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List of acronyms 
 

ACLI Le Associazioni Cristiane dei Lavoratori Italiani 

AT Austria 

BFI OÖ Berufsförderunginstitut Oberösterreich 

EIGE European Institute for Gender Equality 

ENAIP Ente Nazionale ACLI Istruzione Professionale 

ES Spain 

EQF European Qualification Framework 

EU European Union 

EVBB European Association of Institutes for Vocational Training 

FGD Focus Group Discussion 

GBV Gender Based Violence 

GR Greece 

HEI Higher Education Institutions 

IT Italy 

LU Luxembourg 

SK Slovakia 

VET Vocational Education and Training 

 

Choice of words 
Recipients of education and training in VET could be called ‘trainees’, ‘students’, ‘learners’, 

etc. At the request of the QA Board of the END GBV VET project, in this report they are called 

“learners”. 

VET is populated with ‘educators’, ‘professors’, ‘trainers’, ‘teachers’, ‘coaches’, ‘VET staff’, etc. 

In this report, we typically named all staff involved in education and training as ‘educators’, 

but sometimes the other terms may have been used, with identical meaning.  
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In the excerpts from interviewees, by exception, we have used the terms that were used by 

the interviewees, that typically refer VET units as “schools”, learners as “students”, and 

educators as “teachers”, “trainers”, or “professors”. 
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1. Introduction - Scope of the project 

1.1 Overview of the END GBV in VET Project  

The "END GBV in VET" project “Full service to increase capacity and awareness for disrupting 

gender-based violence in the VET sphere”—is a comprehensive initiative designed to address 

the pressing issue of gender-based violence (GBV) within Vocational Education and Training 

(VET) environments. The project focuses on piloting a full-service model in the form of support 

offices specifically tailored for VET providers. The primary goal is to significantly enhance the 

capacity and awareness of these institutions in addressing GBV, thereby creating safer and 

more supportive educational spaces. 

This objective will be achieved through two main strategies: 

1. Development of a Capacity-Building and Training Program: The project aims to create 
a robust training program targeted at students, educators, administrative staff, and 
interested parents. This program will be centered on addressing key issues related to 
GBV, equipping participants with the knowledge, skills, and tools necessary to 
recognize, prevent, and respond to GBV incidents effectively. 

 

2. Strengthening Institutional Structures: In addition to the training program, the project 
will establish full-service support offices on VET campuses. These offices will serve as 
central hubs for providing information, training, support, and consultations. By 
integrating these services into the everyday operations of VET institutions, the project 
seeks to build a sustainable framework for ongoing GBV prevention and intervention. 

 

The project consortium is composed of a diverse group of partners from various European 

countries, each bringing a wealth of experience and expertise to the initiative. The lead 

partner, EVBB (Germany/Belgium), is renowned for its work in vocational education and 

training, with a strong track record of success in the field. Other key partners include AKMI 

(Greece), IBIS ACAM (Austria), CSV (Spain), ENAIP NET (Italy), ICCV (Romania), NEWPORT 

(Slovakia), NOVEL GROUP (Luxembourg), and SYMPLEXIS (Greece). This collaboration of 

partners ensures that the project benefits from a broad spectrum of perspectives and a deep 

understanding of the unique challenges and opportunities present in different national 

contexts. 
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1.2 Objectives of the Training Package 

The training package, which forms Deliverable D3.1 is designed to provide VET institutions with the 

tools and knowledge necessary to disrupt and prevent GBV. This package is not just a set of 

instructions; it is a carefully crafted curriculum that aligns with identified needs within the VET sector 

based on the findings of WP2 (desk research, Focus Groups Interviews, best practises, qualitative 

research, policy recommendations). Its primary purpose is to equip trainees, educators, administrative 

staff, and parents with the skills to recognize, address, and prevent GBV, thereby fostering a culture 

of respect and equality. The training emphasizes a problem-based learning approach, ensuring that 

participants engage with real-world scenarios, enhancing their ability to apply what they learn in 

practical, impactful ways. 

1.3 Target Groups 

This training package is specifically tailored for three key groups within the VET sector: VET Students, 

educators & administrative staff, and parents. Each of these groups plays a critical role in the 

prevention and response to GBV within educational settings.  

¶ VET Students (Trainees) are the future workforce, and empowering them with knowledge and 
skills around GBV is essential for creating a safer society.  

¶ Educators (Teachers/Trainers) are in a unique position to influence attitudes and behaviors, 
and their engagement in this training is vital for cultivating a respectful and supportive learning 
environment. Administrative staff are often the first point of contact for support services and 
play a crucial role in implementing and sustaining anti-GBV policies within their institutions.  

¶ Finally, parents are integral to reinforcing the messages and practices taught in the VET 
environment, ensuring that students receive consistent support and guidance both at school 
and at home.  

Together, these groups form the foundation of a comprehensive approach to eradicating GBV in the 

VET sector. 

 

Proposal KPIs:  

¶ VET students from our partnership's training organizations participating in the capacity 

building activities in order to pilot test the acquired skills and communicate the means to 

address GBV in VET and knowledge: 

250 in total  

¶ Teachers/ Staff members/ Trainers working in VET institutions  

150 in total  

¶ Parents of VET students 

50 in total  
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1.4 Structure of this Report 

This report is structured to follow the development of the END GBV in VET Curriculum through 

the stages of the ADDIE instructional design model. Each section of the report corresponds 

to one of the phases of ADDIE—Analysis, Design, Development, Implementation, and 

Evaluation—detailing how these phases were applied in the creation and delivery of the 

training package. 

In the third chapter, we present the curriculum outline, offering a comprehensive description 

of each course and module. This section provides a detailed overview of the thematic areas 

covered, the learning objectives, and the specific methodologies used to engage the different 

target groups within the VET sector. 
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The END GBV in VET Curriculum has been 

meticulously crafted using the ADDIE Model, a 

widely recognized and systematic framework for 

instructional design. The ADDIE Model serves as a 

comprehensive guide through the five critical phases 

of curriculum development: Analysis, Design, 

Development, Implementation, and Evaluation. Each 

phase plays a pivotal role in ensuring that the 

curriculum is not only aligned with the identified 

needs of the target groups but also effectively 

delivered and continuously improved based on feedback and assessment. 

 

¶ Analysis: The foundation of the END GBV in VET Curriculum was established through an in-
depth analysis conducted across six European countries: Greece, Slovakia, Luxembourg, Spain, 
Austria, and Italy. This phase involved extensive desk and field research to identify the specific 
learning needs of the primary target groups—VET students, educators, administrative staff, 
and parents. The insights gathered during this phase informed the subsequent steps of the 
curriculum development, ensuring that the training materials are relevant, targeted, and 
culturally sensitive. 

 

¶ Design: Building on the findings from the analysis, the design phase focused on translating the 
identified learning needs into clear thematic areas, learning objectives, and outcomes. The 
curriculum was structured into modules, each linked to specific learning objectives. Key 
questions addressed during this phase included determining the appropriate content to 
engage the target groups effectively, selecting suitable learning methodologies, and ensuring 
that the content is logically sequenced and accessible. This phase is crucial for aligning the 
curriculum with educational best practices, such as Bloom’s Taxonomy, to facilitate 
progressive learning outcomes from basic understanding to higher-order thinking skills. 

 

¶ Development: In the development phase, the curriculum design was transformed into tangible 
training materials. This involved creating a variety of content types, including text, videos, 
images, and interactive activities, to cater to different learning preferences. The materials 
were also adapted to reflect the specific cultural and contextual nuances of each participating 
country. Using the guidelines provided by the work package leader, the materials were 
prepared for delivery, ensuring they are both comprehensive and engaging. 

 

¶ Implementation: The implementation phase marks the pilot delivery of the training program 
online and onsite in the participating countries (Austria, Greece, Italy, Luxembourg, Slovakia, 
Spain). For the END GBV in VET project, the further training will be carried out primarily 

The ADDIE Model 
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through an online VLE platform, making the training materials widely accessible. The materials 
will remain available after the project’s completion, ensuring that a broad audience across 
Europe can benefit from the training. The results of the Training Implementation is the content 
of the Deliverable. 3.3  

 

¶ Evaluation: The final phase of the ADDIE Model involves evaluating the effectiveness of the 
training materials. This was achieved through feedback collected from the pilot training 
participants via Typeform, ensuring that the curriculum is continuously refined based on its 
practical application. The evaluation assessed the quality, relevance, and usefulness of the 
materials, providing essential insights for ongoing improvements and the adaptation of the 
material into an asynchronous online (eLearning) training course. The evaluation phase results 
are presented in the deliverable D3.3  

 

By following the ADDIE Model, the END GBV in VET Curriculum was designed to be a robust and 

adaptable educational tool, capable of making a significant impact in preventing and addressing 

gender-based violence within the VET sector. 

 

2.1 Analysis Phase: Main findings of WP2 

The Analysis phase of the ADDIE framework is crucial as it sets the foundation for the entire 

curriculum design by identifying the specific needs, target groups, and the contextual 

environment within which the training will be implemented. This phase draws heavily on the 

findings from Deliverables D2.2 (Needs Assessment Report) and D2.3 (Action 

Recommendations), which offer a comprehensive understanding of the challenges and gaps 

within the VET sector regarding gender-based violence (GBV). 
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2.1.1 Identified Needs 

The Needs Assessment (D2.2) highlighted several critical 

gaps in the VET sector's approach to GBV. Despite existing 

policies and frameworks aimed at promoting gender 

equality, there is a pronounced lack of targeted training 

specific to GBV in the VET environment. The findings revealed 

that most VET institutions have not yet integrated GBV 

awareness and prevention into their curricula. Moreover, 

the existing educational materials and resources on GBV are 

often generalized and do not cater to the unique dynamics 

of VET settings, where the intersection of education and 

early workforce entry presents distinct challenges. 

 

The report also pointed out a widespread lack of awareness and understanding of GBV 

among both students, their families and staff in VET institutions. This lack of awareness is 

compounded by insufficient training on how to recognize, respond to, and prevent GBV. The 

absence of culturally sensitive and context-specific materials further exacerbates this issue, 

making it difficult for VET institutions to address the diverse needs of their student populations 

effectively. 

