their learning, i.e., they rate their confidence in 
performing a specific task.  

How do we measure behaviour? 

• Feedback from supervisors, peers and subordinates: Through structured interviews, we will 
collect feedback from those who work closely with the participant, who may notice changes 
in behaviour.  

• Self-assessment: Through structured questionnaires, we will ask participants to evaluate 
changes in their behaviour. 

How will we measure the outcome? 

• Key Performance Indicators (KPIs): we will measure changes in relevant KPIs if they exist in 
the business where the participant is employed. Example: If the training is about improving 
customer service, we might measure changes in customer satisfaction ratings. 

Results: On-the-job impact of the 
training in terms of improvement 

of the performance and 
competitiveness of the business 
the participant is employed at.

Behaviour: We measure 
participants’ on-the-job changes 

in behavior due to the 
instruction.

Learning: We measure the 
increase in participants’ 

knowledge due to the instruction 
during training. 

Reaction: We measure 
participants’ overall response to 

the training program. This 
includes asking participants how 
good, engaging, and relevant the 
training content is to their jobs.

“four-level” 
model 

FIGURE 1 MATRIX WITH THE FOUR-LEVEL MODEL OF KIRKPATRICK 
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• Performance measures: in addition to traditional performance indicators, there may be 
other performance measures related to training. For example, if training is related to safety 
procedures, you could measure changes in the number of accidents or safety incidents. 

• Measuring outcomes is often the most difficult level of evaluation, as it requires the 
collection and analysis of complex data and it can be difficult to isolate the impact of training 
from other factors affecting the performance of the business. 

 

2.8 Combined charting of the evaluation framework 

The table below shows the KEQs, the evaluation criteria, the evaluation area and the corresponding 

evaluation function. This table is intended to provide a better understanding of how all the previous 

subchapters are combined when creating the evaluation framework. 

# KEQs Evaluation 

Criteria                         

Evaluation 

Area              

Evaluate 

Mode 

1 

To what extent are the project objectives achieved 

within the established time and budget 

constraints, reflecting the efficient use of means 

and successful implementation? 

Performance 

and 

Effectiveness 

Project 

Management 

Qualitative / 

Quantitative 

2 

What positive effects does the project achieve 

beyond the current activities and how well is it 

positioned to sustain beneficial effects over time, 

taking into account long-term synergies? 

Impact and 

Sustainability 

Visibility - 

Outreach 

Qualitative / 

Quantitative 

3 

How adequately does the project respond to 

identified needs and priorities, ensuring continued 

relevance and responsiveness to evolving context 

and stakeholder expectations? 

Relevance Sustainability 
Qualitative / 

Quantitative 

4 

How effectively are the objectives of the project 

achieved, indicating successful implementation 

and the achievement of measurable results, while 

complying with quality standards? 

Efficiency 
Project 

Management 

Qualitative / 

Quantitative 

5 

To what extent does the consortium display 

coherence and coordination among participants, 

ensuring that all assets work together 

synergistically to contribute coherently to the 

overall success of the project? 

Internal 

Coherence 
Ethics 

Qualitative / 

Quantitative 
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6 To what extent does the consortium display agility, 

and recovery and maintain smooth cooperation in 

the face of challenges or unforeseen changes, 

reflecting resilience? 

Resilience 
Risk 

Management 

Qualitative / 

Quantitative 
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EVALUATION METHODOLOGY & 
TOOLS 
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3. Evaluation Methodology 

3.1 Project Management  

Work Package 1, which is Project Management and Coordination, is the cornerstone of the 
implementation and one of the two horizontal packages. It has many crucial aspects that directly 
affect the project at a very high level. The evaluation of the project management will be carried out 
along 4 pillars: 

• WP Indicators 

• Partners’ Input 

• Financial Absorption and Implementation 

3.1.1 WP Indicators 

WP1 Project Management - QA – Evaluation 

Duration M1 – M33 

Lead Partner EVBB 

Objectives • To ensure timely and effective communication between co-ordinator and 
consortium, on one hand, and Commission. 

• To maintain smooth internal communication among consortium partners. 

• To ensure logical distribution and timely implementation and redistribution, if 
need be, of project tasks. 

• To provide for timely internal reporting and reporting to Commission and ensure 
methodological supervision over project deliverables.  

• To monitor, evaluate the project’s and measure its impact assessment. 
Deliverables 

D1.1 Project management plan  

D1.2 Evaluation report  

D1.3 Progress report to EC  
 
Milestones 

MS1 Grant Agreement & Partnership Agreements signed 

MS2 Project and Financial Management Structure established and fully staffed 

MS3 QA Mechanism Established 

MS4 Final and Final Evaluation 

MS5 Final Report Submitted 
 

Performance Indicators 

Quantitative Qualitative 

• 1 Interim Report in the midst of the project 
(M12)  

• 1 Final Report after the end of the project (M33) 

• Bilateral partnership agreements signed 

• Project meeting minutes produced 



  

 

P
ag

e 
2

2
 

“Full service to increase capacity and awareness for 
disrupting gender-based violence in the VET sphere” 

Project 101049592 — CERV-2021-DAPHNE 

Funded by the European Union. Views and opinions 

expressed are however those of the author(s) only and do 

not necessarily reflect those of the European Union or the 

European Education and Culture Executive Agency (EACEA). 

Neither the European Union nor the granting authority can 

be held responsible for them. 

• 1 QA & Evaluation Methodology 

• 1 Evaluation Reports (M33) 

• Partners’ satisfaction Rate <80% for Project 

Management 

• All carried-out activities and expenses are 
eligible and compliant with the Grants 
Agreement guidelines. Technical and financial 
reports are submitted to the EU on time and as 
required. 

• Submitted reports and Feedback from the 
Administrative Authority 

Evaluator’s Notes 

The initial project planning for EVBB’s first CERV project was largely successful due to the consortium's 

experience, clear goals, and involvement of key partners, including VET schools and gender-based 

violence (GBV) experts. The planning process was well-structured, though high staff turnover among 

partners and the COVID-19 pandemic introduced challenges that impacted coordination and project 

timelines. While the project plan remained mostly consistent, a 9-month extension was required to 

address delays in deliverables, particularly those related to piloting and physical training activities, which 

were misaligned with the academic calendar. Resource allocation was generally sufficient, though some 

partners felt additional funds would have been helpful in certain areas, such as dissemination and the 

final conference. Despite these limitations, partners sometimes used their own resources to ensure high-

quality outcomes. 

Communication within the consortium was effective overall, facilitated by regular email exchanges, 

WhatsApp, and ad-hoc meetings, though issues with one partner led to delays and eventual replacement. 

Some partners expressed a desire for more frequent meetings and clearer communication to avoid 

misunderstandings. Timeline deviations were primarily caused by the complexity of the subject matter 

and the alignment of workshops and trainings with the school year, leading to periods of inactivity 

followed by rushed efforts to meet deadlines. 

Collaboration among consortium partners was a key strength of the project, with partners demonstrating 

a shared understanding of the sensitive nature of the GBV topic. Team dynamics were positive, with open 

communication and strong bonds forming between partners. However, frequent staff changes and 

uneven levels of engagement from certain partners caused occasional frustrations. Despite these 

challenges, the project achieved its objectives through the collective efforts of the team, demonstrating 

resilience and a high level of commitment to the project’s success. 
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3.1.2 Partners’ Input 
The input of the consortium partners, and their staff in the project, is one of the most important 

inputs to the evaluation. The people who will be interviewed are the driving force of the project and 

their feedback can provide a holistic and comprehensive overview of the project implementation. 

This will be achieved via In-Depth Interviews (ANNEX IV).  

These interviews will be organised by the External Evaluator with the assistance of the Coordinator. 

The Coordinator Organisation will make the appointments with all the partners in the consortium, 

and the Evaluator will carry them out. They will last a minimum of 45 minutes and will be carried 

out with each partner in the consortium. The structure consists of 5 main aspects (Project 

Management, Visibility – Outreach, Implementation, Sustainability, Risk Management, and 

Ethics), with open questions to reflect each partner's perception of the project.  The following 

methodology will be used to analyse these interviews and extract findings: 

 

Level of Coding Tasks 

First Level of 
Coding  

Project 
Management 

Identify words, phrases, or sentences related to project planning, 

coordination, communication, and overall management. Look for 
expressions of satisfaction or challenges faced in project 
management. 

Visibility - 
Outreach 

Extract words and phrases pertaining to strategies, channels, and 
effectiveness in project visibility and outreach. Identify feedback on 
the impact of visibility efforts on stakeholder engagement. 

Implementation 
(WPs) 

Focus on words and expressions related to the execution of Work 
Packages (WPs). Identify challenges, successes, and lessons learned 
in the implementation of specific project tasks. 

Sustainability 

Extract units of meaning regarding plans, strategies, or actions 
related to sustaining project outcomes beyond the funding period. 

Identify partner perspectives on the long-term impact and influence 
of the project. 

Risk Management 

Identify words or phrases related to the identification, assessment, 
and mitigation of project risks. Look for expressions of how risks 
were managed and the effectiveness of risk management strategies. 

Ethics 

Extract units of meaning concerning ethical considerations and 
practices within the project. Identify expressions of fairness, 
transparency, and respect for all partners. 

Second Level of 
Coding  
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Level of Coding Tasks 

Project 
Management 

Translate empirical findings into theoretical concepts related to 
project planning, coordination, and communication. 

Visibility - 
Outreach 

Convert partner expressions into theoretical terms related to 
stakeholder engagement, communication strategies, and impact 
assessment. 

Implementation 
(WPs) 

Reformulate partner statements into theoretical terms related to 
the effective execution of Work Packages. 

Sustainability 
Translate partner insights into theoretical concepts related to 
sustainability planning and long-term impact. 

Risk Management 
Express empirical findings in theoretical terms related to risk 
identification, assessment, and mitigation. 

Ethics 
Reformulate partner expressions into theoretical concepts related to 
ethical considerations and practices. 

Third Level of 
Coding  

Identify 
Coherence 

Look for patterns and consistencies across partners' responses 
within each thematic area. Identify commonalities and differences in 
their perspectives. 

Identify 

Differences 

Highlight any divergent viewpoints or varied experiences within and 

across themes. 

Construct 
Hierarchical 
Structures 

Develop a model that organizes the empirical findings hierarchically, 
emphasizing critical factors or overarching themes. 

Summarize 

Insights 

Synthesize key insights and findings from the analysis, focusing on 

implications for project improvement and success. 

 
By adhering to these three levels of coding, this analysis framework aims to systematically explore 

partner interviews, offering a structured approach to derive meaningful insights and construct a 

comprehensive understanding of various aspects of the project. Below is presented the table with 

the main outcomes of the interviews. 
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# Area # Subarea # Question Answer 

1 Project 

Manageme

nt 

1.

1 

Initial Project 

Planning 

Process: 

Q 

1.1.

1 

How effective was the 

initial project planning 

process in terms of 

defining objectives, 

conducting feasibility 

assessments, and 

engaging stakeholders? 

● EVBB’s first CERV project, 

but managing it was not 

difficult due to extensive 

experience. 

● The consortium was well-

structured, including VET 

schools and Gender-Based 

Violence experts. 

● Goals were clearly defined 

in the project application 

from the start. 

● High-turnover was 

observed among the staff 

of the partners within the 

project’s lifetime which 

caused some coordination 

issues. S 

● Support was readily 

available from the 

coordinator and project 

manager. 

● Tasks were clear from the 

beginning, as some 

partners were involved in 

the proposal writing. 

● The Kick-off meeting 

provided clear, step-by-

step guidance. 

● Initial challenges were 

present, but the 

management process 

became smooth. 

● Some partners mentioned 

that more frequent 

meetings would have 

improved coordination. 

● To some extent, the COVID-

19 pandemic and the 

withdrawal of one partner 

caused some difficulties. 
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● Some partners felt that the 

objectives of the WP4 were 

not set clearly and task 

allocation was not very well 

defined.  

Q1.

1.2 

Was the project plan well 

aligned with the actual 

implementation and were 

adjustments made during 

the life cycle? 

● The project plan remained 

mostly consistent, despite 

delays. 

● Budget allocation was 

appropriate and sufficient. 

● Several deliverables were 

delayed, prompting a 9-

month project extension. 

● Delays impacted piloting 

and physical training 

activities, which didn’t align 

well with the academic 

year, making student 

engagement difficult. 

● The partner from Austria 

had to be changed, but a 

highly experienced 

replacement, the largest 

VET school in Austria, was 

found. 

1.

2 

Resource 

Allocation: 

Q1.

2 

How did the project adjust 

its resource allocation 

during its life cycle and 

what challenges did it face 

in managing resources 

effectively? 