2.1.2 ¢ŀǊƎŜǘ DǊƻǳǇǎΩ bŜŜŘǎ 

The primary target groups identified for this training package are VET students, educators and 

administrative staff, and parents. Each of these groups plays a pivotal role in fostering a safe 

and supportive learning environment. VET students, who are often at a transitional stage 

between education and the workforce, need to be equipped with the knowledge and skills to 

navigate and challenge GBV in both their educational settings and future workplaces. 

Educators are in a unique position to shape students' attitudes and behaviors, making their 

engagement in GBV prevention crucial. Administrative staff, on the other hand, are 

responsible for implementing policies and providing support services, making their training 

essential for ensuring the effectiveness of anti-GBV measures. 
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2.1.3 Context 

The context in which this training will be implemented is shaped by several factors. Firstly, 

there is a significant disparity in how GBV is addressed across different EU member states, 

with varying levels of policy implementation and institutional support. This inconsistency 

creates challenges in developing a standardized training package that can be effectively 

applied across diverse VET environments. 

Furthermore, the VET sector itself presents unique contextual challenges. VET students often 

engage with both educational institutions and the workforce simultaneously, creating a dual 

environment where the risk of encountering GBV may be higher. Additionally, the VET sector 

tends to attract a diverse student population, including individuals from various socio-

economic, cultural, and educational backgrounds. This diversity necessitates a training 

package that is not only comprehensive but also adaptable to different cultural contexts and 

learning environments. 

The findings from D2.3 (Action Recommendations) emphasized the need for a multi-faceted 

approach to GBV prevention in the VET sector. This approach should combine awareness-

raising, practical skills development, and support mechanisms. The recommendations 

underscored the importance of creating a training package that is interactive, problem-based, 

and accessible online, allowing it to reach a broad audience and be integrated into the daily 

practices of VET institutions. 

In conclusion, the Analysis phase has provided a clear understanding of the target groups 

needs and contextual challenges that the training package must address. By focusing on these 

identified areas, the curriculum was designed to effectively equip VET students, educators, 

and staff with the tools and knowledge they need to combat GBV, thereby contributing to a 

safer and more equitable learning environment. 

2.2 Design Phase: Structuring the Curriculum to Meet Identified 

Needs 

The design phase of the curriculum is where the insights from the analysis phase are translated 

into a structured educational program that effectively addresses the identified needs. This 

phase focuses on creating a curriculum that is not only informative but also engaging and 
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practical, ensuring that the training is impactful for all target groups—VET students, educators 

and administrative staff, as well as parents.  

2.2.1 Curriculum Structure and Content Development 

The curriculum has been carefully developed to align with the specific gaps and needs 

identified in the VET sector concerning gender-based violence (GBV). The design process 

began with outlining clear Learning Outcomes (Louts) for each Unit, which were mapped 

against Bloom’s Taxonomy to ensure a progression from basic knowledge acquisition to 

higher-order thinking skills, such as analysis, evaluation, and creation (see Box 1). 

The curriculum is structured into 4 Courses: a Core Course (Code CC) for all target groups 

setting the basic knowledge on Gender Based violence in the VET environment and three 

specialized courses per group Student Ambassadors’ Course (code AC), Teachers’ Course 

(Code TC) and Parents’ Course (Code PC).  

 

 

Figure 1: Structure of the END GBV in VET Curriculum 

 

 

Core Course (CC)

for all Target Groups

• Module 1: Understanding GBV within the VET Context

Student Ambassadors 
Course (AC)

• Module 1: GBV 
Reporting: Role and 
Limitations

• Module 2: 
Communication Skills 
for Sensitive Topics

• Module 3: Voice Up! 
Creating Waves in 
GBV Advocacy

Teachers Course 

(TC)

• Module 1: In-depth 
GBV Knowledge in VET 
settings

• Module 2: Creating 
Safe VET  
Environments

• Module 3: Raising 
Awareness and 
Creating Advocates

Parents Course 

(PC)

• Module 1: Home as a 
safe place: 
Recognizing and 
Communicating about 
GBV
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BOX 1: Learning Outcomes & Bloom’s Taxonomy  

The End GBV in VET Curriculum is designed using the Learning Outcomes approach, which is 

systematically promoted in the EU policy agenda for education, training and employment, explicitly 

since 2004. According to CEDEFOP Recommendation, learning outcomes are “statements of what an 

individual should know, understand and/or be able to do at the end of a learning process, which are 

defined in terms of knowledge, skills and responsibility and autonomy” (Cedefop, 2017) . 

The utilization of the Learning Outcomes approach in curriculum development is particularly valuable 

due to the distinct structural and institutional variations across European Union (EU) countries. This 

approach establishes a shared language and concentrates on the knowledge a learner will acquire upon 

completion of a course, irrespective of their country of origin. Furthermore, given the online nature of 

the curriculum delivery, adopting this method becomes almost obligatory, particularly when 

considering its long-term utilization beyond the project's lifespan. This is crucial in order to provide 

concise and targeted information to prospective learners who may express interest in enrolling on our 

online platform following the conclusion of the implementation phase. 

Regarding the formulation of Learning Outcomes and the subsequent creation of content, our choice is 

to employ the Bloom's revised Taxonomy (2001).  This approach employs action-oriented verbs that 

signify different levels of learning, beginning with the fundamental recall of knowledge and progressing 

incrementally towards the point where learners can demonstrate a comprehensive understanding and 

apply contextual knowledge effectively. Bloom's Taxonomy draws inspiration from the structure and 

terminology of the European Qualification Framework (EQF). 

For each Unit, there should be a minimum of 3 explicit learning outcomes presented in the PowerPoint 

(PPT) slides. These learning outcomes should follow a specific methodology. Each statement starts with 

the phrase “By the end of this module/unit, learners are expected to… ” followed by a verb (from the 

indicative list below which signifies the level of knowledge) followed by a phrase that gives 

thecontext. 

  
Example:  

“By the end of this module, 

learners are expected to… 

•  Explain the various forms 

and manifestations of 

Gender-Based Violence in 

the VET sector. 

• Identify different types 

and examples of Gender-

Based Violence within the 

VET context. 



  

 

 

 

“Full service to increase capacity and awareness 
for disrupting gender-based violence in the VET 
sphere” 

Project 101049592 — CERV-2021-DAPHNE 

P
a

g
e

 1
9 

2.2.2 Interactive and Problem-Based Learning Approaches 

One of the core principles of this curriculum is the use of interactive and problem-based 

learning (PBL) techniques. Traditional lecture-based methods have been deliberately 

minimized in favor of approaches that actively involve learners in the learning process. This 

shift is based on the understanding that active engagement leads to better retention and 

application of knowledge, particularly in complex and sensitive areas like GBV. 

1. Interactive – Experiential Learning Techniques. Throughout the curriculum, interactive 

techniques such as group discussions, role-playing, and case studies are employed to facilitate 

experiential learning. These activities are designed to help learners internalize the concepts 

by applying them in simulated real-life scenarios. For example, role-playing exercises in the 

Legal Challenges module allow learners to practice responding to GBV incidents within the 

safety of a classroom environment, thereby building their confidence and competence in 

dealing with such situations in real life. 

 

 

 

 

 

 

 

  

  

  

Figure 2: Interactive approaches proposed in the development of the training material  
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Other Activities that were considered for utilization were the following: 

1. Testimonials: Offer powerful insights for learners as well as a source of encouragement 
and strength for those facing similar situations. Can be presented as an audio 
recording, a written story, or a video interview, depending on the course format 
(online, onsite, asynchronous eLearning). 

2. Case Studies: Multimedia presentations of real-life scenarios relevant to the course 
material. The learner is asked to analyze the scenario using the Learning Outcomes 
outlined in the respective unit. 

3. scenario based learning activity: Immersive scenarios that require learners to apply 
their knowledge and make decisions. Different outcomes based on the decisions made, 
with explanations to help learners understand the implications of their choices. 

4. Timeline: Timeline of events/steps related to a GBV topic (e.g. steps for dealing with 
an incident). Learners explore the timeline by clicking on events to access more 
detailed information, videos, or audio clips. 

5. Knowledge check (quizzes) : By the end of each unit or during the session a number of 
knowledge check activities take place. These include Multiple choice, True or False, Fill 
in the Gap, Matching definitions, Drag and Drop Sequence activities.  

2. Problem-Based Learning (PBL) PBL is central to the curriculum design, particularly in 

modules that require higher-order thinking skills. In these modules, learners are presented 

with complex, open-ended problems related to GBV, which they must solve collaboratively. 

This method not only enhances critical thinking but also fosters teamwork and communication 

skills, which are essential for effectively addressing GBV in diverse educational settings. 

In the curriculum that includes "Challenge Yourself" activities, learners engage in real-world 

scenarios, putting themselves in the shoes of characters and making decisions accordingly. 
These activities motivate learners to seek a deeper understanding of concepts and require 
them to defend their reasoned decisions. Learners also encounter "self-reflection activities", 
which encourage introspection and analysis of their learning experiences. 

Both Activities enable learners to apply the knowledge gained from the module's content to 

authentic situations, enhancing their comprehension and problem-solving skills. Additionally, 
the self-assessment quiz at the end of each module provides an opportunity for learners to 
gauge their understanding and progress. 
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Self Reflective Activity ς Example 1  

"Reflecting on My Role in Addressing Gender-Based Violence" 

Take some time to reflect on your understanding of gender-based violence (GBV) and your 

role in addressing this issue. Answer the following questions honestly and thoughtfully. 

What is Gender-Based Violence (GBV)? 

¶ Describe your current understanding of GBV. How would you define it in your own 

words? 

¶ What types of GBV incidents come to mind when you think about this issue? 

 

Self Reflective Activity ς Example 2 

"Reflecting on My Role in Addressing Gender-Based Violence" 

Take some time to reflect on your understanding of gender-based violence (GBV) and your 

role in addressing this issue. Answer the following questions honestly and thoughtfully. 

Personal Attitudes and Beliefs: 

¶ Have you ever witnessed or heard about GBV incidents in your community or 

workplace? 

¶ Reflect on your own attitudes and beliefs about gender roles and relationships. Do 

you think they might influence your perceptions of GBV? 

 

Challenge Yourself Activity ς Example  

The Activity is part of the B-SAFE course developed by the UN aiming as mandatory security 
awareness training for all UN personnel.1 

                                                       

1 UNDSS (2019). BSAFE [online course]. UN Department of Safety and Security: 
https://training.dss.un.org/thematicarea/detail?id=19948  

https://training.dss.un.org/thematicarea/detail?id=19948
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Below the activity example that was used as a reference to develop all the necessary activities 
for the End GBV in VET educaional material:  

2.2.3 Adaptability and Cultural Sensitivity 

Given the diversity of the VET student population, the curriculum has been designed to be 

adaptable and culturally sensitive. The content is modular, allowing it to be tailored to the 

specific needs of different institutions and learner groups. Additionally, cultural sensitivity is 

It’s the weekend. You are alone in the office waiting for a community leader who requested 

an important and urgent meeting. You don’t usually receive visitors outside of working hours 

but you sympathise with his situation and decide to make an exception. The telephone rings 

and a security officer asks you to go downstairs to sign your visitors in. 

You go down and are surprised to find the community leader and six other people. He 

says: “I’m sorry, but each of them represents a different group in our community. They all 

wanted to come.” 

What should you do? 

Option A: You sign them all in and take them into your office, as you don’t want to cause an 

incident and want to seem polite and receptive. After all, it is their country. 

Option B: You apologise but say that you are not prepared to meet with so many people. You 

invite the community leader to pick one person to join the meeting. Otherwise, they will need 

to reschedule.  

Correct Answer: B  

Explanation:  You should not allow so many people in your office, especially after working 
hours or on the weekend. 

By asking the community leader to choose only one more person, you are being respectful 

while keeping the number of visitors in your office manageable.   

Source: UNDSS 2019 



  

 

 

 

“Full service to increase capacity and awareness 
for disrupting gender-based violence in the VET 
sphere” 

Project 101049592 — CERV-2021-DAPHNE 

P
a

g
e

 2
3 

woven throughout the curriculum, with examples and case studies selected to reflect a wide 

range of cultural contexts and experiences. This approach ensures that all learners can engage 

with the material in a way that is meaningful and relevant to them. 

 

 

 

 

 

 

 

 

 

 

Figure 3: Intersectionality and creating a cultural sensible curriculum was a priority that was further enhanced after the 

pilot training evaluation results that stressed this aspect.  

2.2.4 Online Accessibility and Blended Learning 

To ensure broad accessibility, the curriculum is designed to be delivered through a blended 

learning approach, combining online and in-person elements. The online components include 

interactive modules, quizzes, and discussion forums, which allow learners to engage with the 

material at their own pace. This flexibility is particularly important in the VET sector, where 

learners may be balancing education with work or other commitments. The in-person 

components, such as workshops and group discussions, provide opportunities for deeper 

engagement and peer learning. 
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Figure 4: the curriculum is designed to be delivered through a blended learning approach, combining online 

 and in-person elements 

This combination of online and in-person learning ensures that the curriculum is accessible to 

all learners, regardless of their location or schedule, while still providing the depth of 

engagement necessary to address complex issues like GBV effectively. 

 

 

  

  

 

Figure 5: Live Quiz for online trainings in Greece and Group discussions during the pilot training in Slovakia. All possible 

forms of collaborative online and onsite activities were considered during the design phase.  

2.3 Development Phase: Creating the Training Materials 

The Development phase of the ADDIE model is where the conceptual plans and designs 

outlined in the previous phases are brought to life. This stage involves the actual creation of 

the training materials, ensuring that they are tailored to meet the specific needs of the target 

audience—trainees, educators, administrative staff, and parents within the VET sector. The 

development process for the "END GBV in VET" training package has been meticulously 

planned to ensure that the content is not only informative but also engaging, accessible, and 

impactful. 
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2.3.1 Content Creation 

The training materials are designed to be comprehensive, covering all critical aspects of 

gender-based violence (GBV) as identified in the earlier analysis phase. The content is 

structured into various modules that address different thematic areas such as the common 

framework on combating GBV, the causes and sources of GBV, legal challenges, critical 

thinking skills, and communication skills. 

Each module has been developed with the following principles in mind: 

¶ Clarity and Accessibility: The content is written in clear, straightforward language to 
ensure that it is easily understood by all participants, regardless of their prior 
knowledge or educational background. Special attention is given to avoid jargon, and 
any necessary technical terms are clearly defined. 

¶ Relevance and Contextualization: The materials are contextualized to reflect the 
specific environments of VET institutions. Real-world examples, case studies, and 
scenarios are included to make the content more relatable and applicable to the daily 
experiences of the participants. 

¶ Engagement and Interactivity: Recognizing the importance of keeping learners 
engaged, the training materials include a variety of interactive elements. These range 
from quizzes and knowledge checks to case studies and role-playing exercises. These 
activities are designed to reinforce learning by encouraging active participation and 
critical thinking. 

In order to ensure the above principles a common ppt template was created, more specifically: 

¶ Each ppt includes 1 Unit, 1 self – reflection activity and 1 Challenge Yourself Activity 

¶ The ppt cover includes the title of each module, the project title/logo, the Erasmus+ 
logo and the disclaimer and the logos of all project partners should also be included 
in the ppt cover page.  

 

 

 

 

 

 

                                 
Figure 8: PPT template final slide ς reference list.  
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¶ The introductory part includes one slide with key words and one slide with (at least) 
5 Learning Outcomes of the Module. 

 

 

 

 

 

 

 

            Figure 7: PPT template introductory slides 

¶ Plagiarism is forbidden; when terms, quotes, arguments or any other information 
are directly transferred from another source, this source needs to be mentioned 
using the A.P.A Reference Style 

¶ In case it is necessary for the better understanding of the information provided, 
URLs and online resources are provided in the slide of the ppt (not only on the 
references at the end)  

¶ In case audio-visual material (images, videos infographics, etc.) are used, their 
source must be clearly acknowledged (in order to avoid distracting the student’s 
attention away from the area of learning, you may use a smaller font and place the 
source discretely underneath the image/video). It was strongly advised to the 
drafters to search for sources that were labelled under Common Creative License 
or are advertised in content-sharing platforms (such as YouTube), otherwise, 
before using the content, they should have secured the explicit consent of the 
intellectual property rights’ holder (if the drafters were about to use resources that 
are developed by a partner organization, they should be sure that no other parties 
were bearing intellectual property rights). For more information on the different 
licenses and their application partners were consulted the: 

¶ https://creativecommons.org/faq/.  

¶ The content was advised to  be clear and comprehensive, and  the language used 
simple 
. 

¶ The final slide is displaying a List of References (APA reference style) used for the 
creation of the educational material and can be used for further reading of the 
trainees 

https://creativecommons.org/faq/
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2.3.2 Development of Interactive Tools 

To enhance the learning experience, a suite of interactive tools has been developed and 

integrated into the training package: 

¶ Quizzes and Assessments: Developed using platforms like Kahoot or slido, these tools 
provide immediate feedback to learners, helping them to assess their understanding 
of the material in real-time. The quizzes are designed to be both fun and educational, 
incorporating gamification elements to increase engagement. 

 

 

 

 

 

 

 

 

¶ Collaborative Activities: Tools such as Padlet and Google Jamboard were employed to 
facilitate group work and collaborative learning. Participants can share ideas, 
contribute to group discussions, and work together on projects, even in a virtual 
environment. This fosters a sense of community and encourages peer learning. 

 

 

Figure 9:  

Online Quiz on 

ά²ƻƳŜƴ ƛƴ {¢9aέ 

that was implemted in 

the online trainings 

using Slido 

Figure 8: PPT template final slide ς reference list.  
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                  Figure 10: live poll during the online sessions in Greece using slido 

 

 

¶ Live Polling and Q&A Sessions: Slido is used to create live polling and Q&A sessions 
during the training. This tool allows participants to engage with the content actively, 
ask questions, and see the opinions of their peers in real-time. This interactive 
approach helps to keep the sessions dynamic and responsive to the needs of the 
learners. 
 

 

Figure 11: live poll during the online sessions in Greece using slido 
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2.3.3 Use of RISE360 for Online Course Development 

In alignment with the project’s goal to make the training materials widely accessible and 

available after the end of the project, the content is also being developed (after the pilot 

training) into an online course format using Articulate RISE360, a leading e-learning authoring 

tool. RISE360 is chosen for its versatility and ability to create responsive, interactive courses 

that work seamlessly across different devices.  

   Figure 12: The eLearning Environment  

¶ Responsive Design: The courses developed in RISE360 are fully responsive, meaning 
they can be accessed and used effectively on a variety of devices, including 
smartphones, tablets, and computers. This flexibility ensures that learners can engage 
with the material whenever and wherever it is most convenient for them. 

 

 

 

 

 

Figure 13: The courses can be accessed and used effectively on a variety of devices, including smartphones, tablets, and 

computers. 
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¶ Interactive Modules: RISE360 allows for the integration of various interactive 
elements directly into the course content. These include drag-and-drop activities, 
scenario-based learning modules, interactive timelines and many other features which 
make the learning experience more engaging and memorable. Some Examples are at 
the following pictures/screenshots (figures 14 – 20). 

 

 

 

 

 

 

 

 

Figure 14: Rise 360 example of Sorting Activity  

 

 

 

 

 

 

 

 

 

 

 

Figure 15a: Rise 360 example of scenario based activity 
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Figure 15b: Rise 360 example of scenario based activity 

 

 

 

 

 

 

 

 

  

 

 

 

 

           Figure 16: Rise 360 example of interactive map activity  
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                  Figure 17: Rise 360 example of flashcards activity 

 

Figure 18: RISE 360 offers a wide range of text blocks. Quote boxes were used to include testimonials that were recorded 

during the WP2 Focus groups and interviews.   
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                      Figure 19: Rise 360 example of Process (steps) activity 

 

 

 

 

 

 

 

 

 

 

    

 

Figure 20: Examples of knowledge check activities such as multiple choice, fill in the gap, matching definitions and True or 

False Quizzes.  
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¶ Multimedia Integration: The development process incorporates multimedia elements 
such as videos, audio clips, and infographics to cater to different learning styles. This 
multimedia approach not only helps to break up text-heavy content but also reinforces 
learning through visual and auditory means. 