● One partner mentioned 

that during 

implementation, it became 

clear that an additional 

budget would have been 

helpful in some areas, but 

this did not hinder the 

overall execution. 

● The financial bureaucracy 

was somewhat 

complicated. 

● In cases where funding was 

insufficient, some partners 

supplemented the budget 

with their own resources to 

increase the quality of the 

outputs. 
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● The project lacked specific 

funds for the final 

conference in Brussels, but 

resources for other tasks 

were adequate. 

● There was a slight shortfall 

in the dissemination 

budget, but it was 

compensated from other 

work packages. 

● Overall, despite some 

shortages, partners are 

satisfied with the budget 

allocation. 

1.

3 

Communicati

on: 

Q1.

3 

Evaluate the effectiveness 

of communication 

channels within the 

consortium, including 

tools, frequency of 

updates and challenges 

faced.  

● Communication was 

primarily conducted via e-

mail, WhatsApp, and ad hoc 

meetings. 

● No language barriers were 

encountered, and 

communication was 

effective for most partners. 

● Partners were mostly from 

VET institutions, which 

facilitated better 

communication. 

● Issues arose with the 

Austrian partner, including 

miscommunication and 

eventual replacement. 

● Physical meetings were 

limited to one in-person 

meeting and a final 

conference. 

● Long e-mails sometimes 

made it difficult to find 

important information. 

● Some partners were more 

responsive than others, and 

communication was slow at 

times. 
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● Coordination improved 

when a second person from 

EVBB was assigned to the 

project. 

● Overall communication was 

effective, although some 

problems stemmed from 

unavoidable situations such 

as sick leaves and 

extensions. Only a few 

partners reported that 

communication could have 

been better.  

1.

4 

Timeline and 

Milestones: 

Q1.

4 

How well did the project 

meet the timelines and 

milestones and were there 

any deviations? 

● WP2 was delayed because 

it was the first time such 

research was conducted, 

and there was a desire to do 

it correctly. 

● The development of the 

training program and the 

trainings shifted in the 

timeline. Reports and 

evaluations related to these 

activities were amended. 

● Delays occurred in the 

project timeline, partly due 

to the timing of the school 

year, which affected 

workshops and trainings. 

● The project dealt with a 

sensitive topic that was 

challenging to address. 

● The project overall 

experienced delays, 

resulting in a 9-month 

extension.. 

● The timeline was adjusted 

to reach more students 

during a more suitable 

period within the school 

year. 
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● There were periods of 

standstill followed by 

rushed efforts to 

compensate for lost time. 

1.

5 

Collaboratio

n and Team 

Dynamics 

Q1.

5 

In terms of collaboration, 

how was it managed 

among the consortium 

partners and can you 

share experiences on 

team dynamics, 

challenges and solutions? 

● There was a common 

understanding among 

partners that the project 

addressed a very sensitive 

topic, and the impact on 

students, parents, and 

trainers was well 

understood. 

● The team was proud of 

their achievements. 

● Team dynamics were 

excellent, with high-quality 

delivery on WP requests 

and honest communication 

with good feedback 

sharing. 

● Partners clearly expressed 

their contributions and 

needs, and there were no 

conflicts, only some 

disagreements. 

● The partnership was a key 

strength, with good 

collaboration and strong 

bonds formed. 

● There was good passion 

and communication about 

the project, contributing to 

positive team dynamics.. 

● Only a few partners felt that 

there was a need for closer 

and more frequent 

communication. 

● Not all partners attended 

some meetings, including 

TPMs and the final 

conference. 
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● A significant portion of the 

project was completed in 

the last months, causing 

some frustration. 

● Frequent staff changes 

among partners caused 

some challenges. 

● Overall, the partnership 

was effective, with all 

questions answered and a 

respectful working climate. 

2 Visibility - 

Outreach 

2.

1 

Stakeholder 

Engagement: 

Q2.

1 

How do participants view 

the strategies employed 

for engaging stakeholders, 

particularly in terms of 

stakeholder identification, 

communication methods, 

and the overall impact on 

the project's visibility? 

● The project had a well-

defined dissemination 

strategy, outlined in the 

project application. 

● Each partner was 

responsible for specific 

tasks, with clear 

instructions on target 

groups and 

communication. 

● Stakeholder lists were 

created by each partner to 

identify the most relevant 

stakeholders in their 

respective countries. 

● Partners were provided 

with templates to easily 

communicate project 

results. 

● A dedicated work package 

was established for 

communication and 

dissemination, ensuring 

clear direction. 

● Some partners, like those in 

Romania, managed to 

engage stakeholders 

effectively through 

multiplier events. 

● The dissemination leader 

gave clear instructions and 
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activities to partners, 

ensuring strong 

dissemination efforts. 

● Social media was a key tool 

in the communication 

strategy, with a clear target 

group identified early on. 

● When specific project 

content wasn’t available, 

general topics on Gender-

Based Violence were used 

for dissemination. 

● Ample time was given for 

discussions on 

communication, ensuring 

the strategy remained 

effective. 

2.

2 

Disseminatio

n and 

Exploitation 

of Results: 

Q2.

2 

Can you discuss how 

project results were 

disseminated and 

exploited, focusing on the 

methods used, the reach 

of dissemination efforts, 

and the effectiveness of 

strategies in conveying 

project outcomes to the 

intended audience? 

 

● Social media, newsletters, 

and a project website were 

used to disseminate the 

results. 

● Multiplier events were 

organized, both physical 

and online, including a final 

conference in Brussels. 

● Banners, posters, and other 

virtual materials were 

designed to aid in 

dissemination. 

● Social media platforms like 

Facebook and Instagram 

were utilized to reach the 

audience. 

● Interviews were conducted, 

and feedback was gathered 

from various stakeholders. 

● Printed materials such as 

leaflets were prepared and 

distributed. 

● Additional events, like 

workshops and trainings, 

were organized, some in 
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collaboration with external 

partners like Pride in 

Luxembourg. 

● Internal promotion within 

schools, meetings with local 

governments, and 

mentions in local radio 

stations helped increase 

visibility. 

● Each partner organized 

local events to reach their 

stakeholders, and some 

managed to engage high-

profile individuals. 

● Some deliverables were 

suggested to be translated 

into other languages for 

better local dissemination. 

2.

3 

Communicati

on Channels: 

Q2.

3 

Evaluate the variety and 

effectiveness of 

communication channels 

used, including social 

media, academic 

publications, workshops, 

seminars, and websites. 

● The final conference in 

Brussels had high 

participation rates, 

exceeding expectations 

with around 70 people 

attending in person and 

over 100 online. 

● Stakeholder engagement 

was strong, and the overall 

satisfaction with the 

outreach was high. 

● Social media presence was 

active, but there was a 

desire for more followers 

and greater reach. 

● Interviews, feedback from 

stakeholders, and printed 

materials like leaflets were 

used to enhance 

communication. 

● The project created 

significant awareness, 

particularly within schools 
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and among relevant 

stakeholders. 

● There was some 

dissatisfaction from certain 

partners with the overall 

outreach, with a feeling 

that more institutions and 

organizations working with 

Gender-Based Violence 

could have been reached. 

● Challenges with timing, 

particularly in relation to 

training materials and 

videos, impacted the 

overall outreach potential. 

● Despite these challenges, 

the project is expected to 

have a lasting impact 

through continued visibility 

and awareness. 

●  

3 Sustainabilit

y 

3.

1 

Long-term 

impact 

Q3.

1 

How does the project aim 

to create lasting impact 

and what pathways have 

been identified for lasting 

impact, such as policy 

changes, community 

engagement or 

knowledge transfer?  

● VET institutions involved in 

the project have committed 

to maintaining the Support 

Offices and promoting this 

practice in other schools 

across Europe. 

● The platform and the 

trained Student 

Ambassadors will continue 

to operate after the project 

ends. 

● The project has laid the 

groundwork for sustainable 

results, with resources like 

toolkits and guides ready 

for future use. 

● There are plans for a follow-

up project to further 

expand the initiative at the 

European level. 
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● National-level NGOs 

working on Gender-Based 

Violence are expected to 

adopt and use some of the 

project’s results. 

● Some partners integrated 

the results and procedures 

from the project into their 

own institutional 

operations. 

● There is a plan to promote 

the final project report to 

VET institutions in Romania, 

where discussions on 

Gender-Based Violence 

have gained more traction. 

● The project website and 

platform will remain 

functional for five years, 

ensuring long-term 

availability of the 

resources. 

● Some institutions have 

expressed a commitment 

to sustaining the Support 

Offices using their own 

resources or through 

further collaborations. 

3.

2 

Financial 

sustainability 

Q3.

2 

What are the strategies to 

ensure the financial 

sustainability of the 

project, including funding 

models, revenue streams 

and long-term stability? 

● Financial sustainability was 

not a major focus of 

discussion, as the VET 

institutions themselves are 

expected to maintain the 

Support Offices. 

● Staffing of the offices will 

rely on the goodwill and 

voluntary availability of 

school staff. 

● Some partners plan to seek 

further funding through 

new EU projects to 

continue the work. 
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● Some institutions will use 

their own internal funds to 

support the continued 

operation of the Support 

Offices. 

● Discussions are underway 

with other VET partners to 

explore further 

sustainability and 

collaboration beyond the 

project. 

● There is an intention to 

submit a follow-up project 

at the European level to 

expand the initiative. 

4 Risk 

Manageme

nt 

4.

1 

Risk 

Identificatio

n and 

Assessment 

Q4.

1 

How do participants 

perceive the process of 

identifying and assessing 

project risks, including the 

effectiveness of risk 

identification methods?  

● Managing nine different 

countries was a challenge, 

especially with varying 

contexts. 

● The termination of a 

partner caused a significant 

risk to the project. 

● Engaging students, parents, 

and trainers on the 

sensitive subject of Gender-

Based Violence (GBV) was 

difficult, requiring careful 

communication to avoid 

offending participants. 

● Delays in creating materials 

meant that training took 

place after the school year 

ended, making it harder to 

attract students. 

● It was challenging to build 

trust and encourage 

participants to share their 

experiences related to GBV. 

● VET providers found it 

especially difficult to get 

students to openly discuss 

GBV topics. 
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● Some partners faced 

skepticism about whether 

they could meet the 

project’s indicators due to 

the sensitive nature of the 

subject and time 

constraints. 

● There were concerns about 

whether the timeline could 

be managed effectively, as 

some participants felt 

uncertain about completing 

the project successfully. 

●  

4.

2 

Risk 

Mitigation 

Effectiveness 

Q4.

2 

Can you discuss the overall 

effectiveness of risk 

mitigation strategies 

employed during the 

project, emphasising the 

outcomes of these efforts 

and lessons learned for 

future risk management 

strategies? 

● Extra time was dedicated to 

the research phase, and the 

project requested a nine-

month extension from the 

European Commission to 

address delays. 

● The problematic partner 

was replaced by a more 

reliable partner, which 

significantly improved the 

situation. 

● Collaboration with school 

directors and finding 

committed students and 

teachers helped mitigate 

participation risks. 

● The project’s extension 

allowed for the successful 

completion of delayed tasks 

and ensured quality 

outputs. 

● Despite the challenges, the 

project managed to stay on 

track with key activities, 

thanks to these risk 

mitigation efforts. 
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5 WP2 

 

  

Comparativ

e approach 

on 

disparities 

among and 

within 

participatin

g countries 

 

 

 

  

 

 

  

 

  

 

5.

1 

  

Preparation 

of 

methodologi

cal 

guidelines 

for the 

conduction 

of primary 

research, 

national 

needs 

assessment 

and desk 

research. 

Q.5.

1. 

How effective do you think 

the mapping methodology 

was in capturing the needs 

for tackling GBV? Did you 

face any challenges during 

your research?   Were the 

methodological guidelines 

sufficient to conduct the 

primary research? 

● The first year was 

challenging as it was the 

first time such research was 

conducted in VET settings, 

requiring anonymity and 

sensitivity, which extended 

the research timeline. 

● The research methodology 

was clear, science-based, 

and well-structured, with 

defined objectives and 

learning outcomes. 

● Partners put significant 

effort into the research, 

which laid the foundation 

for subsequent project 

activities. 

● One of the main challenges 

was adapting the language 

used in interviews to be 

more accessible to 

participants, especially 

students who found it 

difficult to discuss their 

issues. 

● There were extensive 

discussions with partners 

about the methodology, 

ensuring everyone 

understood the data 

needed for future work 

packages. 

● Initially, one transnational 

report was planned, but 

national reports were 

created, which provided 

useful insights for each 

partner’s country. 