 

Figure 21: Based on the presentations content, short videos were created in order to further present theoretical issues in a 

more attractive and interactive way. 

 

 

CƛƎǳǊŜ ннΥ 9ȄƛǎǘƛƴƎ ǾƛŘŜƻǎ ŦǊƻƳ ŀŎŀŘŜƳƛŎ ƛƴǘƛǘǳǘƛƻƴǎ ŀƴŘ bDhΩǎ ǇǳōƭƛŎ ŀǾŀƛƭŀōƭŜ ƻƴ ¸ƻǳ¢ǳōŜ ŀƴŘ ±ƛƳŜƻΦ  

2.3.4 Pilot Testing and Fine-tuning 

Before the full-scale rollout of the eLearning training package, a pilot phase was conducted 

with participants representing each of the target groups in every country (see next Phase 

implementation). This pilot phase was crucial for identifying any issues or areas for 

improvement in the training materials. 

¶ Feedback Collection: During the pilot, participants were encouraged to provide 
detailed feedback on the content, usability, and overall effectiveness of the training 
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course. This feedback was collected through surveys, group discussions with trainers 
and direct observations (see Evaluation Phase). 

¶ Revisions and Updates: Based on the feedback from the pilot phase, the training 
material was revised and updated into eLearning format. This iterative process ensures 
that the final version of the training package is polished, effective, and ready for 
broader implementation. 

The results of the Evaluation phase are presented in the Deliverable 3.3 Online Training 

workshops for VET students to understand, recognize and address violence based on gender 
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2.4 Implementation Phase: Delivering the END GBV in VET 

Curriculum 

The implementation of the "END GBV in VET" curriculum was carried out in two stages to 

ensure both immediate participant engagement and long-term sustainability. This approach 

was designed to make the training accessible, engaging, and adaptable to different 

educational contexts across Europe. The training sessions took place in six countries: Austria, 

Greece, Italy, Spain, Luxembourg, and Slovakia, reaching a broad audience of 250 VET 

students, 100 VET teachers/trainers, and 50 parents. 

2.4.1 Stage 1: Online and Onsite Training Sessions 
 

The first stage of the implementation involved a combination of live online sessions and 

onsite training, ensuring a diverse and engaging learning experience across the various 

countries. 

¶ Online Sessions: In some of the 
participating countries, the training 
sessions were conducted online. These 
sessions utilized interactive tools such 
as PowerPoint presentations, Slido, 
Kahoot, and Padlet to foster active 
engagement. The interactive tools 
encouraged real-time interaction, 
making the online environment more 
dynamic and participatory. Participants were able to ask questions, take part in live 
polls and quizzes, and collaborate on shared boards to explore key concepts around 
gender-based violence (GBV). 

 

Figure 22: Online training in Austria 
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¶ Onsite Training: In Italy, Spain and 
Slovakia, the training took place 
onsite, which allowed for more 
experiential learning activities. In 
these settings, facilitators 
incorporated methods such as role-
playing, group discussions, and case 
study analyses, which provided 
participants with practical 
opportunities to apply their learning 
in simulated real-world scenarios. This 
hands-on approach was especially 
effective in deepening participants' understanding of how to recognize and respond to 
GBV situations in a safe, controlled environment. 

 

The blended approach of online and onsite training in these countries provided participants 

with a holistic learning experience, combining theoretical knowledge with practical 

application. 

2.4.2 Stage 2: Development of E-Learning for Sustainability 

The second stage of implementation focused on ensuring the long-term sustainability of the 

project’s outcomes. Following the initial live and onsite sessions, the training materials were 

adapted and transformed into comprehensive e-learning modules using the Articulate RISE 

360 authoring tool. 

¶ Content Transformation: The PowerPoint presentations from Stage 1 were converted 
into video content and interactive e-learning materials. RISE 360 allowed for the 
integration of multimedia elements, such as videos, quizzes, and scenario-based 
exercises, making the training accessible for self-paced learning. The platform’s user-
friendly and responsive design ensured that the modules could be accessed on various 
devices, including smartphones, tablets, and computers, making the training flexible 
and widely accessible. 

¶ E-Learning for Long-Term Use: To further ensure the sustainability of the project, the 
e-learning content was hosted on a Virtual Learning Environment (VLE), which will 
remain available after the project’s completion. This platform serves as a toolkit for 
VET schools across Europe, offering ongoing access to the training materials for 
educators, students, and parents. As a result, the project’s impact will extend far 
beyond the original training participants, helping institutions across Europe to 
incorporate these resources into their own GBV prevention strategies. 

Figure 23: Onsite training in Spain 
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Figure 24: The PPTs after the pilot implementation where fine-tuned and were transformed into video-presentations either 

with presenter or AI voiceover and were incorporated in the e-learning platform  

The two-stage implementation strategy, combining interactive online sessions and onsite 

experiential activities, followed by the development of an accessible e-learning platform, 

ensures that the "END GBV in VET" curriculum is both effective in the short term and 

sustainable in the long term. The availability of the VLE platform allows the training to remain 

a valuable resource for VET schools across Europe, fostering ongoing efforts to prevent 

gender-based violence in educational settings.  
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2.5 Evaluation Phase: Methods for Assessing the Effectiveness of 

the Training 

Evaluation is a critical component of the ADIE framework, ensuring that the training program 

effectively meets its objectives and delivers the intended impact on participants. In the 

context of the "END GBV in VET" training package, evaluation methods have been carefully 

selected and integrated into the training process to provide ongoing feedback, measure 

learning outcomes, and guide future improvements. 

2.5.1 Evaluation Objective 

The primary objectives of the evaluation phase are to: 

¶ Assess Learning Outcomes: Determine whether participants have acquired the 
knowledge, skills, and attitudes necessary to recognize, prevent, and address gender-
based violence (GBV) within the VET sector (after the training). 

¶ Gauge Participant Engagement: Evaluate the level of participant engagement and 
interaction with the training materials and activities (during the training). 

¶ Identify Areas for Improvement: Gather feedback to refine and enhance the training 
content, delivery methods, and overall structure. 

¶ Measure Long-Term Impact: Assess the long-term impact of the training on 
participants’ behavior and the overall environment within VET institutions. 
 

2.5.2 Evaluation Tools and Methods 

A variety of evaluation tools and methods is employed to achieve these objectives, ensuring a 

comprehensive assessment of the training program’s effectiveness. 

i. Feedback Forms via Typeform used to create and distribute feedback forms at the end of 

each training module and at the conclusion of the entire program. These forms will be 

designed to gather both quantitative and qualitative data from participants. The feedback 

forms will include: 
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¶ Likert Scale Questions: Participants will 
rate various aspects of the training, such 
as content relevance, clarity, 
engagement, and the effectiveness of 
the interactive tools. 

¶ Open-Ended Questions: Participants 
will have the opportunity to provide 
detailed feedback on what they found 
most valuable, any challenges they 
encountered, and suggestions for 
improvement. 

¶ Demographic Data: Basic demographic information will be collected to analyze the 
effectiveness of the training across different participant groups (e.g., students, 
educators, administrative staff). 

Typeform’s user-friendly interface and advanced analytics features will allow for efficient data 

collection and analysis. The results will be reviewed immediately after each training session, 

enabling facilitators to make real-time adjustments if necessary. 

ii. Quizzes and Knowledge Checks Throughout the training, participants will complete quizzes 

and knowledge checks to assess their understanding of the material. These assessments will 

be integrated into the training sessions via tools like Kahoot and the RISE360 platform. The 

quizzes will serve for immediate Feedback as Participants will receive instant feedback on their 

performance, helping to reinforce key concepts and correct misunderstandings. 

 

 

 

 

 

  

 

 

 

 

Figure 25: Example of Likert scale questions on Typeform 

questionnaire  
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iii. Interactive Participation Metrics The interactive tools used during the training sessions 

(e.g., Slido for polls and Q&A, Padlet for collaborative activities) generate data on participant 

engagement. Metrics such as the number of responses, frequency of participation, and the 

diversity of contributions will be analyzed to assess the level of engagement. High levels of 

active participation are indicative of a well-received and effective training session. 

2.5.3 Data Analysis and Reporting 

The data collected from Typeform feedback forms, quizzes, interactive tools, and follow-up 

surveys were systematically analyzed to identify trends, strengths, and areas for 

improvement. This analysis will focus on: 

¶ Quantitative Analysis: Aggregating and statistically analyzing the ratings and 
responses from the feedback forms and quizzes to provide an overall picture of the 
training’s effectiveness. Metrics such as average satisfaction scores, improvement in 
quiz scores, and participation rates will be central to this analysis. 

¶ Qualitative Analysis: The open-ended responses from feedback forms and follow-up 
surveys will be thematically analyzed to extract insights into participants' experiences, 
challenges, and suggestions. This qualitative data will be particularly valuable for 
understanding the nuanced impacts of the training and identifying specific areas where 
the curriculum can be refined. 

Figure 26:  

Example of instant 

feedback received 

at knowledge 

check activities. 
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2.5.4 Continuous Improvement Process 

Evaluation is not a one-time activity but an ongoing process that feeds directly into the 

continuous improvement of the training program. Based on the evaluation data, the following 

steps will be taken: 

¶ Content Refinement: Insights from the evaluation will be used to update and refine 
the training content. For example, if a significant number of participants indicate 
difficulty in understanding a particular concept, that section of the curriculum will be 
revisited and revised for clarity. 

¶ Enhanced Interactivity: If the data shows that certain interactive tools or activities 
were particularly effective in engaging participants, these elements will be expanded 
in future training sessions. Conversely, less effective methods may be replaced with 
more impactful alternatives. 

¶ Platform Optimization: The transition of the training to the RISE360 platform will be 
informed by the evaluation findings. Features that enhance user engagement and 
learning retention, as identified in the initial training sessions, will be prioritized in the 
online platform. 

¶ Longitudinal Tracking: By incorporating follow-up surveys and other long-term 
evaluation methods, the training program will evolve based on the sustained impact it 
has on participants and their institutions. This approach ensures that the training 
remains relevant and effective over time, adapting to changing needs and contexts 
within the VET sector. 
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Figure 27: Graphic showing the stages from content development till the eLearning finalization and the role of feedback 

evaluation in refining and fine tuning the training content.  

The evaluation phase of the ADDIE framework is designed to ensure that the "END GBV in VET" 

training package is not only effective in the short term but also has a lasting impact on 

participants and their institutions. By using a comprehensive set of tools and methods, 

including Typeform feedback forms, quizzes, and interactive metrics, the evaluation process 

will provide detailed insights into the training's effectiveness. This ongoing evaluation and 

continuous improvement process will help to refine the training, making it more impactful and 

responsive to the needs of VET students, educators, and administrative staff. 
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Curriculum Description 
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3. . Curriculum Description 

3.1 Curriculum Outline  
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CC.1.1 What is GBV?

LOut1: Define 'gender' and differentiate it from 'sex', recognizing gender as a social construct that varies 

across cultures and over time.

LOut2: Describe different types of violence, including physical, sexual, emotional, psychological, and 

economic abuse, and the importance of recognizing these forms in the context of GBV.

LOut3: Provide a comprehensive definition of gender-based violence, integrating the concept of 

intersectionality to understand how overlapping social identities contribute to unique experiences of GBV.

LOut4: Discuss what constitutes GBV by examining behaviors and patterns, distinguishing between normal 

interpersonal dynamics and abusive, coercive, or violent conduct.

LOut5: Analyze misconceptions and myths surrounding GBV, clarifying also what GBV is not and addressing 

common misunderstandings about abusive versus consensual interactions.

Online 60

CC.1.2
The Spectrum of GBV in 

VET school communities

LOut6: Identify different types of GBV incidents that may occur in VET-related settings, including classrooms, 

work-based learning environments, employment, during leisure activities and homes.

LOut7: Discuss the role of gender norms and societal culture  in the normalization of gender inequality, 

discrimination, and harassment in education and employment environments perpetuating GBV in VET.

LOut8: Demonstrate an understanding of the diverse combinations of GBV incidents, which may also involve 

female perpetrators.

LOut9: Identify the particular vulnerabilities and challenges faced by LGBTQIA+ individuals and other 

marginalized groups in relation to GBV.

Online 60

CC.1.3 Impact of GBV in VET

LOut10: Evaluate the effects of GBV on individual students, their families, and staff within VET settings.

LOut11: Explore the repercussions of GBV on the learning environment and career development.

LOut12: Develop an understanding of the legal and ethical implications of GBV within educational institutions.

LOut13: Recognize the challenges in reporting GBV and the importance of creating supportive reporting 

mechanisms in VET settings.

Online 30

TC.1.1

Recognizing GBV Signs 

in the VET and WBL 

Environments

LOut1: Identify and interpret signs and patterns of GBV in VET and work-based learning (WBL) environments. 

LOut2: Identify potential GBV incidents that may occur among learners, employees, supervisors,and consider 

their wider impact on the work and learning environment, including bystander experiences.

LOut3: Utilize critical thinking, coupled with self-reflection on personal biases, to discern subtle and overt 

indicators of GBV.

Online 45

TC.1.2
Legal Frameworks & 

Responsibilities

LOut4: Interpret legal frameworks governing GBV and understand their practical application within the 

educational and workplace context.

LOut5: Recognize and fulfi l l  legal responsibil ities by developing and following a clear action plan for reporting 

GBV cases.

LOut6:  Evaluate the implications of GBV policies through case studies, focusing on the rights and safety of 

students and staff.

Online 30

TC.2.1
Creating an Anti-GBV 

School Policy 

LOut1: Develop and propose comprehensive school policies that not only prevent GBV but also create 

mechanisms for safe and confidential reporting (e.g. "support office").

LOut2: Critically evaluate and improve existing protocols and intervention strategies, ensuring they are 

inclusive and consider the diverse needs of the school community.

LOut3: Design a school-wide GBV prevention and response plan, incorporating input from all  stakeholders 

including students, parents, and staff.

Online 30

TC.2.2
Support Mechanisms for 

GBV incidents

LOut4: Map and review the effectiveness of current support systems for GBV incidents within the VET context, 

identifying gaps and proposing enhancements.

LOut5: outline a step by step GBV incident response, recognizing the importance of timely and trauma-informed 

reactions from staff and teachers.

LOut6: Establish partnerships with external organizations, community resources, helplines, o create a network 

of support that extends beyond the school environment.

Online 45

TC.2.3

Empathy and 

Communication in GBV 

Response

LOut7: Exhibit empathetic communication techniques (active l istening) and non judgmental support when 

addressing GBV incidents to break the silence.

LOut8: Identify barriers (such as the fear of retaliation or stigma) that block open communication and prevent 

individuals from speaking up about GBV.

LOut9:  Recognize and honor the survivor's right to privacy and confidentiality, demonstrating ethical conduct 

and sensitivity.

LOut10 Establish guidelines for upholding confidentiality and ethical considerations when responding to GBV 

disclosures.

Online 45

TC.2.4
Bystander Intervention 

Techniques

LOut11: Examine the concept of bystander intervention and its relevance in preventing GBV incidents.

LOut12: Develop and integrate bystander intervention strategies into the school curriculum or extracurricular 

activities, highlighting the need for safe and effective actions.

LOut13 Organize peer-led sessions to encourage active bystander behavior and cultivate a culture of 

accountability and support.

Online 45

TC.3.1
Design & implement 

Awareness Campaigns 

LOut1: Design GBV awareness campaigns tailored to the VET environment (defining objectives, target audience, 

messaging and communication channels) 

LOut2: Implement awareness raising campaigns

LOut3: Develop skil ls to advocate for GBV prevention and support school-wide strategies.

Online 30

TC.3.2
Evaluate Awareness 

Raising Campaigns

LOut4: Analyze and assess the impact of awareness campaigns on changing attitudes.

LOut5: Understand the importance of surveying attitudes among students in order to monitor performance and 

target campaigns 

Online 30

TC.3.3

Fostering Parental and 

Community 

Engagement

LOut6: Strategize parental involvement in GBV education and prevention. 

LOut7 Facil itate collaboration between educators and parents for GBV prevention. 

LOut8: Create frameworks for ongoing community engagement in creating responsive GBV environments.

Online 30

Duration

(mins)
Assessment Method

Multiple Choice

Matching Definitions

True or False

Fill in the gap

Matching Definitions

CORE COURSE (CC) 

"Unpacking GBV"

Multiple Choice

Matching Definitions

True or False

Fill in the gap

Matching Definitions

TC.1

 In-depth GBV 

Knowledge in VET 

settings

TC.2
Creating Safe VET  

Environments

Multiple Choice

Matching Definitions

True or False

Fill in the gap

Matching Definitions

1

This module aims to 

establish a foundational 

understanding of GBV within 

the VET context, addressing 

its multifaceted nature and 

impact.

CC.1

Understanding GBV 

within the VET 

Context

Multiple Choice

Matching Definitions

True or False

Fill in the gap

short answer

Matching Definitions

Drag and drop

Units Unit Title
Learning Outcomes

.ȅ ǘƘŜ ŜƴŘ ƻŦ ǘƘƛǎ ƳƻŘǳƭŜΣ ǘƘŜ ƭŜŀǊƴŜǊ ǿƛƭƭ ōŜ ŀōƭŜ ǘƻΧ
Delivery Mode Training Course Learning Objectives

Module 

No.
Module Title

3

TEACHERS & STAFF 

SPECIALIZATION 

COURSE (TC) 

"Champions of 

Change: 

Empowering 

Educators Against 

GBV"

This module aims to enhance 

the capacity for GBV 

awareness, advocacy, and 

community engagement 

within the VET environment.

2

This module aims to 

establish foundational 

practices for creating safe 

and supportive VET 

environments, focusing on 

policy development, support 

systems, empathetic 

communication, and 

bystander interventions.

1

This module provides 

comprehensive insights into 

recognizing GBV signs and 

understanding the legal 

frameworks and 

responsibil ities within VET 

settings.

TC.3

Raising Awareness 

and Creating 

Advocates
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AC.1.1
Understanding 

Reporting Mechanisms

LOut1: Identify the role of student ambassadors in GBV reporting within the school system. 

LOut2: Analyze the ethical and legal considerations involved in GBV reporting. (privacy laws and ethical 

responsibil ities)

LOut3: Understand the referral mechanisms in place at the VET and WBL environment in order to report a 

serious incident

Online 30

AC.1.2 Know your limits!

Lout4: Acknowledge the scope and limits of their influence as student ambassadors, understanding when and 

how to escalate GBV incidents to professional staff.

LOut5: Plan appropriate responses to GBV incidents, respecting legal and institutional boundaries.

LOut6: Understand the importance of self-care while dealing with potentially distressing situations

Online 30

AC.2.1

Active Listening and 

Empathy in 

Communication

LOut1: Utilize active l istening techniques to engage sensitively with GBV topics. 

LOut2: Display empathetic response skil ls that foster a supportive environment. 
Online 45

AC.2.2

Non-judgmental 

Communication and 

Confidentiality

LOut3: Practice techniques for non-judgmental communication while discussing GBV. 

LOut4: Understand and apply the principles of maintaining confidentiality in GBV discussions.
Online 45

AC.2.3
Mediation Skills for 

Student Ambassadors 

LOut5: Describe the role of student ambassadors as mediators in student disputes. 

LOut6: Apply conflict resolution strategies to mediate disputes among peers. 

LOut7: Assess the role of mediation in preventing and addressing issues related to GBV.

Online 45

AC.3.1
Effective GBV Awareness 

Campaigns

LOut1: Design and execute effective GBV awareness campaigns within the school community. 