● For some partners, 

especially those from 

higher education 

backgrounds, the 

methodology was easier to 
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implement, whereas those 

from VET environments 

found it more challenging. 

● Convincing participants to 

complete focus groups and 

questionnaires took time, 

but no major issues arose. 

 5.

2 

Recommend

ations to 

take actions 

Q.5.

2 

To your opinion, how 

useful were the final 

recommendations to 

address GBV in the 

educational settings in 

VET? Did the 

recommendations provide 

real solutions and best-

cases scenarios to address 

GBV in VET? 

● Most of the 

recommendations were 

incorporated into the 

training materials and were 

seen as practical and useful. 

● The recommendations 

provided a list of resources, 

including links, websites, 

and organizations for each 

country to address GBV. 

● There was enough data 

gathered to prepare 

comprehensive and 

relevant recommendations. 

● Best practices and real-case 

solutions were collected 

and included in the 

recommendations, making 

them practical and 

actionable. 

● Stakeholders who attended 

national events 

appreciated the 

recommendations, finding 

them in line with their own 

national frameworks. 

● The recommendations 

were the first of their kind 

in Europe for addressing 

GBV in VET settings, which 

made them an innovative 

resource. 

● Overall, the 

recommendations 

provided a good roadmap 
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that could be adjusted by 

each partner to fit their 

national context. 

6 WP3   

Guidelines 

to Support 

Cases of 

GBV in VET 

` 

 

 

 

 

6.

1 

Selection of 

Ambassador

s to END GBV 

in VET  

Q.6.

1 

To your opinion, how 

succesful was the Student 

Ambassador Initiative in 

communicating the means 

to address GBV?  

● It was challenging to 

identify and recruit 

ambassadors, requiring 

clear guidelines on the 

target group and their 

responsibilities. 

● VET schools took the lead in 

identifying the 

ambassadors, and they did 

a good job in doing so. 

● The Student Ambassador 

Initiative is seen as useful 

and is expected to have a 

lasting impact as the 

project continues. 

● Training students with 

knowledge and skills to 

respond to GBV is 

important, but 

ambassadors are not 

expected to act as 

professionals or 

psychologists. 

● Ambassadors are seen as 

influencers and mediators, 

recognizing signs of GBV 

and guiding students to 

experts when needed. 

● The initiative is viewed as 

providing sustainability to 

the project and is 

considered one of its 

strengths. 

● The guidelines for 

ambassadors were helpful, 

and the tools produced 

were user-friendly and 

practical. 
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● Some institutions, like 

schools that already had 

similar programs, found the 

initiative successful and 

easy to integrate. 

● In some cases, the initiative 

didn’t work as well, with 

concerns about the student 

selection process being 

rushed and their roles 

unclear. 

6.

2 

Drafting 

specialised 

educational 

material for 

workshops 

Q.6.

2 

How do you assess the 

relevance and alignment 

of the training package 

with the identified needs 

from WP2? How effective 

was the methodology for 

producing the training 

materials? 

● The training material was 

developed based on the 

results of WP2, ensuring 

alignment with the 

identified needs. 

● Presentations were created 

on different topics, 

blending theoretical 

content with interactive 

activities like quizzes, Slido, 

and Kahoot to engage 

students. 

● Scenario-based activities 

were included to help 

students understand how 

to respond to different GBV 

incidents. 

● Courses were developed 

for various groups, 

including teachers, 

partners, ambassadors, and 

students, with 

responsibilities for content 

divided among partners. 

● Despite delays caused by a 

change in project 

management, the courses 

were ultimately interactive 

and useful, incorporating 

videos, PowerPoints, and 

case scenarios. 
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● Partners provided 

continuous feedback 

throughout the 

development process to 

ensure the training 

materials met the needs 

identified in WP2. 

● Some partners found the 

materials very helpful, 

while others thought they 

could have been better 

adapted specifically for VET 

environments. 

● Overall, the materials were 

described as well-

structured and aligned with 

the project’s objectives, 

though there was a 

suggestion for more 

specific adaptations for VET 

contexts. 

6.

3 

Online 

Training 

Workshops 

Q.6.

3 

How would you evaluate 

the quality of the online 

training workshops? Do 

you think that the 

workshops provided 

adequate knowledge to 

students, educators and 

parents on combating GBV 

? Do you have any 

suggestions for 

improvement? 

● The online training 

workshops were developed 

based on the identified 

needs from WP2, with 

separate sessions for 

students, parents, and 

staff. 

● Workshops included 

ambassadors and were held 

online, showing 

participants how to use the 

project platform. 

● There were challenges with 

timing, as some trainings 

took place after the school 

year, which limited 

participation. 

● The training materials were 

translated into local 

languages to make them 

accessible to participants, 
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and feedback was generally 

positive, especially in 

Slovakia. 

● Both online and face-to-

face trainings were 

conducted, with 

presentations and 

interactive tools like 

PowerPoint. 

● Some found the training 

sessions too long, 

particularly the 

Ambassadors course, which 

had 12 sessions, suggesting 

shorter courses would be 

more effective. 

● The training was successful, 

and feedback from 

students, trainers, and 

parents was largely 

positive. 

● Engaging parents proved to 

be a challenge due to time 

constraints, but those who 

participated provided 

valuable feedback. 

● The learners who attended 

the trainings were highly 

engaged, spreading the 

knowledge to their peers 

and acting as ambassadors 

themselves. 

6.

4 

Guide for 

Student to 

respond to 

incidents of 

GBV 

Q.6.

4 

How relevant do you find 

the Guide for Students to 

respond to incidents of 

GBV produced under 

WP3?  

● The guide for students was 

well-received, with positive 

feedback following its pilot 

phase, and it was adapted 

based on this feedback. 

● By the end of the training, 

students were provided 

with the guide to help them 

understand how to respond 

to incidents of GBV. 
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● The guide included a 

chapter on well-being, 

making it comprehensive 

and relevant to the needs 

of the target group. 

● Partners appreciated the 

design of the guide, 

describing it as user-

friendly, practical, and easy 

to understand. 

● It was translated into 

different languages, which 

helped in making it 

accessible and effective for 

local dissemination. 

● The guide was seen as not 

only useful for students but 

also for staff, providing 

practical tools for 

addressing GBV issues in 

educational settings. 

7 WP 4 

Design and 

Pilot of the 

END - GBV 

Office as a 

support 

office full of 

service 

7.

1 

Design of the 

model 

service 

Q.7.

1 

How would you evaluate 

the effectiveness of the 

Support Offices 

established under the 

WP4? Are the guidelines 

and operational 

framework clear? Is there 

anything missing from the 

Support Office or do you 

have any suggestions for 

improvement? 

● The framework for the 

Support Offices was 

detailed and 

comprehensive, making it 

easy for staff and schools to 

organize the offices. 

● The website served as an 

online space where 

incidents of GBV could be 

reported, with the option 

for anonymous reporting. 

● Designated ambassadors 

were available through the 

website for students to 

seek advice, and contacts 

were also displayed in 

visible areas like the school 

kitchen. 

● The Support Office 

framework was clear, 

aiming to create both on-
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site and online spaces for 

students to report incidents 

and receive support. 

● Some partners found the 

guidelines helpful, but 

others felt that they lacked 

a step-by-step guide on 

how to operate the Support 

Offices. 

● Smaller VET providers 

might struggle with 

establishing similar offices, 

while larger institutions 

found it easier due to pre-

existing structures. 

● The timing of the piloting 

phase, occurring during the 

summer months, made it 

difficult to fully implement 

and assess the 

effectiveness of the 

Support Offices. 

 7.

2 

Design of the 

online portal 

as a service 

to record 

incidents of 

GBV in VET 

Q.7.

2 

How useful is the online 

portal as a service to 

record incidents of GBV in 

VET? Would you say that 

the materials uploaded in 

the platform are sufficient 

to inform students and 

parents on matters 

related to GBV?  

● The online platform was 

detailed, comprehensive, 

and user-friendly, providing 

useful information on how 

to report GBV incidents. 

● The platform is accessible 

to VET institutions beyond 

those directly involved in 

the project, making it a 

valuable tool for broader 

awareness. 

● While the platform is seen 

as beneficial for raising 

awareness, it will take time 

to build trust and 

encourage students to use 

it actively. 

● The materials uploaded to 

the platform are 

considered useful and 
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tailored to various cases of 

GBV, providing clear 

responses for each 

situation. 

● Adjustments were 

continuously made to the 

platform based on 

feedback from partners 

during trainings. 

● The ability to report 

incidents anonymously was 

a key feature that was well-

received. 

● There were some concerns 

about data privacy, but 

these issues were resolved 

smoothly. 

● A challenge noted was that 

the platform is currently 

only available in English, 

which may limit 

accessibility for non-English 

speakers, such as migrants 

or elderly individuals. 

 7.

3 

Pilot 

implementat

ion of the 

support 

office to END 

GBV in VET 

Q.7.

3 

To your opinion, how 

successful was the pilot 

implementation of the 

support office to END 

GBV? Did the VET 

providers managed to 

reach the indicators set 

out in the application? Did 

you encounter any issues 

in the piloting the offices? 

● Each VET school established 

a physical Support Office, 

staffed by trained 

personnel and 

ambassadors, where 

students and parents could 

seek help and support. 

● An online version of the 

Support Office was also 

created to provide a space 

where students could 

report incidents or seek 

advice without needing to 

visit in person. 

● The piloting phase of the 

Support Offices was 

welcomed, although it 

began at the end of June, 
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limiting the time for 

implementation before the 

summer break. 

● Despite the short 

timeframe, the framework 

was clear, and the Support 

Offices will continue to 

operate once the new 

school year starts. 

● There were advertisements 

in schools to promote the 

Support Offices, but no 

incidents were reported 

during the pilot due to the 

timing. 

● The piloting was 

communicated to students, 

and there are plans for a 

broader announcement 

during a multiplier events 

to inform the public more 

openly. 

● Although the offices were 

not active for long, tutors 

and facilitators expressed 

interest and commitment 

to continuing the initiative 

in the future. 

8 Impact and achievements of the 

project 

Q8 From your perspective, 

what are the key 

successes, milestones or 

positive changes that the 

project has brought about 

in the postal sector? How 

do you envision that these 

impacts will affect the 

sector in the long term? 

● The project successfully 

created something unique 

for the VET sector, raising 

awareness about Gender-

Based Violence (GBV), a 

topic that had not been 

widely addressed before. 

● A significant achievement 

was the development of the 

e-learning platform, which 

incorporated interactive 

elements like 

presentations, videos, 

games, and voice-over 
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guides, making it innovative 

and engaging. 

● Feedback from schools, 

particularly in Crete, was 

positive, with students and 

staff expressing satisfaction 

with the training. 

● The project helped break 

taboos, particularly in 

environments where most 

students were boys, and 

started important 

conversations about GBV. 

● Partners were proud of 

their contributions, 

including the creation of 

transnational and national 

reports on GBV and policy 

recommendations. 

● The project fostered strong 

partnerships among the 

involved institutions, with 

all partners actively 

contributing. 

● The platform was seen as a 

major impact, with 

potential to be transferred 

to other schools and have 

long-term influence. 

● The project started an 

important conversation in 

the VET sector about the 

prevalence of GBV, pushing 

schools to adopt more 

proactive policies and 

strategies. 

● The involvement of school 

communities, including 

staff, learners, and families, 

was a key success, with the 

project addressing an 

urgent need in many 

educational environments. 
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● Despite challenges, the 

project was seen as a 

success, with institutions 

like ENAIP pushing for 

further gender balance 

certifications as a result of 

their participation. 

9 Challenges and lessons learned Q9 Share your views on the 

challenges faced during 

the implementation of the 

project. What were the 

major obstacles and how 

were they addressed? In 

addition, discuss any 

valuable lessons learned 

during the project that 

could inform future 

initiatives in the postal 

industry or similar sectors. 

 

● The piloting phase was too 

short, lasting only one 

month, and more time, 

such as a full semester, 

would have been ideal for 

implementation. 

● Engaging students, parents, 

and trainers on the 

sensitive topic of GBV was 

difficult, requiring careful 

wording to avoid offending 

anyone. 

● One major challenge was 

encouraging participants to 

speak openly about GBV, 

but the project eventually 

succeeded in fostering 

open discussions. 

● More time should have 

been dedicated to research, 

especially given that GBV is 

a topic that has not been 

widely studied in VET 

environments. 

● Initial expectations for VET 

providers were high, but it 

became clear that more 

tailored support and 

regular meetings were 

needed to onboard them 

effectively. 

● The project would have 

benefited from more 

frequent meetings 

between partners to ensure 
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better coordination and 

progress. 