LOut2: Assess the impact of awareness campaigns on changing school culture regarding GBV.
Online 30

AC.3.2
Collaboration with 

School Leadership

LOut3: Understand the dynamics of collaborating with school directors and staff in GBV prevention initiatives. 

LOut4: Develop strategies for partnering with school leadership to support GBV advocacy. 
Online 30

PARENTS COURSE 

(PC) 

Stronger Together: 

Parents United 

Against GBV

PC.1.1
Recognizing Signs of 

GBV in Adolescents

LOut1: Identify behavioral patterns and red flags indicative of GBV in adolescence. 

LOut2: Analyze the specific challenges and signs of GBV as they manifest in adolescent behaviors. Online 30

PC.1.2
Fostering Open 

Communication

LOut3: Employ techniques to encourage and practice open communication within the family. 

LOut4: Develop active l istening skil ls to support family members in discussing GBV issues. 

LOut5: Outline techniques to educate their children about consent and respectful relationships, reinforcing 

preventive education at home.

Online 30

795

13

Total of Mins 

Total of Hours

Home as a safe 

place: Recognizing 

and 

Communicating 

about GBV

Multiple Choice

Matching Definitions

True or False

Fill in the gap

Matching Definitions

Communication 

Skil ls for Sensitive 

Topics

Voice Up! Creating 

Waves in GBV 

Advocacy

1

This module aims to equip 

student ambassadors with 

the critical competencies 

required for effective GBV 

reporting and to foster an 

understanding of their 

supportive role within the 

educational framework.

STUDENTS 

AMBASSADORS 

SPECIALIZATION 

COURSE (AC)

"Youth Advocacy for 

a GBV-Free VET"

AC.1

Multiple Choice

Matching Definitions

True or False

Fill in the gap

Matching Definitions

GBV Reporting: Role 

and Limitations

AC.2

PC.1

AC.3

2

3

1

This module aims to enable 

parents and guardians to 

identify and address GBV 

within the adolescent sphere, 

providing tools for open 

dialogue and preventive 

education at home.

This module provides the 

tools and frameworks 

necessary for student 

ambassadors to effectively 

communicate on GBV topics, 

maintain confidentiality, and 

mediate disputes, thereby 

fostering a supportive and 

responsive school 

environment.

This module aims to 

cultivate a proactive 

approach among student 

ambassadors in raising GBV 

awareness, fostering 

all iances with school 

leadership, and harnessing 

community support to create 

a safe and informed 

educational setting.
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3.2 Course Description 

 

Description of Online Course 
Course Title CORE COURSE: “Unpacking GBV” 

Course 
Code 

CC  

Course 
Description 

This foundational course takes a deep dive into the intricacies of Gender-Based Violence (GBV) 
within Vocational Education and Training (VET) environments. Designed for a diverse audience 
within the VET community, the course provides a robust understanding of GBV, its various 
forms, and the significant impact it has on individuals and the broader educational setting. 
Participants will explore the underlying societal and cultural factors contributing to GBV, 
enhancing their understanding of the challenges and necessary responses to this complex 
issue. 

Course Schedule (Modules) 

 
Course 
Knowledge 
Domain 

 
The course spans gender studies, educational policy, social justice, and psychological impact 
analysis, offering an interdisciplinary perspective critical for addressing GBV in educational 
settings. 

 

Course 
Learning 
Outcomes 

¶ Articulate the definitions and distinctions within GBV, including gender and 
violence. 

¶ Recognize and identify GBV incidents in varied VET environments. 

¶ Discuss the perpetuation of GBV by societal norms and cultural factors. 

¶ Acknowledge the particular challenges of marginalized groups regarding GBV. 

¶ Assess the effects of GBV on students, staff, and the learning atmosphere. 

¶ Comprehend the legal and ethical ramifications of GBV within educational 
frameworks. 

Learners 
Profile 

The course targets VET educators, administrative staff, learners, and parents who are 
instrumental in nurturing safe educational spaces. It is aimed at those who aspire to 
contribute to a VET environment that is knowledgeable about, and actively combats, GBV. 

Course 
Length 

2.5 hours 

CORE COURSE 
Unpacking GBV: 

Definitions & 
Consequences in VET

Module 1 
Understanding GBV 

within the VET Context
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MODULE 1 DESCRIPTION 

Module Title Understanding GBV within the VET Context 

Module Code C.C.1. (Core Course, Module 1) 

Module 
Description 

This module, "Understanding GBV within the VET Context," is aimed at dissecting the complex issue 
of Gender-Based Violence as it manifests within the Vocational Education and Training environment. 
It equips participants with the necessary conceptual frameworks to discern and understand GBV, its 
underlying factors across different cultures and settings, and its impact on the VET community. 

Learning 
Outcomes 

By the end of this module, the learners will be able to: 
LOut1 Define 'gender' and differentiate it from 'sex', recognizing gender as a social construct 

that varies across cultures and over time. 
LOut2 Describe different types of violence, including physical, sexual, emotional, 

psychological, and economic abuse, and the importance of recognizing these forms in 
the context of GBV. 

LOut3 Provide a comprehensive definition of gender-based violence, integrating the concept 
of intersectionality to understand how overlapping social identities contribute to 
unique experiences of GBV. 

LOut4 Discuss what constitutes GBV by examining behaviors and patterns, distinguishing 
between normal interpersonal dynamics and abusive, coercive, or violent conduct. 

LOut5 Analyze misconceptions and myths surrounding GBV, clarifying also what GBV is not 
and addressing common misunderstandings about abusive versus consensual 
interactions. 

LOut6 Identify different types of GBV incidents that may occur in VET-related settings. 
LOut7 Discuss the role of gender norms and societal culture in perpetuating GBV within 

educational and work-based learning environments. 
LOut8 Demonstrate an understanding of the diverse combinations of GBV incidents, including 

those with female perpetrators. 
LOut9 Identify particular vulnerabilities and challenges faced by LGBTQIA+ individuals and 

other marginalized groups in relation to GBV. 
LOut10 Evaluate the effects of GBV on individual students, their families, and staff within VET 

settings. 
LOut11 Explore the repercussions of GBV on the learning environment and career 

development. 
LOut12 Develop an understanding of the legal and ethical implications of GBV within 

educational institutions. 
LOut13 Recognize the challenges in reporting GBV and the importance of creating supportive 

reporting mechanisms in VET settings. 

Contents Contents (Units) 
CC1.1. What is GBV? 

CC1.2. The Spectrum of GBV in VET School Communities 

CC1.3. Impact of GBV in VET 

 

Duration 2.5 hours 
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Assessment 
Method 

The learners will be assessed through a combination of interactive activities, quizzes, and reflective 
assignments designed to measure their understanding and application of the module's content. 

Knowledge 
Domain 

Social Sciences, Gender Studies, Educational Policy, VET Practices 

Keywords Gender-Based Violence, VET, Intersectionality, Educational Impact, Legal Framework, Societal Norms, 
Marginalized Groups, Reporting Mechanisms 

 
2. TEACHERS/STAFF SPECIALIZATION COURSE (TC) 
 

Description of Online Course 

Course Title TEACHERS COURSE “Champions of Change: Empowering Educators Against 
GBV” 

Course 
Code 

TC  

Course 
Description 

The Teachers Course (TC) is an advanced training series designed to provide educators with in-
depth knowledge and strategies for identifying, preventing, and responding to gender-based 
violence (GBV) within vocational education and training (VET) settings. This course 
underscores the importance of legal frameworks, policy development, empathetic 
communication, and community engagement in fostering safe and supportive learning 
environments. 

Course Schedule (Modules) 

 
Course 
Knowledge 
Domain 

GBV Identification, Legal and Ethical Reporting, Policy Development, Empathetic 
Communication, Bystander Intervention, Awareness Campaigns, Community and Parental 
Engagement 

Course 
Learning 
Outcomes 

Participants will learn to identify GBV signs, understand and apply legal responsibilities, 
develop safe school policies, enhance support systems, engage in empathetic communication, 
and advocate for GBV prevention through community collaboration. 

Learners 
Profile 

Educators, school staff, and administrators within VET institutions who are responsible for 
student welfare, safety, and curriculum implementation. This course is also beneficial for 
those involved in policy-making and community outreach programs. 

TEACHERS COURSE
Champions of Change: 
Empowering Educators 

Against GBV

Module 1
In-depth GBV 

Knowledge in VET 
settings

Module 2 
Creating Safe VET 

Environments

Module 3 
Raising Awareness and 

Creating Advocates
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MODULE 1 DESCRIPTION 

Module Title In-depth GBV Knowledge in VET settings 

Module Code T.C.1. (Teachers Course, Module 1) 

Module Description This module equips educators with the necessary skills to identify and interpret 
the signs and patterns of GBV in VET and WBL environments. It delves into the 
legal responsibilities educators have in reporting GBV and the application of legal 
frameworks to protect the rights and safety of students and staff. 

Learning Outcomes By the end of this module, the learners will be able to: 
LOut1 Identify and interpret signs and patterns of GBV in VET and work-

based learning environments. 
LOut2 Identify potential GBV incidents among learners, employees, 

supervisors, and consider their wider impact on the work and 
learning environment. 

LOut3 Utilize critical thinking and self-reflection to discern subtle and 
overt indicators of GBV. 

LOut4 Interpret legal frameworks governing GBV and their practical 
application within the educational and workplace context. 

LOut5 Recognize and act upon the legal responsibilities of reporting GBV 
cases. 

LOut6 Evaluate the implications of GBV policies through case studies, 

focusing on the rights and safety of students and staff. 