● Some partners were highly 

engaged, while others were 

less involved, creating an 

imbalance in participation 

across the consortium. 

● A lack of clear task guidance 

and encouragement from 

the project coordinator 

made it difficult for some 

partners to feel fully 

involved and invested in the 

project. 

●  Overall, the sensitive 

nature of GBV and the need 

for clear communication 

and coordination were 

identified as key challenges 

in this project. 

10 Recommendation for future Q10

. 

Given the experience 

gained from the project, 

what recommendations 

would you make for future 

initiatives or projects in 

the postal sector? Are 

there specific strategies, 

approaches or areas that 

could benefit from further 

attention or improvement 

based on the lessons 

learned from this project? 

● Recognize that working on 

sensitive topics like GBV 

requires thorough 

preparation and an 

understanding of the needs 

of the target group. 

● Conduct comprehensive 

research before the project 

to ensure that the training 

materials and activities are 

of high quality and directly 

address the identified 

needs. 

● Keep the final users, such as 

school communities, 

engaged throughout the 

process by gathering their 

feedback on material 

development. 

● Align the project’s timeline 

with the academic year to 

ensure better participation 
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and more effective 

implementation of 

activities. 

● Consider the diversity 

within the VET sector and 

develop END-GBV policies 

that are adaptable to 

different educational 

environments. 

● Ensure that at least one 

representative from each 

partner organization 

remains involved 

throughout the entire 

project to maintain 

consistency and continuity. 

● Financial reports should be 

submitted more frequently, 

such as every six months, to 

improve budget tracking 

and management. 

● Hold more frequent project 

meetings to foster better 

communication and 

coordination among 

partners. 

● Tailor language and content 

to the specific audience 

when addressing issues like 

gender equality and GBV to 

ensure greater relevance 

and impact. 

● Balance ambition with 

realistic expectations, 

considering the available 

budget and the capacity of 

the consortium. 

● Improve guidance and 

coordination for partners, 

ensuring everyone is 

proactive and shares 

responsibility for project 

activities. 
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● Smaller consortiums could 

lead to more efficient 

management and 

collaboration. 

 

 

3.2 WPs  

For each of the main technical WPs, specific performance indicators and metrics have been set up. 

Those will also be used as part of the quality monitoring procedures, but also as part of the 

evaluation procedures.  

WP2 Comparative approach on disparities among and within participating countries 

Duration M3 – M24 

Lead Partner ICCV 

Objectives To deepen the understanding of the aspects of GBV in VET in each participating 

country. More specifically, the aim is to deeply understand the roots of the problem, 

to explore the experiences of the project target groups in terms of their capacities to 

counter GBV and to identify their needs and gaps in order to develop a targeted 

training tools providing practical guidelines on how to report a fact.  

 
Deliverables 

D2.1 Desk Research and collection of best practices to END GBV in educational structures  

D2.2 Needs assessment report  

D2.3 Acτion recommendations  

Milestones 

MS3 Research methodology and templates  

MS4 Best practice template  

MS5 Minutes of FGD and interviews  

Performance Indicators 

Quantitative Qualitative 

• 48 interviews 

• 8 Focus Groups 

• 2 best practices/partner 

• 1 recommendation report 

• Report satisfaction rate from students, 
educators and parents <80% 

Evaluator’s Notes 
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The research methodology for tackling gender-based violence (GBV) in VET settings was seen as clear, 

science-based, and well-structured, but challenging due to the sensitivity of the topic and the need for 

anonymity. The first year of research was particularly difficult as it was the first time such research was 

conducted in VET environments, requiring significant adjustments to language and methodology to make 

it more accessible to participants, especially students. Despite these challenges, the effort laid a solid 

foundation for subsequent project activities. The recommendations derived from the research were 

considered practical and actionable, incorporating resources such as links, websites, and organizations 

relevant to each country. These recommendations provided real solutions and best-case scenarios, 

aligning well with national frameworks and offering a roadmap that could be adapted to different 

contexts. They were seen as innovative, being the first of their kind in Europe to address GBV in VET 

settings, and were well-received by stakeholders who attended national events. 

 

 

 

WP3 Guidelines to Support Cases of GBV in VET 

Duration M17 – M30 

Lead Partner AKMI 

Objectives The main purpose of this work package is: 

 

- to design a focused and modern training package for VET students for recognising, 

identifying and addressing forms of GBV in VET taking into consideration the needs 

of the target groups; 

- To enable 250 VET students, 50 per VET provider, 150 teachers/staff and 50 

parents to develop critical skills to counter GBV.  

 
Deliverables 

D3.1 Training package for trainees and educators  

D3.2 Guide to identify, recognise and address GBV in VET  

D3.3 Online Training workshops for VET students to understand, recognize and address violence based 

on gender 
 

Milestones 

MS6 Establishment of the END GBV Alliance  

MS7 Assessment online questionnaire  

MS8 Practical decalogue  
 

Performance Indicators 
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Quantitative Qualitative 

• 250 students trained 

• 150 educators trained 

• 50 parents trained 

•  

• <70% Increased knowledge on addressing GBV 
through the training activities 

• <70% Increased knowledge on equality 
standards and procedures 

• <70% Increased knowledge on available tools 

• <70% Learners’ satisfaction with the training 
activities 

• <70% Positive change reported by the parents 
attending the training activities 

Evaluator’s Notes 

The Student Ambassador Initiative, designed to help address gender-based violence (GBV) in VET 

settings, faced initial challenges in identifying and recruiting suitable ambassadors. Despite these 

difficulties, the initiative was largely successful, with ambassadors playing a key role as mediators who 

could recognize GBV signs and guide affected students to professionals for help. Although not expected 

to act as professionals themselves, the ambassadors were seen as influencers who helped raise 

awareness about GBV, contributing to the sustainability of the project.  

The training materials created as part of WP2 were closely aligned with the needs identified in the earlier 

stages of the project. These materials blended theoretical content with interactive elements such as 

quizzes, scenario-based activities, and tools like Slido and Kahoot, making them engaging for students. 

However, while the training was seen as comprehensive, some partners felt the materials could have 

been better adapted to the specific needs of VET environments.  

The online training workshops were generally well-received, but some faced participation challenges due 

to their timing, especially when they were conducted after the school year ended. Despite these timing 

issues, feedback from participants was positive, particularly from students and staff, who found the 

workshops to be informative and engaging. However, the Ambassador training, which consisted of 12 

sessions, was considered too long by some, with suggestions to shorten it for future initiatives. 

The guide for students on responding to GBV incidents was another key outcome of the project. It was 

positively received during the pilot phase and was adapted based on feedback to ensure it met the needs 

of the target group. The guide was user-friendly, practical, and translated into multiple languages to 

enhance its accessibility. It included a chapter on well-being and provided valuable tools not only for 

students but also for staff, making it a comprehensive resource for addressing GBV in educational 

settings. 

 

 

WP4 Design and pilot of the END-GBV Office as a support office full service  

Duration M19 – M33 
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Lead Partner EVBB 

Objectives The objectives of this Work Package are: 

- to set-up an office as a support office to support against GBV 

- to provide a direct link to reporting suspicious behaviour to the responsible 

authorities, through a tested tool 

- to offer students the necessary equipment to report incidents of GBV, get trained 

and informed, contact with Ambassadors, speak-up 
 

Deliverables 

D4.1 Gender Action Plans (including END GBV Plans)  

D4.2 Online support portal to record incidents of GBV  

D4.3 Lessons Learned and transferability methodology  

Milestones 

MS12 Framework of the support office  

MS13 IT online office requirements  

MS14 An operational office to END BGV in VET  

Performance Indicators 

Quantitative Qualitative 

• 1 Support Office 

• 1 Operational Framework 

• 1 online platform 

• <80% positive review of the online 
platform by external users 

• Satisfaction of the operational framework 
by the staff/educators 

• Feedback from students and parents on 
the support mechanism  

Evaluator’s Notes 

The Support Offices established under WP4 were seen as effective in creating both physical and online 

spaces for students to report incidents of GBV and seek support. The framework for the offices was 

detailed and clear, helping staff organize them efficiently, although smaller VET providers found it more 

challenging to implement due to limited resources. The online platform allowed for anonymous 

reporting, which was well-received, though there were concerns about data privacy that were resolved 

during the project. The platform provided comprehensive information on GBV, but accessibility was 

limited as it was only available in English, potentially excluding non-English speakers. 

The pilot implementation of the Support Offices, both physical and online, was welcomed but began late 

in the academic year, limiting the time for full implementation before the summer break. Although no 

incidents were reported during the pilot due to this timing, there were plans to continue promoting the 

offices during the next school year and through multiplier events. Tutors and facilitators showed interest 

in maintaining the offices, indicating a commitment to the project's long-term sustainability. The offices, 
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along with the online portal, are expected to continue operating and evolving beyond the project’s official 

end, providing ongoing support for students facing GBV issues. 

 

 

 

 

3.3 Deliverables  

The methodology for evaluating the Deliverables will include the following evaluation criteria to be 

used to contribute to the process:  

• Relevance: Relevance with the objectives of the project. 
• Coherence: To what extent is it coherent with the aims of the consortium and with the other 

deliverables and activities?  
• Effectiveness: Proper use of resources compared and effective selection of the best strategy 

or approach to be applied for implementation. 
• Performance: Allignments with Quality Assurance standards, to the project’s objectives and 

indicators achieved.  
• Sustainability: Is this outcome long-term? Will the result continue after the end of the 

project?  
• Impact: Usefulness for the Impact of the project. 

It is necessary to adopt a systematized approach to objectively assess and evaluate the output 
during the implementation of the project. For this reason, a scoring methodology was chosen. In 
particular, the deliverables will be evaluated as follows: for each of the evaluation criteria, a score 
from 0 (very poor) to 5 (excellent) will be assigned. 

 

The table at the right is the way the deliverables are presented in the report. The number of each 

deliverable and its scores for each Deliverable Evaluation Criterion are given. At the end, there is 

the average of all the scores.   

Evaluation Criteria D2.1 D2.2 D2.3 D3.1 D3.2 D3.3 D4.1 D4.2 D4.3 

0 

Very bad - 
The 

deliverable 
does not meet 
the criteria or 

cannot be 
evaluated due 
to incomplete 
or incomplete 
information 

1 

Bad - 

The criteria of 
deliverability 

are 
insufficiently 
addressed or 

there are 
serious 

weaknesses 

2 

Fair - 

The 
deliverable 
meets the 

criteria 
widely, but 
there are 
significant 

weaknesses 

3 

Good - 

The 
deliverable 
meets the 

criteria well, 
but there are 

some 
shortcomings. 

4 

Very Good - 
The 

deliverable 
meets the 

criteria well, 
but there are 

a small 
number of 

shortcomings. 

5 

Excellent - 

The 
deliverable 
successfully 

meets all the 
criteria. Any 

shortcomings 
are small. 
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3.4 Training Activities  

A cornerstone of the END-GBV project is the online trainings as described in the Work Package 3. 

More precisely the overall goal of the series of online trainings is to create a critical mass consisting 

of trained students, educators and parents on combating GBV in VET and who can promote active 

responses to GBV.  

Before the trainings three separate questionnaires were distributed. The first training assessed the 

current knowledge the participants had at that moment before the training (Pre-training 

questionnaire), the second questionnaire assessed the knowledge that the participants gained from 

the training (post-training questionnaire) and the third questionnaire assessed their knowledge 

retention two months after the training (Follow-up questionnaire). 

Below is a summary of the findings from each of the questionnaire as reported by the participants: 

 
3.4.1 Pre-training Questionnaire 

The purpose of this questionnaire is to assess the participants' current knowledge, confidence, and 

training regarding gender-based violence (GBV) and related issues. The following sections break 

down the participants' demographic characteristics and explore their responses in relation to GBV 

awareness, experience, and confidence. 

AGE GROUP DISTRIBUTION 

The age group of participants was an important demographic factor in understanding the diversity 

of perspectives in the training. As illustrated in the bar chart, participants were primarily 

concentrated in two age groups: 35-44 and 25-34. This reflects a mature and experienced audience, 

likely to have different levels of exposure to issues related to GBV. While older participants may 

bring more life experience to the discussion, younger participants may represent a generation more 

actively engaged with contemporary social justice movements. 

Relevance 5 5 5 4 5 5 4 5 4 
Coherence 5 5 5 4 4 4 4 5 4 
Effectiveness 5 4 4 4 4 5 4 3 4 
Performance 3 3 3 3 3 4 3 3 4 
Sustainability 5 5 5 4 4 5 4 5 4 
Usefulness 5 5 5 4 4 5 4 4 4 
Total Score 4.6 4.5 4.5 3.8 4 4.6 3.8 4.1 4 
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GENDER DISTRIBUTION 

The gender distribution of the participants is reflective of the variety of perspectives brought to the 

training. The majority of the participants identified as male or female, but there was also 

representation from non-binary participants. This gender diversity is crucial in creating an inclusive 

environment where GBV issues are discussed from multiple perspectives. The presence of different 

gender identities also highlights the need for training that addresses GBV as it pertains to all 

genders. 