Contents Contents (Units) 
AC1.1. Recognizing GBV Signs in the VET and WBL Environments 

AC1.2. Legal Frameworks & Responsibilities 
Duration 1.5h 

Assessment Method Online Quizzes and Self-reflection exercises (case study analysis, and action plan 
development exercises) 

Knowledge Domain GBV Awareness, Legal Studies, Educational Policy, Ethical Practice in Education 

Keywords GBV, VET, Legal Framework, Reporting, Case Study, Policy Evaluation, Critical 
Thinking, Bias Awareness 

 

 

 

Course 
Length 

7 hours 



  

 

 

 

“Full service to increase capacity and awareness 
for disrupting gender-based violence in the VET 
sphere” 

Project 101049592 — CERV-2021-DAPHNE 

P
a

g
e

 5
2 

MODULE 2 DESCRIPTION 

Module Title Creating Safe VET Environments 

Module Code TC.2. (Teachers Course, Module 2) 
Module Description This module is designed to equip educators with the skills and knowledge 

necessary to foster safe learning environments. It focuses on developing robust 
anti-GBV policies, enhancing support systems for GBV survivors, fostering 
empathic communication, and implementing bystander intervention strategies 
within the VET context. 

Learning Outcomes By the end of this module, the learners will be able to: 
LOut1 Develop and propose comprehensive school policies that prevent 

GBV and establish safe reporting mechanisms such as "support 
offices." 

LOut2 Critically evaluate and improve existing protocols and intervention 
strategies, ensuring inclusivity and responsiveness to the school's 
diverse needs. 

LOut3 Design and implement a school-wide GBV prevention and response 
plan with contributions from all school stakeholders. 

LOut4 Assess the current support systems for GBV within the VET context 
and propose actionable improvements. 

LOut5 Outline a step-by-step GBV incident response process, emphasizing 
the need for timely and trauma-informed reactions. 

LOut6 Foster collaborations with external organizations to build a 
comprehensive support network. 

LOut7 Practice and model empathetic communication techniques to 
support GBV survivors effectively. 

LOut8 Identify and address communication barriers that hinder GBV 
reporting and support. 

LOut9 Uphold victims’ rights to privacy and confidentiality through ethical 
conduct. 

LOut10 Establish guidelines for maintaining confidentiality and ethical 
practices in GBV disclosures. 

LOut11 Understand and apply the concept of bystander intervention to 
GBV scenarios within educational settings. 

LOut12 Integrate bystander intervention strategies into school activities 
and curricula. 

LOut13 Organize and lead peer-led sessions that encourage active 

bystander involvement and create a supportive school culture. 
Contents Contents (Units) 

AC2.1. Creating an Anti-GBV School Policy 

AC2.2. Support Mechanisms for GBV incidents 

AC2.3. Empathy and Communication in GBV Response 

AC2.4. Bystander Intervention Techniques 
Duration 4h 

Assessment Method Online Quizzes and Self-reflection exercises. 
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Knowledge Domain GBV Prevention, Policy Formulation, Communication Skills, Bystander Education, 
Supportive Response 

Keywords GBV, Safe Environment, Policy Advocacy, Empathy, Bystander Intervention, 
Trauma-Informed Care, Collaborative Networks 

 

MODULE 3 DESCRIPTION 

Module Title Raising Awareness and Creating Advocates 

Module Code TC.3 (Teachers Course, Module 3) 

Module Description This module aims to equip educators with the skills to develop and evaluate GBV 
awareness campaigns and to foster meaningful collaboration with parents and 
the community in creating a responsive environment for GBV prevention and 
support. 

Learning Outcomes By the end of this module, the learners will be able to: 
LOut1 Design GBV awareness campaigns tailored to the VET environment. 
LOut2 Implement and monitor awareness raising campaigns effectively. 
LOut3 Develop advocacy skills to support GBV prevention and school-

wide initiatives. 
LOut4 Critically assess the impact and efficacy of awareness campaigns. 
LOut5 Utilize surveys to understand and influence student attitudes 

towards GBV. 
LOut6 Engage parents in GBV education and prevention efforts. 
LOut7 Facilitate collaboration between educators, parents, and 

community members. 
LOut8 Create sustainable community engagement frameworks to address 

GBV. 
Contents Contents (Units) 

AC3.1. Design & Implement Awareness Campaigns 

AC3.2. Evaluate Awareness Raising Campaigns 

AC3.3. Fostering Parental and Community Engagement 
Duration 1.5h 

Assessment Method Online Quizzes and Self-reflection exercises.  

Knowledge Domain GBV Awareness, Campaign Development, Community Mobilization, Advocacy, 
Parental Involvement 

Keywords GBV Awareness, Campaigns, Community Engagement, Advocacy, Parental 
Involvement, Evaluation, Support Networks 
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3. STUDENTS AMBASSADORS SPECIALIZATION COURSE 

 

 

 

 

 

Description of Online Course 

Course Title Youth Advocacy for a GBV-Free VET 

Course 
Code 

AC  

Course 
Description 

This comprehensive course empowers student ambassadors to become pivotal actors in GBV 
prevention and response within Vocational Education and Training (VET). It provides the 
knowledge, skills, and tools needed to effectively report, communicate, and advocate for 
change, fostering a supportive and safe educational environment for all. 

Course Schedule (Modules) 

 

Course 
Knowledge 
Domain 

The course spans GBV awareness, reporting protocols, effective communication, conflict 
resolution, advocacy, campaign development, and collaborative leadership. 

Course 
Learning 
Outcomes 

Participants will be equipped to identify GBV and respond appropriately, communicate 
sensitively, engage in mediation, lead advocacy efforts, and collaborate with school and 
community leaders to foster a GBV-aware culture. 

Learners 
Profile 

The course is tailored for student ambassadors within the VET system who are keen to take 
an active stand against GBV and are committed to creating a supportive environment for their 
peers. 

Course 
Length 

4.5 hours 

AMBASSADORS COURSE
Youth Advocacy for a 

GBV-Free VET

Module 1
GBV Reporting: 

Role and Limitations

Module 2 
Communication Skills 
for Sensitive Topics

Module 3 
Voice Up! Creating Waves 

in GBV Advocacy
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MODULE 1 DESCRIPTION 

Module Title GBV Reporting: Role and Limitations 

Module Code A.C.1. (Ambassadors Course, Module 1) 

Module Description This module provides student ambassadors with a foundational understanding of 
their role in the reporting mechanisms for gender-based violence within the school 
system. It delves into the nuances of ethical and legal considerations, referral 
processes, and the importance of self-care when engaging with GBV cases. 

Learning Outcomes By the end of this module, the learners will be able to: 
LOut1 Identify the role and responsibilities of student ambassadors in the 

context of GBV reporting within educational settings. 
LOut2 Analyze and apply the ethical and legal frameworks that govern 

GBV reporting, respecting privacy laws and ethical responsibilities. 
LOut3 Navigate the referral mechanisms and protocols for GBV cases in 

VET and WBL environments, ensuring accurate and sensitive 
reporting. 

LOut4 Acknowledge the scope and limits of their influence as student 
ambassadors, understanding when and how to escalate GBV 
incidents to professional staff. 

LOut5 Plan appropriate responses to GBV incidents, respecting legal and 
institutional boundaries. 

LOut6 Understand the importance of self-care while dealing with 

potentially distressing situations 

Contents Contents (Units) 
PC1.1. Understanding Reporting Mechanisms 

PC1.2. Know Your Limits! 
Duration 1h 

Assessment Method Online Quizzes and self-reflection assessment.   
 

Knowledge Domain GBV Reporting, Ethical Considerations, Legal Frameworks, Role of Student 
Ambassadors, Self-Care 

Keywords GBV Reporting, Student Ambassadors, Ethical Reporting, Legal Frameworks, Self-
Care, Referral Mechanisms, Educational Settings 
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MODULE 2 DESCRIPTION 

Module Title Communication Skills for Sensitive Topics 

Module Code AC.2. (Ambassadors Course, Module 2) 

Module Description This module focuses on enhancing communication skills for sensitive discussions 
around GBV, fostering empathy and understanding in dialogue, maintaining 
confidentiality, and mediating conflicts with a focus on GBV prevention and 
support. 

Learning Outcomes By the end of this module, the learners will be able to: 
LOut1 Employ active listening techniques to engage sensitively and 

constructively in discussions about GBV. 
LOut2 Demonstrate empathetic communication that contributes to a 

culture of support and understanding within the school 
community. 

LOut3 Apply non-judgmental approaches to communication 
LOut4 Understand and apply the principles of maintaining confidentiality 

in GBV discussions. 
LOut5 Describe the mediation role of student ambassadors in resolving 

student disputes with a focus on GBV issues. 
LOut6 Implement conflict resolution and negotiation strategies effectively 

among peers, fostering a collaborative and respectful learning 
environment. 

LOut7 Critically assess the effectiveness of mediation as a tool for GBV 

prevention and response. 
Contents Contents (Units) 

PC2.1. Active Listening and Empathy in Communication 

PC2.2. Non-judgmental Communication and Confidentiality 

PC2.3. Mediation Skills for Student Ambassadors 
Duration 2.5h 

Assessment Method Online Quizzes and self-reflection assessment. 

Knowledge Domain Communication Skills, GBV Awareness, Empathy, Confidentiality, Conflict 
Resolution, Mediation 

Keywords Active Listening, Empathy, Non-judgmental Communication, Confidentiality, 
Mediation, Conflict Resolution 
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MODULE 3 DESCRIPTION 

Module Title Voice Up! Creating Waves in GBV Advocacy 

Module Code AC.3 (Ambassadors Course, Module 3) 

Module Description This module empowers student ambassadors with the skills to design, implement, 
and assess GBV awareness campaigns, and to work collaboratively with school 
leadership and community for effective GBV advocacy and prevention strategies. 

Learning Outcomes By the end of this module, the learners will be able to: 
LOut1 Craft and launch GBV awareness campaigns that resonate with the 

school community and foster a culture of prevention and support. 
LOut2 Evaluate the effectiveness of GBV awareness initiatives and their 

role in transforming school culture. 
LOut3 Understand the advantages and dynamics of collaborating with 

school directors and staff in GBV prevention initiatives. 
LOut4 Formulate and enact collaborative strategies with school 

leadership to amplify GBV advocacy and create lasting change. 
Contents Contents (Units) 

AC3.1. Effective GBV Awareness Campaigns 

AC3.2. Collaboration with School Leadership 
Duration 1h 

Assessment Method Online Quizzes and self-reflection assessment.   