 

KNOWLEDGE ABOUT GENDER-BASED VIOLENCE (GBV) 

Participants were asked to rate their knowledge about GBV on a scale from 1 to 5, where 1 indicated 

limited knowledge and 5 indicated extensive knowledge. The average rating was 3.7, suggesting that 

most participants had a moderate to strong understanding of the subject matter. The distribution 



  

 

P
ag

e 
5

8
 

“Full service to increase capacity and awareness for 
disrupting gender-based violence in the VET sphere” 

Project 101049592 — CERV-2021-DAPHNE 

Funded by the European Union. Views and opinions 

expressed are however those of the author(s) only and do 

not necessarily reflect those of the European Union or the 

European Education and Culture Executive Agency (EACEA). 

Neither the European Union nor the granting authority can 

be held responsible for them. 

shows that while many participants are somewhat knowledgeable about GBV, there are gaps that 

this training aims to address. A more knowledgeable participant base can facilitate deeper and more 

meaningful discussions on the topic during training. 

 

 

CONFIDENCE IN SUPPORTING SOMEONE EXPERIENCING GBV 

Participants were also asked to rate their confidence in supporting someone experiencing GBV. The 

responses indicate varying levels of confidence, with an average rating of 4.0. This suggests that 

while many participants feel capable of providing support, there remains a proportion of 

participants who might benefit from additional resources, knowledge, and practical training. 

Confidence in dealing with such sensitive situations is crucial, and this training seeks to enhance the 

participants' abilities to support victims of GBV effectively. 
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INTEREST IN LEARNING ABOUT LEGAL CHALLENGES RELATED TO GBV 

Another critical area of interest identified was participants' curiosity regarding the legal aspects of 

GBV. All participants expressed an interest in learning more about the legal challenges surrounding 

GBV, highlighting the importance of addressing not just the social but also the legal dimensions of 

GBV. This indicates a desire among participants to become more informed about legal recourses 

and advocacy options available for GBV victims. 

 

CONCLUSION 

The responses from the pre-training questionnaire indicate that participants have a foundational 

understanding of gender-based violence (GBV) and show a strong interest in further developing 

their knowledge and skills to address this critical issue. While many participants feel confident in 

supporting victims of GBV, there is a clear recognition of the need for additional training, particularly 

in legal challenges related to GBV. This training program is well-positioned to bridge the knowledge 

gaps, build on participants' existing understanding, and equip them with the practical tools 

necessary to create safer, more supportive environments in their communities and workplaces. 

 

3.4.2 Post-training Questionnaire 
 

This report provides an analysis of the responses collected from the post-training questionnaire. 

The purpose of this questionnaire is to assess the impact of the training on participants' knowledge, 

confidence, and skills regarding gender-based violence (GBV). The following sections detail the 

distribution of participants by age group, gender, and their responses after completing the training. 

AGE GROUP DISTRIBUTION 

The age group of participants in the post-training survey shows that the majority were aged 

between 25-34, with a smaller number in the 18-24 and 35-44 age groups. The distribution is similar 

to that of the pre-training questionnaire, indicating consistent demographic representation 

throughout the training. 
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GENDER DISTRIBUTION 

The gender distribution in the post-training survey reflects the same diversity as the pre-training 

questionnaire. The majority of the participants identified as female, followed by male, with 

representation from both gender groups. This balance highlights the inclusive nature of the training 

and the wide appeal of the topic. 

 

KNOWLEDGE ABOUT GENDER-BASED VIOLENCE (GBV) AFTER TRAINING 

Participants were asked to rate their knowledge about GBV after the training. The average rating 

was 4.8 out of 5, which shows a significant improvement compared to the pre-training ratings. Most 

participants rated their knowledge at the highest level, indicating that the training successfully 

enhanced their understanding of gender-based violence. 
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CONFIDENCE IN SUPPORTING SOMEONE EXPERIENCING GBV AFTER TRAINING 

The training also aimed to increase participants' confidence in supporting someone experiencing 

GBV. The average confidence rating increased to 4.4 out of 5, with most participants feeling highly 

confident. This demonstrates the effectiveness of the training in equipping participants with the 

skills necessary to provide support. 

 

Willingness to Apply Skills in the Workplace/Community 

Participants were highly motivated to take immediate actions to address GBV in their workplaces or 

communities after the training. Nearly all participants indicated that they planned to apply the skills 

they learned, showing the real-world impact of the training. 
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Conclusion 

The post-training questionnaire results indicate a clear improvement in participants' knowledge and 

confidence regarding gender-based violence (GBV). The training succeeded in providing new 

strategies and tools for addressing GBV, and participants expressed a strong intention to apply what 

they had learned. These findings suggest that the training had a positive and lasting effect on the 

participants, helping them become better equipped to tackle GBV in their respective roles. 

 

3.4.3 Post-training Questionnaire 
This report provides an analysis of the responses collected from the post-training follow-up 

questionnaire. The purpose of this questionnaire is to assess the long-term impact of the training 

on participants' knowledge, confidence, and continued application of skills regarding gender-based 

violence (GBV). The following sections detail the distribution of participants by age group, gender, 

and their responses 1-2 months after completing the training. 

Age Group Distribution 

The age group distribution shows that most participants were aged between 25-34, with some 

participants in the 35-44 age group. This demographic representation provides insight into the 

participants' varying perspectives and potential experience levels with GBV. 

 

Gender Distribution 

The majority of participants in the follow-up survey identified as female, with some male 

participants also present. This distribution mirrors that of the earlier questionnaires, indicating 

consistent demographic representation throughout the training. 
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Knowledge about Gender-Based Violence (GBV) After 1-2 Months 

Participants were asked to rate their knowledge about GBV 1-2 months after the training. The 

average rating was 4.6 out of 5, indicating that participants have retained a high level of knowledge. 

This demonstrates the lasting impact of the training. 

 

Confidence in Understanding Legal Challenges After 1-2 Months 

Participants were also asked to rate their confidence in understanding the legal challenges related 

to GBV. The results show a high level of confidence, with an average rating of 4.4 out of 5, indicating 

that participants feel well-equipped to handle the legal aspects of GBV cases. 
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Conclusion 

The follow-up questionnaire results indicate that participants have maintained a high level of 

knowledge and confidence regarding gender-based violence (GBV) 1-2 months after the initial 

training. Participants have continued to apply the skills they gained, and the training has had a 

lasting impact on their work and lives. These findings suggest that the training effectively equipped 

participants with the necessary knowledge and skills to address GBV over the long term. 

 

3.5 Dissemination (communication tools application) 

WP Indicators 

WP5 Outreach and Dissemination Activities 

Duration M1 – M33 

Lead Partner ENAIP NET 

Objectives The main purpose of this work package is: 

- to raise public awareness of project aims and activities  
- to increase its reach and visibility 
- to promote and communicate all project results and outcomes, ensuring wide 

accessibility to wider audiences and indepth engagement of the target groups  
- to inform and raise awareness to students, trainers and parents about gender-

based violence in education and VET 
- to sensitise and raise awareness of the general public about GBV in VET, and 

cases of daily conduct that could mobilise broader audiences to identify GBV 
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Deliverables 

D5.1 Advertising, communication and dissemination material 

D5.2 National Events report 

D5.3 Public Event in Brussels 

Milestones 

MS19 Dissemination and Exploitation Plan 

MS20 Social media accounts 
 

Performance Indicators 
 

Quantitative Qualitative 

• 1 project website in all languages 

• 6 leaflets 

• 2 press releases 

• 3 newsletters 

• 3 posters 

• 6 short videos 

• 240 participants in national events 

• 100 participants in final event 

• Public Awareness increased on Gender-
Based-Violence preventive measures 70% 

• Satisfaction of participants in the national 
events 80% 

• Satisfaction of participants in the final 
conference 80%  

Evaluator’s Notes 

The project's dissemination and stakeholder engagement strategies were well-structured, with each 

partner responsible for identifying and targeting relevant stakeholders in their respective countries. A 

clear dissemination plan was established, using a variety of tools such as social media, newsletters, 

websites, and multiplier events to spread awareness of the project’s outcomes, particularly on gender-

based violence (GBV). Social media platforms like Facebook and Instagram were key to the outreach 

efforts, although some partners felt that the project could have reached a larger audience. Physical and 

online events, including a final conference in Brussels, successfully engaged stakeholders, and feedback 

was generally positive. Printed materials such as leaflets and banners were also used, alongside 

interviews and workshops to maximize the project's visibility. While the outreach was effective, a few 

partners believed that more institutions working on GBV could have been involved, and challenges 

related to timing and training materials slightly impacted the overall reach.  
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3.6 Management Risk 

Risk management is an integral part of the ongoing process that regulates the END-GBV in VET 
Project. This integrated approach involves identifying, analysing, monitoring and controlling risks 
throughout the project lifecycle.  

As part of this methodology, a detailed description of the processes, tools and procedures for 
systematic management with potential adverse impacts has been outlined in the Quality Assurance 
Plan. Specifically tailored for the END-GBV in VET Project, the proposed risk management approach 
addresses risks arising from internal organisational factors and external environmental factors. 
Throughout the project implementation, potential risks, including potential losses, changes or 
quality non-conformities, are thoroughly considered. 

Risk classification is facilitated through a comprehensive risk management register, maintained by 
the project manager and accessible to all members through the internal platform. This register 
includes vital information such as risk number, risk description, exposure and proposed mitigation 
measures. 

Moreover, the exposure to each risk is assessed using a risk matrix (ANNEX V), which provides a 
visual representation of the likelihood of the risks becoming problematic. The likelihood of the risks 
materialising is assessed as Low, Medium or High. It is important to note that this methodology is 
an adaptation based on the Quality Assurance Plan, emphasizing a holistic and collaborative 
approach to risk management within the project. 

The table below will present supplementary information about the risks (as listed in ANNEX V, but 

also risks that may have arisen during the development of the application) with the mitigation 
measures present in the application and the additional measures adopted by the consortium.   

 

Risk 

# 

Description of Risk Classifi

cation 

Proposed risk-mitigation measures Current Actions 

R1  

Duplication of effort: 

countering exploitation 

and gender-based 

violence is subject to 

other projects and 

initiatives, which creates 

the risk of repeating 

activities and outputs 

that have already been 

done before thus 

decreasing the impact 

on the target groups. 

High  

To avoid potential duplication of effort, the 

project will seek synergies with all similar 

projects identified in the course of its 

implementation. The Steering Committee will 

be responsible for identifying and contacting 

such initiatives, avoiding duplication of effort 

and negotiating suitable co-operation 

activities. The project coordinator will seek all 

opportunities to relate to similar projects also 

using the information events by the European 

Commission. 

 

The consortium focused their efforts on 

meaures related to the VET sector which 

no previous work on GBV has been carried 

out in the past 
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Risk 

# 

Description of Risk Classifi

cation 

Proposed risk-mitigation measures Current Actions 

R2  

Lack of understanding on 

the part of stakeholders: 

the project topic might 

go beyond stakeholders’ 

understanding of their 

everyday work and they 

might not easily grasp all 

hypotheses of the links 

between VET and GBV 

Medium  

The project intends to address this risk by 

assuring stakeholder involvement at all 

stages: needs assessment, development, pre-

testing, rolling out of tools, and dissemination 

and awareness-raising. Thus, a gradual 

understanding will be built of the project 

concept and practitioners’ doubts and 

capacity gaps will be better understood. The 

support and partnership of institutions at the 

proposal inception is also a guarantee for 

adequate promotion of the project topic and 

main concept. 

 

 

All partners in the project were carefully 

selected and on-boarded on the topic of 

addressing Gender-Based-Violence in VET. 

In addition, physical meetings such as the 

Kick-off Meeting, Transnational Partners 

Meetings, interviews, Focus Groups, 

multiplier events played an important role 

in stakeholders have a common 

understanding on the objectives of the 

project. 

R3  

Lack of tangible data on 

VET gender-based 

violence: few links of the 

sort may be discovered 

in stakeholder 

consultations and 

documentary scoping 

Medium  

 

The project team is fully aware of that risk 

and has focused on the project topic, based 

on the premise that it is scarcely studied and 

has attempted to fill in that gap. The lack of 

tangible data will be compensated by the 

stakeholder interviews and focus groups 

where practitioners will discuss realistic 

hypotheses of such intersections from their 

own practice. 

 

Data on Gender-based-violence from the 

higher education sector were collected as 

well and supplemented by interviews and 

focus groups from the VET sector. This 

combination provided a holistic approach. 

 

R4 

 

Lack of understanding on 

the part of the general 

public: general public 

and potential victims 

might show limited 

understanding of the 

intersections between 

them thus hampering 

Medium  

The project consortium will use its joint 

academic, institutional and advocacy 

expertise to formulate adequate messages to 

be relayed in a more general communication 

package on preventing exploitation and all 

forms of gender-based violence. 

 

A thorough dissemination and exploitation 

package was created with carefully 

designed messages, templates, posters 

and other materials which made 

communication very clear and sufficient. 

The dissemination leader of the project 

was an expert partner in this area and 

provided constant support to the 
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Risk 

# 

Description of Risk Classifi

cation 

Proposed risk-mitigation measures Current Actions 

the outreach and impact 

of the awareness raising 

campaign 

consortium in order to achieve great 

results. 

R5  

Lack of access to the 

target groups: some of 

the project’s target 

groups, namely students, 

parents, teachers, staff 

may be hard to reach for 

the capacity building 

activities, as well as for 

project dissemination 

(events and 

testimonials). 

Critical  

Support for the project has been ensured 

throughout the consortium comprised mainly 

from VET providers, where students, parents, 

teachers and staff have significant role. In 

addition, partners have traditionally good 

relations with other VET providers and 

training institutions, who also respond 

traditionally positively to invitations and 

information requests. Finally, a flexible 

scheme has been proposed for all contacts 

with stakeholders, where face-to-face 

formats may be replaced, if need be, with 

online ones or even asynchronous 

communication through questionnaires, etc. 

The management of the VET schools 

approached the teachers of the schools 

and organized trainings with the entire 

classrooms. In addition, the partnering 

VET institutions put the project in high 

visibility areas at their schools such as the 

info desk or the reception centers. These 

measures were crucial in finding the 

appropriate amount of participants.  

  

Lack of opportunity to 

hold face-to-face events: 

as shown by recent 

crises, face-to-face 

interviews, trainings and 

focus groups may prove 

impossible to hold within 

a reasonable project 

timeline. 

  

The project has a significant online 

component in terms of training, 

dissemination and awareness raising and has 

proposed a flexible scheme for all stakeholder 

contacts, where each face to face event may 

be replaced by a video meeting or another 

suitable format. 

As proposed in the application stage. 
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3.7 Sustainability  

Sustainability in the context of the project extends beyond the immediate implementation phase, 
emphasising the long-term impact, resilience and adaptability of the activities implemented. It 
includes environmental, social and economic dimensions, ensuring that the results of the project 
continue to benefit the target groups. Sustainable practices include effective resource management, 
stakeholder engagement and strategic planning. Through careful consideration of sustainability 
principles, the project aims to leave a positive footprint, contributing to the progress of the tourism 
sector. 
The sustainability assessment methodology applies an integrated approach, combining qualitative 
and quantitative data sources. Qualitative insights are collected through in-depth interviews with 

project partners. These interactions provide varied insights into perceived sustainability measures 
and the effectiveness of planned strategies. Complementary quantitative data analysis includes 
consideration of key performance indicators (KPIs) and statistical measures, providing objective 
metrics on the achievement of results and partner satisfaction. 
 

3.7.1 Sustainability Planning Review 
Key factors for Evaluation: 

• Assessing the soundness and effectiveness of sustainability plans. 
• Assess the resource allocation for Sustainability purposes. 
• Assess the integration of sustainability principles into project activities. 

Criteria Evaluation Grid 

Clarity of Sustainability Goals Adequate: All partners understood the 

importance of the sustainability of the project 

and shared their willingness continue working 

on the topic even after the funding period. 

However, it is evident that there is no a 

concrete sustainability plan.  

Resource Allocation Basic: Some stated that they will pursue 

additional funding for sustaining the project’s 

outcomes. Some partners highlighted that 

there are no resouces and the running of the 

support office will rely on volunteers. Only one 

partner reported that the Support Offices will 

continue operating with the paid staff of the 

institutions. 

Integration of sustainability principles Basic: While there are commitments to 

maintaining tools post-project, a unified 

approach is lacking.  
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3.7.2 Long-Term Partnerships 
Key factors for Evaluation: 

• Examine the establishment and efficacy of long-term partnerships. 
• Evaluate the depth of collaboration and its potential for sustained impact. 
• Identify collaborative initiatives contributing to the project's sustainability. 

Criteria Evaluation Grid 

Depth of Collaboration Substantial: The project has developed 

meaningful partnerships, and the majority of 

the partners have shown commitment in 

working together in the future. Moreover, some 

partners have already started working on other 

EU-funded projects. 

Contribution to sustainability Moderate: While there are plans for lasting 

impact and some integration into existing 

platforms, comprehensive financial 

sustainability strategies are missing 
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4. Critical Path 

The table below summarises the critical path of the whole project with the following data: WP with 
the Tasks, implementation period, implementation status and evaluator's notes on the level of 
success and timely completion. The critical path of a project is a comprehensive and condensed 
overview of the progress phase. 

WPs - Tasks Budget 
Status of 

Implementation 

WP1. Project Management -QA- Evaluation 81,000€ 100% 

Τask 1.1:  Project Initiation  100% 

Task 1.2 Assesment  100% 

Task 1.3 Monitoring and Reporting  100% 

WP2 A comparative approach on disparities among and within 

participating countries 
75,400€ 100% 

Activity 2.1: Preparation of a methodological guidelines for the 

conduction of primary research at country level 
 100% 

Activity 2.2: Desk research and document scoping  100% 

Activity 2.3: Selection of the existing best practices on addressing 

incidents of GBV in educational institutes 
 100% 

Activity 2.4: National needs assessment  100% 

Activity 2.5: Policy Recommendations  100% 

WP3 Guidelines to support cases of GBV in VET 150,800€ 100% 

Activity 3.1: Selection of Ambassadors to END GBV in VET  100% 

Activity 3.2: Drafting specialized educational material for 

workshops 
 100% 

Activity 3.3: Online Training workshops for VET students to 

understand, recognize and address violence based on gender 
 100% 
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Activity 3.4: Guide for Students to respond to incidents of GBV  100% 

WP4 Design and pilot of the END-GBV 1stop-shop 
203.000 

€ 
100% 

Activity 4.1: Design of the model service in situ (framework, 

operation, functionality, staff, monitoring) 
 100% 

Activity 4.2: Design of the online model service to record incidents 

of GBV in VET 
 100% 

Activity 4.3: Pilot implementation of the 1stop shop to END GBV in 

VET (pilot operation in VET insitutions, evaluations) 
 100% 

WP 5 Creating synergies through networking, dissemination and 

exploitation 
69,600€ 100% 

Activity 5.1. Development of a detailed and of added value 

Dissemination and Exploitation Plan 
 100% 

Action 5.2 Stakeholder involvement and sharing of information  100% 

Action 5.3 Awareness raising campaigns and events  100% 

 

Evaluator’s Notes:  

The analysis of budget absorption under Chapter 4, "Critical Path," demonstrates that the project 

was well-executed across all work packages (WPs). Each WP adhered closely to its budget, and 

implementation status showed 100% completion in all tasks. WP1, focused on project management, 

QA, and evaluation, effectively utilized its allocated €81,000. Similarly, WP2, addressing disparities 

among countries, successfully completed its objectives within the €75,400 budget. WP3, which 

developed guidelines to support GBV cases in VET institutions, achieved full implementation within 

its €150,800 allocation. WP4, the largest work package with a budget of €203,000, focused on 

designing and piloting the END-GBV 1stop-shop, and it met its objectives successfully. WP5, focused 

on creating synergies through networking and dissemination, effectively utilized its €69,600 budget, 

demonstrating that all WPs were managed efficiently and absorbed the allocated funds as planned. 

This overall effective budget management contributed to the successful and timely execution of 

project activities 
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Input from partners 

The resource allocation for the project was generally sufficient but faced some challenges during 
implementation. One partner mentioned that an additional budget in certain areas could have been 
helpful, but this did not hinder the overall execution of the project. Financial bureaucracy was noted 
to be somewhat complicated, though it did not cause major delays. In cases where funding was 
insufficient, some partners supplemented the project budget with their own resources to ensure 
the quality of outputs. 

For specific tasks, such as the final conference in Brussels, there was a lack of dedicated funds, 
though resources for other tasks were adequate. Additionally, there was a slight shortfall in the 
dissemination budget, but this was compensated by reallocating funds from other work packages. 
Despite these minor budgetary challenges, the partners were generally satisfied with the overall 
resource allocation and felt it was managed effectively 
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5. Key Findings 
 

The evaluation and analysis of key findings play a key role in assessing the overall success and impact 
of a project. This chapter validates and analyses the findings obtained through the evaluation 
methods. A structured approach is essential for developing effective conclusions that can guide 
future improvements. 

This process includes the identification and documentation of the key conclusions resulting from 

the project evaluation criteria, indicators and key evaluation questions. These findings include 
project performance, results and the extent to which objectives were achieved. 

 

5.1 Validation of the Findings 

Validation is essential to ensure the reliability and accuracy of the findings identified. This involves 

cross-checking the collected data with multiple sources and collecting input from various relevant 

actors. The goal is to confirm that the findings reflect an accurate presentation of the 

implementation of the project. 

 

5.2 Analysis of the Findings  

5.2.1 Objective Achievement 
An in-depth analysis of the extent to which the project objectives have been achieved provides 

valuable information on the overall success of the initiative. This includes quantifying achievements, 

comparing them with the predefined objectives and assessing the effectiveness of the means used 

to achieve these objectives. 

Evaluator’s Notes: All findings have been extracted and verified from the Input of all the consortium 

partners and from the information they have reported. All partners have co-operated with the 

external evaluator on what was requested and the documentation was sufficiently updated. 

5.2.2 SWOT Analysis 
SWOT (Strengths, Weaknesses, Opportunities, Threats) analysis is a powerful tool for understanding 

the internal and external factors that affect the project. By identifying strengths and weaknesses 

within the project implementation, as well as opportunities and threats in the project environment, 

partners can develop sound strategies for future planning and improvement. Below is the table that 

will visualize the analysis. 
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 INTERNAL EXTERNAL 

POSITIVE Strengths 

• Innovative research, perhaps the first in 
Europe to tack GBV in VET 

• Well-defined goals guided smooth 
implementation. 

• Effective resources like the END-GBV 
Portal, the Student Ambassador Initiative 
and GBV guides. 

Opportunities 

• Potential to expand the 
initiative across Europe 

• Opportunity to engage 
more institutions and 
stakeholders in preventing 
and detecting  GBV. 

• Online platform offers a 
wider reach and 
anonymous reporting. 

 

NEGATIVE Weaknesses 

• Frequent staff changes caused 
coordination issues. 

• Pandemic and academic year 
misalignment led to timeline extensions 

• Some tasks, like dissemination, faced 
insufficient funding 

• Slow responses and miscommunication 
impacted coordination 

Threats (Risks) 

• GBV's sensitive nature 
made the engagement 
challenging 

•  Reliance on external 
funding may affect future 
sustainability 

• Engaging students and 
trainers in GBV discussions 
remains challenging 
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6. Lessons Learnt 
 

In evaluating the project, exploring the lessons learned is a key task that goes beyond the immediate 
findings and includes broader conclusions, challenges and successes. Within this process is a 
repository of valuable insights gained from the complexity of a Project’s implementation. These 
insights serve as a guide, identifying patterns, trends and critical risks that have affected the 
implementation of the project. 

Moreover, a crucial aspect involves consideration of the evaluation process itself. Internal 
evaluations and feedback mechanisms create a chance for continuous improvement. A carefully 
structured methodology, incorporating a variety of tools such as in-depth interviews, questionnaires 
and various data, enhances the depth of the research. Visual aids, such as tables, complement the 
analysis, providing an overview that is essential for improvement. 

The lessons learned, and the focus extends beyond the project outcomes and into the evaluation 
process. This holistic approach ensures that the insights gathered contribute not only to the success 
of the current project but also to improving methodologies for future efforts. 

 

Lessons Learned 

 Project Management and Coordination 

1. Frequent Communication: Regular, structured meetings are essential for improving 
coordination and preventing delays, especially with high staff turnover. 

2. Clear Task Allocation: Early definition of roles and responsibilities helps reduce confusion 
and ensures smoother execution. 

3. Budget Flexibility: Having financial flexibility and the ability to reallocate resources can 
keep the project on track during unexpected budget shortfalls. 