Knowledge Domain Advocacy, Campaign Management, Leadership Collaboration, GBV Prevention, 
Community Engagement 

Keywords GBV Awareness, Campaign Strategy, Leadership Collaboration, Advocacy, 
Prevention, Community Engagement 
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4. PARENTS SPECIALIZATION COURSE 

 

 

 

 

Description of Online Course 

Course Title Stronger Together: Parents United Against GBV 

Course 
Code 

PC  

Course 
Description 

This online course equips parents with the knowledge and skills to recognize and address GBV, 
facilitating early intervention and fostering strong collaboration between home, educational 
institutions, and community resources. It empowers families to create supportive 
environments where open communication about GBV is normalized and encouraged. 

Course Schedule (Modules) 

 
Course 
Knowledge 
Domain 

The course covers GBV awareness, communication strategies, early intervention, and the 
mobilization of community resources. It emphasizes the importance of the family's role in 
both prevention and response to GBV. 

Course 
Learning 
Outcomes 

Participants will learn to identify GBV indicators, effectively communicate within the family, 
engage in early GBV intervention, collaborate with schools for prevention, and utilize 
community resources for support. 

Learners 
Profile 

Parents, guardians, and family members of adolescents in the VET environment, as well as 
educators and community workers seeking to support families in GBV prevention and 
response. 

Course 
Length 

1 hour  

PARENTS COURSE
Stronger Together: 

Parents United Against GBV

Module 1
Home as a safe place: 

Recognizing & 
Communicating about GBV
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MODULE 1 DESCRIPTION 

Module Title Home as a safe place: Recognizing and Communicating about GBV 

Module Code P.C.1. (Parents Course, Module 1) 

Module Description This module addresses the crucial role of the family in recognizing signs of GBV in 
adolescents and fostering a communicative, supportive, and educational 
environment at home. 

Learning Outcomes By the end of this module, the learners will be able to: 
LOut1 Identify behavioral patterns and red flags indicative of GBV in 

adolescence. 
LOut2 Analyze the specific challenges and signs of GBV in adolescent 

behaviors. 
LOut3 Utilize communication techniques to foster an open and 

supportive family environment. 
LOut4 Develop active listening skills to assist family discussions on GBV. 
LOut5 Educate family members, especially the adolescents and young 

people, about consent and respectful relationships. 

Contents Contents (Units) 
PC1.1. Recognizing Signs of GBV in Adolescents 

PC1.2. Fostering Open Communication 
Duration 1h 

Assessment Method Online Quizzes and self-reflection assessment.   
 

Knowledge Domain GBV Awareness, Communication, Family Dynamics, Adolescent Psychology 

Keywords GBV, Adolescence, Communication, Active Listening, Consent, Respectful 
Relationships 

 

  



  

 

 

 

“Full service to increase capacity and awareness 
for disrupting gender-based violence in the VET 
sphere” 

Project 101049592 — CERV-2021-DAPHNE 

P
a

g
e

 6
0 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

4 
Conclusions 

4.1 References  
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4. Conclusion  
 

The END GBV in VET Curriculum marks a significant advancement in tackling gender-based violence 

within the Vocational Education and Training environments. By utilizing the ADDIE instructional 

design model, the project systematically approached the pressing need for awareness, prevention, 

and intervention related to GBV across diverse educational contexts in Europe. The project’s 

success stems from its robust methodology, which focused on a thorough analysis of needs, 

followed by carefully designed, developed, implemented, and evaluated training materials. The 

curriculum effectively addresses the unique challenges within VET institutions by incorporating 

practical, engaging, and sustainable solutions. 

At the heart of this project is a recognition of the critical role that education and training play in 

preventing GBV. By targeting key groups—students, educators, administrative staff, and parents—

the curriculum acknowledges that combating GBV requires a collaborative and multifaceted 

approach. Each of these groups has an essential role in promoting safe, respectful, and supportive 

environments. The project’s tailored approach to meeting the specific needs of these audiences 

ensures that the training is relevant and impactful. For students, it offers the necessary skills to 

navigate both educational and workplace environments with an awareness of GBV risks. For 

educators and administrative staff, the training provides them with the knowledge and tools to 

identify, address, and prevent GBV incidents, while also fostering a culture of inclusivity. Meanwhile, 

involving parents ensures that students receive consistent support in both their school and home 

environments, reinforcing the principles learned through the curriculum. 

A key strength of the END GBV in VET project lies in its innovative use of technology to deliver the 

training. Through a combination of on;ine interactive tools and onsite experiential activities, the 

project ensured that participants were not passive recipients of information. Rather, they were 

actively involved in the learning process, applying the concepts they were introduced to in real-time 

scenarios. This interactive approach is particularly important in GBV training, where the ability to 

recognize and respond to complex social dynamics requires practical engagement and critical 

thinking. 

Moreover, the project’s sustainability strategy is a testament to its forward-thinking vision. By 

transforming the training materials into e-learning modules using Articulate RISE 360, the project 

ensured that the curriculum remains accessible for years to come. This platform not only provides 
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flexibility for learners to engage with the material at their own pace, but it also enables VET 

institutions across Europe to continue using the resources long after the project has officially 

concluded. The establishment of a Virtual Learning Environment (VLE) further solidifies this long-

term impact, offering an easily navigable toolkit for VET schools to integrate GBV prevention 

strategies into their own curricula. This approach underscores the project’s commitment to creating 

lasting change, far beyond the scope of its immediate training sessions. 

The evaluation phase also played a crucial role in refining and validating the training materials. 

Through the use of feedback forms, quizzes, and interactive tools like Typeform, the project 

collected valuable insights from participants, ensuring that the curriculum remained aligned with 

their needs and expectations. This feedback loop allowed for the continuous improvement of the 

content, ensuring that it remained relevant, engaging, and effective in addressing GBV in the VET 

sector. Additionally, the use of analytics tools within the RISE 360 platform provided further data on 

learner engagement and performance, allowing for a data-driven approach to curriculum 

enhancement 

Another significant aspect of the project is its potential for wider dissemination and scalability. The 

training package has been designed with adaptability in mind, meaning that it can be easily modified 

and implemented across different countries and educational systems within Europe. The cross-

European consortium, comprising partners from Belgium, Greece, Austria, Spain, Italy, Slovakia, 

Luxembourg, and Romania, ensured that the curriculum was not only culturally sensitive but also 

adaptable to various national contexts. This cross-border collaboration enhanced the relevance of 

the training across diverse educational settings, demonstrating the potential for this project to serve 

as a model for GBV prevention in educational environments beyond the initial target countries. 

In conclusion, the END GBV in VET project has successfully developed a comprehensive, flexible, and 

engaging training package that has the potential to make a lasting impact on the prevention and 

response to GBV within VET institutions across Europe. By combining innovative educational 

methodologies, interactive tools, and sustainable e-learning resources, the project equips its target 

groups with the knowledge and skills necessary to recognize, prevent, and respond to GBV. 

Furthermore, the project’s sustainability measures ensure that the curriculum will continue to 

benefit learners and educators for years to come, contributing to a safer and more inclusive 

educational environment across the European VET sector. 
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The legacy of the project is not only in the immediate training outcomes but also in the creation of a 

framework that can be adapted, expanded, and continuously improved to address GBV in diverse 

educational contexts. Through this approach, the END GBV in VET project sets a new standard for 

GBV prevention in the VET sector, ensuring that the fight against gender-based violence remains an 

ongoing and evolving effort. 
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5 
ANΝEXES 
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5. Annexes 
 

Annex 1: Typeform Evaluation Questionnaire for Trainers  

Annex 2: Typeform Evaluation Questionnaire for Trainees (students, Teachers, Parents)  
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Annex 1: Typeform Evaluation Questionnaire for Trainees (students, 

Teachers, Parents)  
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BRANCHING INTO QUESTIONS PER TARGET GROUP 

SELECTED: 

A. STUDENT 
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B. TEACHER 
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C. PARENT 
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COMMON CLOSURE SLIDE FOR ALL TARGET GROUPS  

 

 

 

 

 

 

 

 

 

 

 

 



  

 

 

 

“Full service to increase capacity and awareness 
for disrupting gender-based violence in the VET 
sphere” 

Project 101049592 — CERV-2021-DAPHNE 

P
a

g
e

 7
5 

Annex 2: Typeform Evaluation Questionnaire for Trainers  

 

 

 



  

 

 

 

“Full service to increase capacity and awareness 
for disrupting gender-based violence in the VET 
sphere” 

Project 101049592 — CERV-2021-DAPHNE 

P
a

g
e

 7
6 

 

 

 

 

 



  

 

 

 

“Full service to increase capacity and awareness 
for disrupting gender-based violence in the VET 
sphere” 

Project 101049592 — CERV-2021-DAPHNE 

P
a

g
e

 7
7 

 

 

 

 

 



  

 

 

 

“Full service to increase capacity and awareness 
for disrupting gender-based violence in the VET 
sphere” 

Project 101049592 — CERV-2021-DAPHNE 

P
a

g
e

 7
8 

 

 

 

 

 



  

 

 

 

“Full service to increase capacity and awareness 
for disrupting gender-based violence in the VET 
sphere” 

Project 101049592 — CERV-2021-DAPHNE 

P
a

g
e

 7
9 

 

 

 

 

 



  

 

 

 

“Full service to increase capacity and awareness 
for disrupting gender-based violence in the VET 
sphere” 

Project 101049592 — CERV-2021-DAPHNE 

P
a

g
e

 8
0 

 

 

 

 

 



  

 

 

 

“Full service to increase capacity and awareness 
for disrupting gender-based violence in the VET 
sphere” 

Project 101049592 — CERV-2021-DAPHNE 

P
a

g
e

 8
1 

 

 

 

 



  

 

 

 

“Full service to increase capacity and awareness 
for disrupting gender-based violence in the VET 
sphere” 

Project 101049592 — CERV-2021-DAPHNE 

P
a

g
e

 8
2 

 

 

 

 

 



  

 

 

 

“Full service to increase capacity and awareness 
for disrupting gender-based violence in the VET 
sphere” 

Project 101049592 — CERV-2021-DAPHNE 

P
a

g
e

 8
3 

 

 

 