4. Adaptability: The project’s ability to extend timelines and adjust plans during challenges, 
like the COVID-19 pandemic, was key to maintaining momentum. 

Partner Engagement and Communication 

1. More Frequent Meetings: Regular communication between partners would have 
improved coordination and reduced delays. 

2. Sensitive Topic Management: Addressing GBV requires careful messaging to foster open 
discussion without alienating participants. 

3. Early Stakeholder Involvement: Continuous engagement with stakeholders ensures 
alignment with project objectives and smoother execution. 

4. Handling Staff Turnover: Backup planning for staff turnover ensures continuity and better 
coordination. 

Sustainability and Long-Term Impact 

1. Early Sustainability Planning: Planning for post-project continuation, such as institutional 
buy-in, ensures the longevity of outputs like support offices. 
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2. Institutional Commitment: Formal commitments from institutions help ensure the 
sustainability of tools and support services. 

3. Building Trust in Digital Tools: Early focus on privacy and trust is crucial for encouraging 
users to engage with sensitive platforms like anonymous reporting tools. 

4. Scalable Solutions: Ensure that tools like support offices can be scaled for institutions with 
varying resources. 

Tools and Outputs (Work Packages 2, 3, 4) 

1. WP2 – Adaptable Research Methodologies: Researching gender-based violence (GBV) in 
VET settings required careful consideration of sensitivity and context. The project learned 
that research methods need to be highly adaptable, especially when working with 
students who may find the subject difficult to discuss. Customizing the approach for 
different audiences ensured more effective data collection and greater engagement. 

2. WP3 – Tailored Training Materials for VET Contexts: The training materials developed 
under WP3 were aligned with the project’s goals but required more specific adaptation to 
the needs of VET institutions. Partners learned that materials need to be tailored to the 
unique educational context of vocational training, and should include practical, real-life 
scenarios that resonate with students and trainers. Additionally, balancing the length of 
training sessions with participant engagement was crucial. Shorter, interactive sessions 
using quizzes and activities like Slido and Kahoot were found to be more effective at 
maintaining interest, especially in sensitive topics like GBV. 

3. WP4 – Scalable Support Office Frameworks: The framework for setting up support offices 
was well-received, but smaller VET institutions struggled more with implementation due 
to limited resources. The project highlighted the importance of developing scalable 
frameworks that can be adapted to institutions of varying sizes and capabilities. In future 
projects, a modular approach to support office design would allow smaller institutions to 
implement the framework without being overwhelmed. 

4. WP4 – Timing and Pilot Implementation: The timing of the pilot phase was a critical lesson 
learned. Piloting during the summer months, when schools were not in full operation, 
limited the ability to fully test the support office model. Ensuring that pilot programs are 
aligned with the academic calendar or key operational periods will allow for more 
meaningful engagement and better feedback from participants. 

5. Anonymity and Privacy in Online Platforms: The online platform for reporting GBV 
incidents was a key output of WP4. The success of the platform demonstrated the 
importance of allowing anonymous reporting to encourage participation. However, 
concerns about privacy were initially raised, and addressing these early on was crucial to 
building trust in the tool. Future projects should prioritize transparency around data 
privacy to ensure users feel safe and confident when using sensitive online tools. 
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7. Recommendations  
Based on the Findings and Lessons Learned, the recommendations set a roadmap for improving 
project performance and enhancing implementation processes. These recommendations act as a 
guide, guiding project partners towards adjustments that align with the overall project objectives. 
Based on practical experiences, these recommendations go beyond abstract concepts, providing 
concrete steps for immediate action and sustained progress. 

The tailor-made approach involves shaping the recommendations to fit the specific contexts that 
emerged during the implementation. Addressing the key areas of the project ensures focused and 
effective integration of the recommended improvements. The key is not only in identifying areas 
for improvement but also in designing concrete strategies that respond to the specific particularities 

of the project. 

Furthermore, the inclusive approach of the recommendations reinforces a sense of collective 
ownership among the project partners. By integrating different views, these recommendations are 
transformed into a shared vision for improvement. The implementation of these recommendations 

drives the project forward, creating a dynamic feedback loop where each phase informs the next, 
encouraging a culture of continuous improvement. 

 

Recommendations 

Project Management and Coordination 

• Increase the Frequency of Meetings: To avoid delays and communication gaps, future 
projects should implement more frequent and structured meetings, especially when 
partners are geographically dispersed. Establishing clear channels and a regular schedule 
for communication can help mitigate the issues caused by staff turnover or unexpected 
changes. 

• Define Roles Early and Clearly: Task allocation should be well-defined from the beginning 
of the project. Clear role distribution, accompanied by detailed guidelines for each 
partner, will reduce confusion and ensure smoother execution. 

• Enhance Adaptability in Project Planning: The ability to adapt to unforeseen challenges, 
such as the COVID-19 pandemic, should be incorporated into future project plans. This 
includes setting aside buffer time for delays and building flexibility into the project 
timeline to accommodate external disruptions. 

Partner Engagement and Communication 

• Foster Continuous Stakeholder Involvement: Stakeholders, including VET schools, 
students, parents, and trainers, should be engaged from the outset and throughout the 
project. Their feedback can provide crucial insights for adjusting project activities and 
increasing alignment with target group needs. 

• Improve Internal Communication with Partners: Future projects should implement 
clearer, streamlined communication mechanisms to address partner engagement issues. 
For example, assigning dedicated project management staff to monitor communication 
and check-in regularly with partners can help maintain momentum and prevent delays. 

• Prepare for Staff Turnover: To handle the challenges of frequent staff changes, future 
projects should have clear onboarding processes, detailed documentation, and backup 
contacts for each partner. This will ensure continuity and reduce disruptions when team 
members change. 
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Sustainability and Long-Term Impact 

• Develop a Concrete Sustainability Plan: Future projects should include a detailed 
sustainability strategy from the start, outlining how project outcomes—such as support 
offices and online platforms—will continue to operate post-funding. This should include 
securing formal commitments from institutions and identifying potential funding sources. 

• Formalize Institutional Buy-In: Ensure that VET institutions formally commit to 
maintaining support offices and other tools. Institutionalization of these services, with 
dedicated staff and funding, is key to long-term success. 

• Expand the Reach of the Online Platform: The online reporting tool was highly valued, but 
concerns about accessibility and privacy need to be addressed. In future projects, ensuring 
the platform is available in multiple languages and transparent about data privacy will help 
increase user trust and engagement. 

• Plan for Scalable Solutions: Given the varied resources of different institutions, future 
projects should ensure that tools like support offices and training materials are scalable 
and adaptable to different sizes and capacities of VET institutions. 

Tools and Outputs (Work Packages 2, 3, 4) 

• WP2: Improve Research Methodology Adaptation: Research tools and methods should 
be designed with adaptability in mind, ensuring that they are accessible and appropriate 
for diverse audiences, especially students in vocational settings. Ensuring sufficient time 
for conducting sensitive research is also key to gathering meaningful data. 

• WP3: Tailor Training Materials Further: Future projects should continue to refine and 
tailor training materials to better fit the specific context of VET schools. Shorter, more 
interactive modules should be developed to maintain engagement, particularly in difficult 
subjects like gender-based violence. 

• WP4: Strengthen Support Office Implementation: The support office model should be 
made more flexible and scalable for smaller institutions. Future projects should include 
step-by-step guides to help VET providers of all sizes set up and sustain these offices. 
Aligning pilot implementation with the academic calendar will also allow for better 
assessment and feedback. 

• Enhance Engagement Through Interactive Learning Tools: Interactive elements like 
quizzes and real-life scenarios were successful in engaging students. Future projects 
should focus on expanding the use of such tools across all training materials to improve 
comprehension and retention, particularly in sensitive topics like GBV. 

Risk Management 

• Proactive Risk Identification and Mitigation: Future projects should adopt more proactive 
risk management strategies, identifying potential challenges—like partner withdrawals or 
sensitive topic engagement—early in the process. This can be achieved through 
continuous monitoring, flexible planning, and building in risk mitigation measures, such as 
replacement strategies for underperforming partners. 

• Build Trust to Address Sensitive Topics: Handling GBV in VET settings can be challenging 
due to the sensitivity of the subject. Future initiatives should prioritize building trust with 
participants early on by clearly communicating the goals of the project, safeguarding 
participant confidentiality, and offering safe spaces for open discussion. 

Dissemination and Visibility 

• Expand Dissemination Efforts to Include More Institutions: While dissemination was 
effective, there is room to expand outreach to a broader range of institutions and 
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stakeholders. Future projects should aim to involve more schools, local organizations, and 
NGOs in dissemination activities to maximize the impact. 

• Utilize More Local Languages and Channels: To increase the project’s visibility and 
accessibility, dissemination materials and online platforms should be available in more 
local languages. This would help engage non-English speaking populations and make the 
project more inclusive. 

• Strengthen the Use of Social Media: Social media platforms played a significant role in 
dissemination but could be leveraged further to reach a wider audience. Future projects 
should aim for a more strategic use of social media, employing targeted campaigns to 
engage key demographics such as students, teachers, and parents. 

• Conclusion 
 

Incorporating these recommendations will help future projects address the lessons learned from 

the END-GBV initiative. By improving project management, enhancing communication, ensuring 

sustainability, and adapting tools and outputs to the specific needs of VET environments, future 

projects can build on the successes of this initiative and make a lasting impact on tackling gender-

based violence in educational settings. 
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8. Annexes 
Annex I: Quality Indicators  

For each of the main technical WPs, specific performance indicators and metrics have been set up. 
Those will also be used as part of the quality monitoring procedures, but also as part of the 
evaluation procedures.  

WP1: Project Management 
● Number of online meetings organised (>10) 
● Number of physical transnational meetings held (3) 
● Number of Quality Assurance Board Members identified (>9) 
● Number of Quality Assurance reports produced (6) 

WP2: Preparation and monitoring 
● Number of online interviews organised ( >48, 6*8 per country 
● Number of focus groups (8 with 6 participants each) 
● Number of relevant good practices identified (16 in total, 2 per country) 
● Number of National Needs Assessments (1) 

WP3: Development of Training Material and the Syllabus 
● Training Material in Text and Electronic Format 
● List of Practical Training Activities on the Field 
● Number of Students Trained (>250) 
● Number of Parents reached (>50) 
● Number of Educators involved (<150) 

WP3: Training of Trainers – Capacity Building program – Installation of the Labs 
● Number of Trainers who participated in the Training Activities per Country 
● Number of users of the e-platform  
● Total / Average hours in the e-platform 

WP4: Operation of the 4 Marine Monitoring Labs (MMLs) 
● Offices to END GBV established (1 per VET country) 
● Gender Action Plans Established (1) 
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Annex II: Online Project Meetings Satisfaction Tool 
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Annex III Project Management Quality Assurance Evaluation Tool 

Dear Partners, we would like to collect your feedback concerning various aspects of quality of the 
END - GBV in VET Project Management. The questioner below consists of 22 questions. Please finish 
the statements below by choosing one of the variants (choices from 1 to 5) and providing comments.   

Progress of the project 

1. The work carried out by the project’s team (i.e. defining objectives, choice of activities, definition 
of work procedures, division of roles etc.) has been 

2. The calendar proposed for the carrying out of the project’s activities was 
3. How would you evaluate the overall quality of the project results? 
4. This outcome is relevant for the end users 
5. The progress met my expectations as WP leader/contributor 

Project management 
6. The management and coordination arrangements were efficient 
7. How would you evaluate the time management of the project activities and the respect of 

deadlines? 
8. The roles attributed to each of the partners were consistent with their skill 
9. Partners  were able to suggest ideas and solutions to various problems 
10. The used methodology was stable and efficient 
11. Financial resources were adequate for the WP completion 

Difficulties/Challenges:  
12. The administrative requirements of the project 
13. Institutional differences of partners 
14. Cultural differences (different values, norms, working styles of partners) 
15. Personal differences (e.g. strong personalities) 
16. The technical work (reaching the objectives) 

Opportunities and risks 
17. What opportunities/unexpected benefits have you discovered as a result of your participation 
in project?  
18. What challenges have you faced? 
19. What challenges do you expect in the next period? 
20. Are there any changes you would suggest for the next part of the project? 

Lessons learned  
21. During your participation in the project, have you personally or have your organization learned 
something new? Please give details 
22. Any other thoughts that you would like to share  
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Annex IV Partnership Management and Communication Quality Assurance 

Evaluation Tool 

Dear Partners, we would like to collect your feedback concerning various aspects of quality of the 
END - GBV in VET Partnership Management and Communication. The questionnaire below consists 
of 8 questions Please answer the questions below by choosing one of the variants (choices from 1 
to 5) and providing comments. 

Communication 
1. The circulation of information within the partnership was 
2. Communication between the partners was 
3. The methods of communication (e-mails, Skype meetings, Google+, in-presence meeting, phone 
calls) were 

Partnership management, teamwork and roles 
4. Team work was cohesive and supportive with all roles being clearly defined and understood. 
5.  Partners  were able to understand the instructions and procedures 
6.  How would you evaluate cooperative work of the partners 
7. Partners were able to work autonomously and independently 
8. What were the strengths of the partnership and which aspects of it would need to be attended 
to in the future. 
 

Annex V: Transnational Project Meetings (on-site) Evaluation Questionnaire 

Dear partners, we would like to hear your feedback regarding the content and logistics of the TPM. 

Please take a few minutes to answer the following questions: 

1. Name / Surname / Organization (Optional) 

 

2. The suggested Accommodation was... 

A - Excellent! 

Spacious room 

and excellent 

breakfast 

B - Good C - Fair D - Poor E - Not applicable (I 

stayed somewhere 

else) 

☐     ☐     ☐     ☐     ☐     

3. Location of the hotel was... 

A - Excellent!  B - Good C - Fair D - Poor 
 

☐ ☐ ☐ ☐ 
 

4. The meeting venue was... 
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A - Excellent B - Could have 

been better 

C - Not fit for 

purpose 

 
 

☐ ☐ ☐  
 

5. Equipment (screen / microphones / laptop etc) used was... 

A - Was better to 

what I am used to 

during similar 

trainings 

B - Well.... so 

and so.... 

C - Could have 

been better 

D - Other 
 

☐ ☐ ☐ ☐ 
 

6. Internet connection was... 

A – WOW. What a 

speed!!! 

B - Better than I 

am used to 

C – The usual D - What internet? 
 

☐     ☐     ☐     ☐     
 

 

7. Coffee Breaks have been... 

A – Very well 

organized and 

provided time for 

participants to 

interact 

B - Could have 

been longer 

C – According to 

my taste and 

religious / 

nutrition routine 

 

☐ ☐ ☐ 
 

8. Lunches were... 

A – Yiammi - 

yiammi... 

B – So and so C – Not 

according to my 

nutrition / 

religious routine 

D – Other 
 

☐ ☐ ☐ ☐ 
 

9. Dinners were... 

A – Excellent 

location, excellent 

food. 

B - Liked it, but 

would have 

preferred 

another set-up 

C – Not enough 

and/or of poor 

quality. I thought 

we were on a 

diet. 

 

☐ ☐ ☐ 
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10. I am overall satisfied with this TPM. 

A – Totally Disagree B – Disagree C – Undecided D – Agree E – Totally Agree 

☐     ☐     ☐     ☐     ☐     

11. This TPM was useful in planning the next steps of our project. 

A – Totally Disagree B – Disagree C – Undecided D – Agree E – Totally Agree 

☐     ☐     ☐     ☐     ☐     

12. Lead Partner's representatives have been very helpful and willing to answer our questions. 

A – Totally Disagree B – Disagree C – Undecided D – Agree E – Totally Agree 

☐     ☐     ☐     ☐     ☐     

13. The next project implementation actions and expected results are clear to me. 

A – Totally Disagree B – Disagree C – Undecided D – Agree E – Totally Agree 

☐     ☐     ☐     ☐     ☐     

14. I am satisfied with the provided materials and resources. 

A – Totally Disagree B – Disagree C – Undecided D – Agree E – Totally Agree 

☐     ☐     ☐     ☐     ☐     

15. The duration of the meeting sessions was suitable. 

A – Totally Disagree B – Disagree C – Undecided D – Agree E – Totally Agree 

☐     ☐     ☐     ☒     ☐     

16. I gain new knowledge and skills during TPM 

A – Totally Disagree B – Disagree C – Undecided D – Agree E – Totally Agree 

☐     ☐     ☐     ☐     ☐     

17. There have been satisfying possibilities to ask questions, to interact and to contribute to discussions. 

A – Totally Disagree B – Disagree C – Undecided D – Agree E – Totally Agree 

☐     ☐     ☐     ☒     ☐     

18. This TPM met my expectations. 

A – Totally Disagree B – Disagree C – Undecided D – Agree E – Totally Agree 

☐     ☐     ☐     ☐     ☐     

19. What aspects of this TPM did you enjoy the most? 
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20. What aspects of this TPM could have been better? 

 

21. Finally, we are interested to learn about your ‘matchmaking’ and networking experience. Please let 

us know which institution you represent and with which other institutions you are likely to continue an 

exchange or even cooperate beyond the END – GBV in VET project. 

 

 

 

Annex VI: Online Trainings and Workshops Impact Assessment Tool 

Dear Participant, thank you for joining our training program on combating Gender-Based Violence 

(GBV). Your feedback is crucial for assessing the impact of our training sessions. Please take a few 

minutes to complete this questionnaire. 

Your responses will help us improve our efforts and make a significant difference in addressing GBV. 

Thank you for your participation! 

 

Pre-Training Questionnaire 

Question Options 

Demographics 

1. What is your age group? ☐18-24 

☐25-34 

☐35-44 

☐45-54 

☐ 55+ 

2. What is your gender? ☐Male 

☐Female 

☐non-binary 

☐ Prefer not to say 

3. What is your role? ☐Student 

☐Educator 

☐ Parent 

Knowledge Assessment 
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1. How would you rate your current 

knowledge about GBV (Gender-Based 

Violence)? 

☐1(No knowledge) 

☐2 

☐3 

☐4 

☐ 5 (Expert knowledge) 

2. Have you received any prior training 

on GBV? 

☐Yes 

☐ No 

3. Are you familiar with the concepts of 

gender mainstreaming and equality? 

☐Yes 

☐ No 

Attitude Assessment 

1. How important do you think it is to 

address GBV in your 

community/workplace? 

☐1(Not important) 

☐2 

☐3 

☐4 

☐ 5 (Extremely important) 

2. How confident do you feel in your 

ability to support someone experiencing 

GBV? 

☐1(Not-confident) 

☐2 

☐3 

☐4 

☐ 5 (Very confident) 

Expectations 

1. Do you believe this training will 

improve your ability to address GBV? 

☐Yes 

☐ No 

2. Are you interested in learning about 

the legal challenges related to GBV? 

☐Yes 

☐ No 
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Post-Training Questionnaire 

Question Options 

Demographics 

1. What is your age group? ☐18-24 

☐25-34 

☐35-44 

☐45-54 

☐ 55+ 

2. What is your gender? ☐Male 

☐Female 

☐Non-binary 

☐ Prefer not to say 

3. What is your role? ☐Student 

☐Educator 

☐ Parent 

Knowledge Gained 

1.How would you rate your knowledge 

about GBV after the training? 

☐1(No-knowledge) 

☐2 

☐3 

☐4 

☐ 5 (Expert knowledge) 

2. Did you learn any new strategies or 

tools for addressing GBV during the 

training 

☐Yes 

☐ No 

3. Do you feel more knowledgeable 

about the causes and sources of GBV? 

☐Yes 

☐ No 

Attitude Changes 
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1. How has your attitude towards 

addressing GBV changed after the 

training 

☐1(Not-important) 

☐2 

☐3 

☐4 

☐ 5 (Extremely important) 

2. How confident do you feel now in 

supporting someone experiencing GBV?  

 

☐1(Not-confident) 

☐2 

☐3 

☐4 

☐ 5 (Very confident) 

Immediate Impact 

1. Do you plan to apply what you have 

learned in your student life/work 

☐Yes 

☐ No 

2. Will you take immediate actions to 

address GBV in your 
community/workplace?  

 

☐Yes 

☐ No 

3. Do you feel better equipped with 

critical thinking and communication 

skills to address GBV?  

☐Yes 

☐ No 

 

Follow Up - Questionnaire 

Question Options 

Demographics 

1. What is your age group? ☐18-24 

☐25-34 

☐35-44 

☐45-54 

☐ 55+ 

2. What is your gender? ☐Male 

☐Female 
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☐Non-binary 

☐ Prefer not to say 

3. What is your role? ☐Student 

☐Educator 

☐ Parent 

Knowledge Retention 

1. How would you rate your knowledge 

about GBV now, 1-2 months after the 
training?  

 

☐1(No-knowledge) 

☐2 

☐3 

☐4 

☐ 5 (Expert knowledge) 

2. Have you continued to seek out 

information or training on GBV since the 

initial training?  

☐Yes 

☐ No 

3. Do you feel confident in your 

understanding of the legal challenges 

related to GBV?  

☐Yes 

☐ No 

Attitude and Behavior Changes 

1. How has your attitude towards 

addressing GBV evolved since the 

training?  

 

☐1(Not-change) 

☐2 

☐3 

☐4 

☐ 5 (Significant change) 

2. Have you had any opportunities to 

support someone experiencing GBV 

since the training?  

☐Yes 

☐ No 

Impact on Student Life/Work: 

1. Has the training impacted your 

student life/work in the past 1-2 

months?  

☐Yes 

☐ No 

2. Have you applied the knowledge and 

skills gained from the training in your 
student life/work? 

☐Yes 

☐ No 
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3. Do you need additional support or 

resources to continue addressing GBV 
effectively?  

☐Yes 

☐ No 

 

Annex VII: Risk Mitigation Analysis 

Risk 

# 
Description of Risk 

Classific

ation 
Proposed risk-mitigation measures 

R1 

 

Duplication of effort: 

countering exploitation and 

gender-based violence is 

subject to other projects and 

initiatives, which creates the 

risk of repeating activities and 

outputs that have already been 

done before thus decreasing 

the impact on the target 

groups.  

High 

           

To avoid potential duplication of effort, the project will seek 

synergies with all similar projects identified in the course of its 

implementation. The Steering Committee will be responsible for 

identifying and contacting such initiatives, avoiding duplication of 

effort and negotiating suitable co-operation activities. The project 

coordinator will seek all opportunities to relate to similar projects 

also using the information events by the European Commission.  

 

R2 

 

Lack of understanding on the 

part of stakeholders: the 

project topic might go beyond 

stakeholders’ understanding of 

their everyday work and they 

might not easily grasp all 

hypotheses of the links 

between VET and GBV  

Medium 

     

The project intends to address this risk by assuring stakeholder 

involvement at all stages: needs assessment, development, pre-

testing, rolling out of tools, and dissemination and awareness-

raising. Thus, a gradual understanding will be built of the project 

concept and practitioners’ doubts and capacity gaps will be better 

understood. The support and partnership of institutions at the 

proposal inception is also a guarantee for adequate promotion of 

the project topic and main concept.  

   

 

R3 

 

Lack of tangible data on VET 

gender-based violence: few 

links of the sort may be 

discovered in stakeholder 

consultations and documentary 

scoping  

Medium 

          

    

The project team is fully aware of that risk and has focused on the 

project topic, based on the premise that it is scarcely studied and has 

attempted to fill in that gap. The lack of tangible data will be 

compensated by the stakeholder interviews and focus groups where 
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Risk 

# 
Description of Risk 

Classific

ation 
Proposed risk-mitigation measures 

practitioners will discuss realistic hypotheses of such intersections 

from their own practice.  

 

 

R4 

   

Lack of understanding on the 

part of the general public: 

general public and potential 

victims might show limited 

understanding of the 

intersections between them 

thus hampering the outreach 

and impact of the awareness 

raising campaign   

Medium 

    

The project consortium will use its joint academic, institutional and 

advocacy expertise to formulate adequate messages to be relayed 

in a more general communication package on preventing 

exploitation and all forms of gender-based violence. 

   

R5 

   

Lack of access to the target 

groups: some of the project’s 

target groups, namely students, 

parents, teachers, staff may be 

hard to reach for the capacity 

building activities, as well as for 

project dissemination (events 

and testimonials).  

Critical 

    

Support for the project has been ensured throughout the 

consortium comprised mainly from VET providers, where students, 

parents, teachers and staff have significant role. In addition, 

partners have traditionally good relations with other VET providers 

and training institutions, who also respond traditionally positively to 

invitations and information requests. Finally, a flexible scheme has 

been proposed for all contacts with stakeholders, where face-to-

face formats may be replaced, if need be, with online ones or even 

asynchronous communication through questionnaires, etc.  

 

 

Lack of opportunity to hold 

face-to-face events: as shown 

by recent crises, face-to-face 

interviews, trainings and focus 

groups may prove impossible to 

hold within a reasonable 

project timeline.  

Low 

        

The project has a significant online component in terms of training, 

dissemination and awareness raising and has proposed a flexible 

scheme for all stakeholder contacts, where each face to face event 

may be replaced by a video meeting or another suitable format.  

 

 


